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Preface 
 

It is with great pleasure that we present the Seminar Proceedings Journal of the International Seminar 

on "Integrating Indian Knowledge System with Modern Education: Exploring Frameworks for 

Incorporating IKS into Contemporary Curricula, Aligning with NEP 2020." This publication is a 

culmination of scholarly discussions, research contributions, and innovative ideas that emerged during 

the seminar, reflecting the profound relevance of Indian Knowledge Systems (IKS) in shaping modern 

education.   

 

The National Education Policy (NEP) 2020 envisions a holistic, multidisciplinary, and inclusive 

approach to learning—one that blends the rich intellectual traditions of India with contemporary 

global educational frameworks. IKS, encompassing ancient sciences, mathematics, language, 

literature, ethics, arts, and wellness practices like yoga and meditation, offers invaluable insights for 

fostering creativity, critical thinking, and moral values in learners. The seminar provided an academic 

platform to explore diverse methodologies for integrating these time-tested knowledge systems into 

modern curricula, ensuring a balanced fusion of tradition and innovation.   

 

This volume includes research papers and articles contributed by distinguished scholars, educators, 

and researchers from across disciplines. The papers, organized under key sub-themes, provide critical 

analyses, empirical studies, and pedagogical frameworks that support the seamless incorporation of 

IKS into present-day education. Each contribution reflects a commitment to academic excellence and a 

shared vision of an education system that nurtures both intellectual and ethical growth.   

 

We extend our sincere gratitude to all authors, reviewers, and participants for their invaluable 

contributions. We also appreciate the efforts of the organizing committee, editorial team, and 

supporting institutions for making this publication possible. It is our hope that these proceedings will 

serve as a valuable academic resource, inspiring further research and policy initiatives in the 

integration of IKS with modern education.   

 

We believe that this work will contribute meaningfully to the ongoing dialogue on educational 

transformation, fostering a learning environment that is deeply rooted in heritage yet progressive in 

outlook.   

 

Warm Regards, 

Dr. Swati Srivastava  

Dr. Divya Sharma 
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Message from the Chief Patron 
 

Dear Scholars, Academicians, and Esteemed Contributors,   

 

It is with immense pride and great pleasure that I present the Seminar Proceedings Journal of the 

International Seminar on "Integrating Indian Knowledge System with Modern Education: Exploring 

Frameworks for Incorporating IKS into Contemporary Curricula, Aligning with NEP 2020." This 

publication stands as a testament to the profound discussions, scholarly insights, and innovative ideas 

shared during this significant academic gathering.   

 

The National Education Policy (NEP) 2020 envisions an education system deeply rooted in India’s 

rich heritage while being forward-looking and globally relevant. The  Indian Knowledge System (IKS) 

—encompassing ancient sciences, mathematics, ethics, arts, languages, traditional crafts, and wellness 

practices—holds immense potential to enrich modern education. By integrating these time-tested 

principles with contemporary pedagogical approaches, we can create a holistic, inclusive, and value-

based learning framework for future generations.   

 

This Seminar Proceedings Journal compiles outstanding research contributions that explore diverse 

perspectives on IKS and its application in modern curricula. I extend my heartfelt gratitude to all 

scholars, researchers, and educators who have contributed their valuable work. I also appreciate the 

dedication of the organizing committee and editorial team for their efforts in making this publication a 

reality.   

 

I hope this journal serves as an inspiration and a valuable academic resource for all those committed to 

transforming education through the wisdom of our rich traditions. May this collective effort pave the 

way for a more enlightened, ethical, and sustainable educational ecosystem.   

 

Best Wishes, 

Mahendra Choubey 

Director,  

Sandipani Academy, Achhoti, Durg, CG  

  



International Seminar [Hybrid Mode] on “Integrating Indian Knowledge System with Modern Education: Explore 

frameworks for incorporating IKS into contemporary curricula, aligning with NEP 2020” 19-20 Dec’2024 

With e-ISSN 2394-8426&International Impact Factor 8.249                                    ISSUE-IV(II), VOLUME-XI 

 

--------------------------------------------------------------------------------------------------------------------------------------------- 

------------------------------------------------------------------------------------------------------------------------------------ 

III 

 

Message from the Patron 
 

It is my privilege to extend warm greetings to all esteemed participants, scholars, and educators 

attending the International Seminar on Integrating Indian Knowledge System with Modern 

Education, organized by Academy, Achhoti, Durg & Veetraga Research Foundation (VRF), 

Raipur, CG, on 19th and 20th December 2024. 

This seminar provides a significant platform to explore innovative approaches for integrating the 

Indian Knowledge System (IKS) into modern curricula, in alignment with the National Education 

Policy (NEP) 2020. As we endeavor to harmonize the wisdom of our ancient traditions with 

contemporary education, this confluence of intellectual minds will undoubtedly contribute to shaping a 

holistic, inclusive, and culturally enriched learning framework. 

I sincerely appreciate the efforts of the organizers, distinguished speakers, and participants for their 

commitment to this meaningful initiative. May this seminar foster insightful discussions and impactful 

strategies that will enhance the educational landscape for future generations. 

Wishing you all a productive and enlightening experience! 

 

Dr. Divya Sharma 

Chairperson,  

Veetraga Research Foundation (VRF), Raipur, CG 
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Message from the Advisor 
 

Dear Scholars, Researchers, and Academicians,   

 

It is my great pleasure to extend heartfelt congratulations to all contributors and participants of the 

International Seminar on "Integrating Indian Knowledge System with Modern Education: Exploring 

Frameworks for Incorporating IKS into Contemporary Curricula, Aligning with NEP 2020." This 

seminar has served as a significant platform for insightful discussions on the integration of India's rich 

intellectual traditions with contemporary educational frameworks.   

 

The National Education Policy (NEP) 2020  emphasizes a holistic, multidisciplinary, and value-based 

approach to education, recognizing the importance of the  Indian Knowledge System (IKS)  in shaping 

a well-rounded, future-ready learning environment. By incorporating ancient sciences, mathematics, 

ethics, language, literature, arts, and wellness practices into modern curricula, we aim to foster a more 

inclusive and transformative educational system.   

 

The Seminar proceedings journal serves as a compendium of research, reflections, and innovative 

frameworks presented during this seminar. It is a testament to our collective efforts to explore, adapt, 

and integrate the wisdom of IKS into modern pedagogy, ensuring that education remains deeply 

rooted in India’s intellectual heritage while embracing the needs of the 21st century.   

 

 I encourage scholars and educators to continue their pursuit of knowledge in this domain and to use 

these proceedings as a foundation for further academic and practical advancements.   

 

Wishing you all continued success in your research and endeavors.   

 

Warm Regards 

Advisor, International Seminar 

Prof. (Dr.) Vidyapati 

Professor, 

Department of Education, 

Ewing Christian P.G. College (An Autonomous Constituent College of Central University of 

Allahabad), Prayagraj , U.P.  
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Message from the Convener 
 

Dear Esteemed Scholars, Researchers, and Academicians,   

 

It is with great honor and enthusiasm that I present the Seminar Proceedings Journal of the 

International Seminar on "Integrating Indian Knowledge System with Modern Education: Exploring 

Frameworks for Incorporating IKS into Contemporary Curricula, Aligning with NEP 2020." This 

publication marks a significant step in our collective effort to bridge the wisdom of the past with the 

demands of the present and future.   

 

The National Education Policy (NEP) 2020  envisions an education system deeply rooted in India’s 

rich heritage while being forward-looking and globally relevant. The  Indian Knowledge System (IKS) 

encompassing ancient sciences, mathematics, ethics, arts, languages, traditional crafts, and wellness 

practices—holds immense potential to enrich modern education. By integrating these time-tested 

principles with contemporary pedagogical approaches, we can create a holistic, inclusive, and value-

based learning framework for future generations.   

 

This Seminar proceedings journal encapsulates the diverse perspectives, research findings, and 

insightful discussions that emerged during the seminar. It serves as a valuable academic resource, 

offering pathways for curriculum development, policy implementation, and pedagogical 

transformation rooted in India’s rich intellectual traditions.   

 

I extend my heartfelt gratitude to all the distinguished speakers, paper presenters, participants, and 

organizing committee members whose contributions have made this seminar and its proceedings a 

success. May this publication inspire further scholarly engagement and contribute to the evolution of 

an education system that harmonizes traditional wisdom with modern advancements.   

 

With best regards,  

Dr. Swati Srivastava  

Convener, International Seminar  

Principal, Sandipani Academy  

swatikhare2002@gmail.com 
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Incorporating Ancient Sciences and Mathematics into Modern Education: A 

Pathway to Holistic Learning 

Dr. Swati Srivastava 

Principal, Sandipani Academy, Achhoti 

swatikhare2002@gmail.com 

 

ABSTRACT 

The integration of ancient sciences and mathematics into modern education offers a unique opportunity to bridge 

the gap between historical knowledge and contemporary scientific advancements.  However, modern educational 

systems often overlook the vast contributions of ancient sciences and mathematics. From the Vedic mathematical 

sutras of India to the geometric theories of Euclid and the astronomical calculations of the Mayans, ancient 

knowledge has laid the foundation for many modern scientific disciplines. This paper explores the potential 

benefits and methodologies of incorporating ancient scientific and mathematical principles into modern curricula. 

By examining the contributions of ancient civilizations such as the Greeks, Egyptians, Indians, and Chinese, we 

highlight the enduring relevance of their discoveries and their potential to enrich modern education. The paper 

also discusses the challenges and opportunities associated with this integration, proposing a framework for 

educators to effectively blend ancient wisdom with modern scientific pedagogy. By analyzing pedagogical 

methodologies, curriculum integration strategies, and the impact of incorporating ancient knowledge into modern 

learning frameworks, this study highlights how a holistic educational approach can be achieved. 

Keywords:  Ancient science, ancient mathematics, modern education, interdisciplinary learning, curriculum 

design, cultural diversity, historical context, problem-solving, critical thinking, ethical considerations 

 

INTRODUCTION 

The history of science and mathematics is a testament to human ingenuity and the relentless pursuit of knowledge. 

Ancient civilizations laid the groundwork for many of the scientific and mathematical principles that underpin 

modern technology and understanding. Despite the vast advancements in contemporary science, the wisdom of 

ancient scholars remains relevant and offers valuable insights that can enhance modern education.From the Vedic 

mathematical sutras of India to the geometric theories of Euclid and the astronomical calculations of the Mayans, 

ancient knowledge has laid the foundation for many modern scientific disciplines 

This research paper argues for the incorporation of ancient sciences and mathematics into modern educational 

frameworks. By revisiting the contributions of ancient civilizations, we can foster a more holistic approach to 

learning that values historical context, cultural diversity, and interdisciplinary thinking. The integration of ancient 

knowledge can also inspire students to appreciate the evolution of scientific thought and recognize the 

interconnectedness of different fields of study. 

This research aims to:   

- Investigate the contributions of ancient civilizations to science and mathematics.   

- Explore pedagogical methods for integrating ancient knowledge into modern curricula.   

- Assess the impact of such integration on student learning outcomes.   

By bridging the gap between ancient and modern education, we can cultivate an educational paradigm that values 

historical wisdom while embracing contemporary innovations.   

 

HISTORICAL OVERVIEW OF ANCIENT SCIENCES AND MATHEMATICS 

� ANCIENT GREEK CONTRIBUTIONS- The ancient Greeks made significant contributions to the 

fields of mathematics, astronomy, and natural philosophy. Figures such as Euclid, Archimedes, and 

Pythagoras developed foundational theories that continue to influence modern science. Euclid's 

"Elements" is a cornerstone of geometry, while Archimedes' work on levers and buoyancy laid the 

groundwork for classical mechanics. Pythagoras' theorem remains a fundamental principle in 

mathematics. 
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� ANCIENT EGYPTIAN CONTRIBUTIONS- The ancient Egyptians excelled in practical applications 

of mathematics and science. Their advancements in geometry were driven by the need to survey land and 

construct monumental architecture, such as the pyramids. The Rhind Mathematical Papyrus, dating back 

to around 1650 BCE, contains problems related to arithmetic, algebra, and geometry, showcasing the 

Egyptians' sophisticated understanding of these subjects. 

� ANCIENT INDIAN CONTRIBUTIONS- Indian scholars made remarkable strides in mathematics, 

particularly in the development of the decimal system and the concept of zero. The works of 

mathematicians like Aryabhata and Brahmagupta introduced revolutionary ideas that transformed 

numerical computation. Indian astronomy also flourished, with detailed observations and calculations 

that influenced later Islamic and European scholars. 

� ANCIENT CHINESE CONTRIBUTIONS- Chinese science and mathematics were characterized by 

their practical orientation and emphasis on harmony with nature. The "Nine Chapters on the Mathematical 

Art" is a comprehensive text that covers a wide range of mathematical topics, including algebra and 

geometry. Chinese astronomers made precise observations of celestial phenomena, contributing to the 

development of calendars and timekeeping. 

 

THE RELEVANCE OF ANCIENT SCIENCES AND MATHEMATICS IN MODERN EDUCATION 

� Cultural and Historical Context- Incorporating ancient sciences and mathematics into modern 

education provides students with a deeper understanding of the cultural and historical context of scientific 

discovery. By studying the works of ancient scholars, students can appreciate the diverse origins of 

scientific knowledge and recognize the contributions of different civilizations. 

� Interdisciplinary Learning- Ancient sciences and mathematics were often intertwined with philosophy, 

art, and religion. This interdisciplinary approach can inspire modern educators to create curricula that 

connect different fields of study, fostering a more holistic understanding of science and its impact on 

society. 

� Problem-Solving and Critical Thinking- Ancient mathematical problems and scientific inquiries often 

required creative problem-solving and critical thinking. By engaging with these historical challenges, 

students can develop these essential skills, which are highly valued in contemporary education and the 

workforce. 

� Ethical and Philosophical Considerations- Ancient scientific thought was often accompanied by ethical 

and philosophical reflections on the nature of knowledge and the role of science in society. Incorporating 

these perspectives into modern education can encourage students to consider the ethical implications of 

scientific advancements and the responsibilities of scientists. 

 

METHODOLOGIES FOR INCORPORATING ANCIENT SCIENCES AND MATHEMATICS INTO 

MODERN CURRICULA 

� Curriculum Design- Educators can design curricula that integrate ancient scientific and mathematical 

concepts with modern topics. For example, a geometry course could include a module on Euclid's 

"Elements," while a physics course could explore Archimedes' principles of buoyancy and levers. 

� Project-Based Learning- Project-based learning can provide students with hands-on experiences that 

connect ancient knowledge with modern applications. For instance, students could undertake a project to 

build a model of an ancient astronomical instrument and compare its functionality with modern 

telescopes. 

� Collaborative Learning- Collaborative learning activities, such as group discussions and debates, can 

encourage students to explore the cultural and historical context of ancient sciences and mathematics. 

These activities can also promote critical thinking and the exchange of diverse perspectives. 

� Use of Digital Resources- Digital resources, such as online archives, virtual museums, and interactive 

simulations, can make ancient scientific and mathematical knowledge more accessible to students. These 

tools can provide immersive learning experiences that bring ancient concepts to life. 
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� Interdisciplinary Courses- Interdisciplinary courses that combine history, philosophy, and science can 

provide students with a comprehensive understanding of the development of scientific thought. These 

courses can highlight the connections between ancient and modern knowledge and encourage students to 

think across disciplinary boundaries. 

CHALLENGES AND OPPORTUNITIES 

� Challenges 

o One of the main challenges of incorporating ancient sciences and mathematics into modern education 

is the potential for oversimplification or misinterpretation of ancient knowledge. Educators must 

ensure that they present ancient concepts accurately and in their proper historical context. 

o Another challenge is the need for specialized training for educators. Teachers may require additional 

resources and professional development to effectively integrate ancient knowledge into their 

curricula. 

� Opportunities 

o The integration of ancient sciences and mathematics into modern education offers numerous 

opportunities. It can enrich students' understanding of the history and evolution of scientific thought, 

promote cultural awareness, and inspire interdisciplinary learning. 

o This approach can also foster a greater appreciation for the diversity of scientific knowledge and the 

contributions of different civilizations. By recognizing the value of ancient wisdom, educators can 

create a more inclusive and holistic educational experience. 

 

FUTURE DIRECTIONS   

� Policy Changes: Governments and educational institutions should promote interdisciplinary curricula.   

� Teacher Training: Educators must be equipped with resources and training to teach ancient sciences 

effectively.   

� Research and Collaboration: Universities and Higher Education Institute should encourage 

comparative studies between ancient and modern scientific methods 

 

CASE STUDIES 

The Integration of Ancient Indian Mathematics in Number Theory 

The ancient Indian concept of zero and the decimal system revolutionized mathematics. A number theory course 

could explore the historical development of these concepts and their impact on modern mathematics. Students 

could also investigate the contributions of Indian mathematicians to algebra and trigonometry. 

 

CONCLUSION 

The incorporation of ancient sciences and mathematics into modern education offers a pathway to holistic 

learning that values historical context, cultural diversity, and interdisciplinary thinking. By revisiting the 

contributions of ancient civilizations, educators can enrich students' understanding of the evolution of scientific 

thought and inspire them to appreciate the interconnectedness of different fields of study. 

While challenges exist, the opportunities for enhancing modern education through the integration of ancient 

knowledge are significant. By designing curricula that connect ancient and modern concepts, employing project-

based and collaborative learning methods, and utilizing digital resources, educators can create a more inclusive 

and comprehensive educational experience. 

Ultimately, the integration of ancient sciences and mathematics into modern education can foster a deeper 

appreciation for the diversity of human knowledge and the enduring relevance of ancient wisdom in our 

contemporary world. 
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Yoga and the Indian Knowledge System: A Holistic Approach to Well-being and 

Self-Realization 

1. Dr. Divya Sharma, Head & Assistant Professor, Vipra Kala, Vanijya Avam Sharirik Shiksha 

Mahavidyalaya & Chairperson, Veetraga Research Foundation, Raipur, Chhattisgarh 

2. Dr. Roli Tiwari, Assistant Professor (Guest), SoS in Psychology, Pt. Ravishankar Shukla University, 

Raipur (C.G.) & Member Advisory Board, Veetraga Research Foundation, Chhattisgarh 

ABSTRACT 

Yoga, deeply rooted in the Indian Knowledge System (IKS), is a profound discipline that integrates physical, 

mental, and spiritual well-being. As one of the six orthodox schools of Indian philosophy, it emphasizes self-

realization, inner harmony, and holistic health. Drawing from ancient texts like the Vedas, Upanishads, and 

Patanjali’s Yoga Sutras, yoga encompasses practices that balance the body (asana), breath (pranayama), and 

mind (dhyana). This paper explores yoga's role within IKS, highlighting its philosophical foundations, scientific 

relevance, and transformative impact on personal and societal well-being. By fostering mindfulness, ethical 

living, and self-awareness, yoga serves as a bridge between traditional wisdom and modern life. Furthermore, its 

integration with Ayurveda, Vedanta, and other indigenous knowledge systems showcases its multidimensional 

approach to health and self-discovery. In an era of rising stress and lifestyle disorders, yoga offers a sustainable 

solution for physical fitness, mental clarity, and spiritual fulfillment. As global interest in yoga grows, 

understanding its roots within the Indian Knowledge System is crucial for preserving its authenticity and 

maximizing its benefits. 

INTRODUCTION   

Yoga is one of the most profound contributions of the Indian Knowledge System (IKS) to global well-being. 

Rooted in ancient Indian philosophy, yoga is a holistic discipline that integrates the physical, mental, and spiritual 

aspects of human life. It has been extensively mentioned in Vedic literature, the Upanishads, the Bhagavad Gita, 

and Patanjali’s Yoga Sutras. Over centuries, yoga has evolved into a system of practices that promote self-

discipline, self-awareness, and overall well-being. 

SIGNIFICANCE OF THE STUDY 

Yoga, a vital component of the Indian Knowledge System (IKS), serves as a holistic means to achieve physical 

health, mental clarity, and spiritual well-being. Given its increasing global acceptance, this study examines yoga's 

role in enhancing self-awareness and overall well-being, particularly among teacher trainees. Understanding 

yoga’s impact on mental health, stress reduction, and personal growth can contribute to better pedagogical 

approaches and self-development techniques in education. 

YOGA IN THE INDIAN KNOWLEDGE SYSTEM 

The Indian Knowledge System encompasses various branches of knowledge, including philosophy, sciences, arts, 

and medicine. Yoga, as a vital component of IKS, is deeply interwoven with Indian philosophy and spiritual 

traditions. The six classical schools of Indian philosophy Nyaya, Vaisheshika, Samkhya, Yoga, Mimamsa, and 

Vedanta—offer different perspectives on the nature of existence, self-realization, and the ultimate goal of human 

life. Among them, the Yoga school, as expounded by Maharishi Patanjali, provides a structured path for achieving 

mental and spiritual enlightenment. 

YOGA AS A HOLISTIC APPROACH TO WELL-BEING AND SELF-REALIZATION 

Yoga extends beyond physical exercise to include mental resilience and spiritual elevation. Its relevance in 

modern life includes: 

• Health Benefits: Improves flexibility, strengthens immunity, and enhances cardiovascular and 

neurological health. 

• Mental Well-being: Reduces stress, anxiety, and depression while promoting mindfulness. 

• Spiritual Growth: Encourages self-inquiry and a deeper connection with one’s inner self. 

• Integration with Ayurveda: Supports holistic health through a combination of yogic practices and 

traditional Indian medicine. 
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YOGA’S GLOBAL RELEVANCE 

Yoga has transcended geographical and cultural boundaries, becoming a global phenomenon. Recognized by the 

United Nations with International Yoga Day on June 21st, yoga is now practiced worldwide as a means of 

achieving balance in life. Modern scientific research supports the benefits of yoga in managing lifestyle disorders, 

mental health issues, and overall well-being. 

OBJECTIVES OF THE STUDY 

The study aims to: 

1. Explore the philosophical foundations of yoga within the Indian Knowledge System. 

2. Assess the impact of yoga on the well-being of teacher trainees. 

3. Analyze how regular practice influences self-realization and stress management. 

4. Evaluate the integration of yoga into educational curricula for holistic learning. 

HYPOTHESES THE STUDY 

• H1: Regular practice of yoga significantly enhances mental well-being and stress management among 

teacher trainees. 

• H2: Yoga positively influences self-realization and personal growth. 

• H3: The integration of yoga in educational settings leads to improved focus and emotional stability. 

DATA COLLECTION AND SAMPLE DESCRIPTION 

A study was conducted on 60 teacher trainees enrolled in a yoga-based curriculum. The participants practiced 

yoga daily for six months, and their physical, mental, and spiritual well-being were assessed through surveys and 

self-reports. 

Table 1: Demographic Data of Participants 

Variable Category Frequency (N=60) Percentage (%) 

Gender 
Male 28 46.7% 

Female 32 53.3% 

Age Group 

20-25 years 35 58.3% 

26-30 years 18 30.0% 

31-35 years 7 11.7% 

Prior Yoga Experience 
Yes 22 36.7% 

No 38 63.3% 

DATA ANALYSIS 

The data was analyzed using descriptive and inferential statistics. The study found that: 

• 85% of participants reported increased mental clarity and emotional stability. 

• Stress levels decreased significantly (p < 0.05) after six months of yoga practice. 

• 78% of participants reported improved self-awareness and confidence. 

• Qualitative feedback highlighted enhanced mindfulness and concentration. 

CONCLUSION 

Yoga, as an integral part of the Indian Knowledge System, continues to offer wisdom and practical tools for 

holistic health. By embracing its ancient principles and integrating them with contemporary scientific 

understanding, yoga remains a timeless and transformative discipline for humanity. Encouraging research, 

education, and widespread practice of yoga can contribute to a more harmonious and healthier society. 

The study validates the significance of yoga as a transformative tool within the Indian Knowledge System. The 

findings suggest that consistent yoga practice fosters holistic well-being, enhances mental clarity, and facilitates 

self-realization. Integrating yoga into teacher training programs can serve as an effective approach to improving 

educators’ emotional intelligence and pedagogical skills. Future research can explore long-term impacts and 

comparative studies across different demographics. 
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Abstract  
The interplay between entrepreneurship and vocational education in traditional crafts and skills represents 

a critical area of study, particularly in today's rapidly evolving economic landscape. This paper explores the 
significance of fostering entrepreneurship within vocational education frameworks that emphasize traditional 
crafts. It examines the potential for sustainable economic development, cultural preservation, and community 

empowerment through the integration of entrepreneurial principles into vocational training programs. Case 
studies highlight successful models from various regions, demonstrating best practices and challenges faced in 
this sector. This research aims to provide insights for policymakers, educators, and practitioners in enhancing 

vocational education to support entrepreneurship in traditional crafts. 
 

Keyword: - Entrepreneurship and Traditional Skills. 

 

Introduction  

The global economy is increasingly characterized by technological advancements and globalization. 
However, traditional crafts and skills remain vital for cultural identity, community cohesion, and economic 
opportunity, especially in developing regions. This paper discusses the role of vocational education in promoting 

entrepreneurship among practitioners of traditional crafts, thereby ensuring the sustainability and relevance of 
these skills in contemporary markets. 

Importance of Traditional Crafts and Skills  

Traditional crafts encompass handmade products that reflect the cultural heritage, skills, and creativity 
of a community. These crafts include textiles, pottery, woodwork, and various artisanal products. The significance 
of traditional crafts lies in: 

- **Cultural Preservation:** Crafts carry historical narratives and cultural practices that define community 
identities. 
- **Economic Development:** They provide employment and can generate income for artisans and their families, 

thereby contributing to local economies. 
- **Sustainability:** Many traditional crafts utilize sustainable materials and processes, aligning with global 
movements toward sustainable practices. 

The Role of Vocational Education  
Vocational education plays a pivotal role in equipping artisans with the necessary skills and knowledge 

to thrive in their craft. It encompasses both technical training and entrepreneurial education, which is essential 
for: 
- **Skill Development:** Vocational programs teach practical skills that enhance the quality and competitiveness 

of traditional crafts. 
- **Business Acumen:** Incorporating entrepreneurial training helps artisans understand market dynamics, 
pricing strategies, and marketing techniques. 

- **Innovation:** Educating artisans about new technologies and trends can lead to innovative practices that 
revitalize traditional crafts. 

Entrepreneurship in Traditional Crafts  

Entrepreneurship in the context of traditional crafts involves creating economic opportunities through the 
development, production, and marketing of crafted goods. Key factors include: 

Market Accessibility  

Understanding targeted demographics and market trends is vital for artisans. Training programs often 
focus on: 
- Identifying potential markets (locally and globally). 

- Developing effective marketing strategies through social media and e-commerce platforms. 
- Engaging in fair trade practices to expand market reach. 

Financial Literacy 
Artisans often lack formal education in managing finances. Vocational education should include: 

- Budgeting and financial management. 
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- Accessing funding sources, including grants and microloans. 
- Using financial tools and technologies for better financial practices. 
Networking and Collaboration  

Building networks among artisans can enhance collaboration and resource sharing. Programs should 
encourage: 

- Local artisan collectives and cooperatives. 
- Participation in craft fairs and trade shows to showcase products. 
- Partnerships with local businesses and global brands. 

Case Studies  

India: The Crafts Council of India  
The Crafts Council of India has developed programs that integrate traditional craftsmanship with 

entrepreneurship training. By providing artisans with workshops on business skills and marketing, the council 
has helped many local artisans expand their businesses beyond local markets. 
Morocco: The Marrakech Artisan Program  

In Morocco, the Marrakech Artisan Program offers vocational training in traditional crafts paired with 
business management workshops. This approach has successfully boosted artisan income and created a 
sustainable model for passing on skills to younger generations. 

Finland: Taitokeskus  
In Finland, Taitokeskus centers focus on teaching traditional Finnish crafts, coupled with entrepreneurial 

skills. Participants learn not only the craft itself but also how to sell their products in both physical and online 

markets. 
Challenges  

Despite the potential benefits, several challenges hinder the integration of entrepreneurship into 
vocational education for traditional crafts: 
- **Access to Resources:** Many artisans lack access to materials, tools, and technology necessary for their 

crafts. 
- **Market Saturation:** Oversupply of similar crafts can dilute market value, making it difficult for individual 
artisans to stand out. 

- **Cultural Perceptions:** The perception of crafts as non-profitable can dissuade potential artisans from 
pursuing entrepreneurship. 
Conclusion and Recommendations  

The symbiosis of entrepreneurship and vocational education in traditional crafts presents a pathway for 
sustainable economic development and cultural preservation. It is essential for policymakers and educational 
institutions to: 

- Integrate entrepreneurship education into existing vocational training curricula. 
- Provide resources and support for market access and financial literacy. 
- Promote awareness of the economic potential of traditional crafts to inspire new generations. 

By focusing on these areas, we can empower artisans to thrive in their craft, ensuring the longevity of traditional 
skills in the modern economy. 
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Abstract 
The participatory learning aims at comprehensive development of the learners and its strategies are based 

on experiential learning.Active class participation improves critical and other life skills.Life Skills include 

psychological competencies and interpersonal skills that help people make informed decision, solve problem, 
think critically and creatively, communicate effectively, build healthy relationships, empathize with others, and 
manage their lives in a healthy and productive manner.Several studies have been conducted on participatory 

learning and its role in life skill enhancement.Researches showed that participatory learning impacts educational 
outcomes and life skills. It is advisable to learn and practice participatory learning strategies by prospective 
teachers to polish their life skills and in turn help them to develop these life skills among their students in future. 

The classroom is undergoing a drastic transformation to equip the learners with 21st century skills. Teachers 
should view participatory learning as a challenge and equip themselves with varied aspects of participatory 

learning to meet the changing needs and trends of education.So faculty development program should be arranged 
for teachers to enhance their knowledge and skills on different innovative approaches. Along with faculty 
development program, teachers also need to enhance their skills. Various skill development programs should also 

be arranged for teachers and prospective teachers. Teachers and prospective teachers should be given proper 
training to life skill education and to use participatory learning activities and approaches in the classroom. 

Key Words- Participatory Learning, Life Skills 

Introduction 
The word participatory comes from participation, which refers to the action of taking part in activities 

and projects, the act of sharing in the activities of a group.Participatory learning implies attention should be paid 

to the interaction between teachers and students in the learning process.Participatory learning implies attention 
should be paid to the interaction between teachers and students in the learning process.The participatory learning 
aims at comprehensive development of the learners. All students must be incorporated in the learning process in 

such a way that their endowment and potential are comprehensively developed. In participatory learning, the 
teacher/ facilitator acts as an organizer inside the classroom. Participatory learning is helpful to cultivate social 
awareness, to appreciate self-worth and to respect others. The learners actively participate in discussion, use 

appropriate media to manipulate, sort out, prioritize, modify, and interpret ideas and concepts.  The core of 
participatory learning method is group discussion and it is one of the most common methods of participatory 
learning.Participatory learning strategies are based on experiential learning that lets young people feel, think and 

act out of their comfort zone in order to challenge stereotypes and become actively engaged in pursuing their 
personal growth whilst developing key life skills. A teacher’s attitude towards the students can dramatically affect 
class participation and the students are more likely to participate in class if they have a comfortable relationship 

with their teacher. 

Role of the Teacher in Participatory Learning Process 
 The teacher is responsible for creating lessons and measuring how much information the students learn. 

The teacher access facilitator in participatory learning process.  The facilitator might not be an expert in a 
particular subject area.  Facilitators have special training in group dynamics, using processes such as conflict 
resolution, strategic planning and team building. In groups setting, a facilitator can quickly determine what the 

group knows so the group can proceed to build on that knowledge.  The teacher should play the major roles:  

• Structure the learning environment 

• Guide the learning process viz., using probing questions, illustrations, relevant examples 

• Relate the teaching to the real life experience 

• Use varied instructional materials and medias 

• Use varied techniques within the lesson such as learning in groups 

• Use learners ideas and experiences 

• Differentiate tasks: structure tasks in relation to the various learning needs 

• Continuously monitor and assess the learners during the teaching learning process 
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• Provide constructive feedback 

• Offer a warm, friendly, nurturing environment that encourages participation 

 Personal and Professional Qualities needed for the Teacher in Participatory Learning 
• Teacher should have a passion for teaching and a sound knowledge of subject matter 

• Prepares well for teaching and displays high organizational skills 

• Have effective communication skill 

• Be a reflective teacher , creative and resourceful 

• Ability to build strong relationships with learners and community 

• A role model displaying high professional ethics and moral conduct 

• Have affection for the learners  

• Empathy- showing genuine concern ,understanding, and being supportive 

• Humor- providing an environment of fun, laughter without compromising learning 

• Concern and commitment 

• Attributes of honor such as honesty, cleanliness, punctuality, and respect for others. 

Guidelines for the Teachers in using the Classroom in Participatory Learning 

Environment 
• Provide a variety of learning styles and strategies including individual and group activities 

• Provide learners’ opportunity to touch, manipulate, and experiment, this will enable them to use their senses 
to learn.   Experiential learning has a more lasting effect. 

• Allow learners opportunities to ask questions, solve problems and think independently. 

• Respect and trust that learners can learn.  Provide differentiated tasks to enable each learner to reach his own 
pace and realize intended outcomes. 

• Integrate the content across all the learning areas. 

• Provide for extensive discussion to improve communication abilities as well as expressive opportunities.   

• Conduct continuous assessment for learning intended to help each learner to make progress in his learning. 
 Teachers can increase participation by creating a safe and respectful class environment through 
participatory learning activities. Active class participation improves critical and other life skills and to remember 

greater portion of the information thus in turn academic performance of the learner (Taraban 2007).  
 WHO defines Life Skills as “the abilities for adaptive and positive behaviour that enable the individuals 
to deal effectively with the demands and challenges of everyday life” .Life Skills include psychological 

competencies and interpersonal skills that help people make informed decision, solve problem, think critically 
and creatively, communicate effectively, build healthy relationships, empathize with others, and manage their 
lives in a healthy and productive manner.Empowered with these skills, young people are able to take decisions 

based on a logical process of “what to do, why to do, how to do and when to do” 
Life Skills fall into three basic categories which compliment, supplement and reinforce each other. 
 

 
 
 

 
 
 

 
 

 
 
   

 
 
 

 Essentially, there are two kinds of skills- those related to thinking termed as “thinking skills”and skills 
related to dealing with others termed as “social skills”. While thinking related to reflection at a personal level, 
social skill include interpersonal skills and do not necessarily depend on logical thinking. It is the combination of 

these two types of skills that are needed for achieving assertive behaviour and negotiating effectively. “Emotional 
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skills”can be perceived as a skill not only in making rational decision but also in being able to make other agree 
to one’s point of view. To do that, coming to term first with oneself is important skill including managing/copying 
with feelings, emotions, stress and resisting peer and family pressure.Think of life skills as the building blocks or 

framework that allow students to apply the knowledge they acquire in school to real world problems and 
situations. Also referred to as “soft skills” in a professional context, the ability to think abstractly to find practical 

solutions. 
Ten core Life Skills as laid down by WHO 

 

 
 
 

 
 
 

 
 
 

 
 
 

 
 

 
 
 

 
 
 

 Several studies have been conducted on participatory learning and its role in life skill enhancement. A 
careful analysis on the studies on the effectiveness participatory learning provides divided results.   Researches 
showed that participatory learning impacts educational outcomes and life skills.  Researches indicate that students 

benefit from participatory learning activities for the active construction of knowledge and for the development of 
life skills 
 The research Teacher Participatory Practices to Enhance Students’ Leadership Skills (Sarawut, 2021) 

aimed at helping students to improve their leadership skill by utilizing by methodology of Participatory Action 
Research Development of Participatory Learning Activity to enhance life skills for children and youth along the 
Ladpraow Waterside’s community (Arunrung, 2020).  The study revealed that the participatory learning activities 

enhanced media literacy of child and youth in Rimklong Ladpraow.Sugantha (2020) Impact of Integrated Active 
Learning (IAL) in Physical Science on Students Thinking Skills, Social Skills Achievement in Physical Science 

and Classroom Climate.The IAL intervention showed a positive statistically significant impact on high and 
moderate performers’ thinking skill ability. Case study on the effect of participatory approaches to English 
language teaching at Secondary level in the state of Gujarat (Parmar, Ketan B, (2019). The study found that 

participatory learning tasks were effective in producing authentic communicative situations inside the classroom. 
 Kumar, Anith(2018)studied The Effect of Participatory Approach on Developing Environmental 
Competencies and the Related Variables at Primary School Level.  The study revealed that Participatory 

Approach of teaching is significantly more effective than Traditional Approach of teaching in enhancing 
Environmental Competencies, Creativity and Problem-Solving skills. The implementation of life skills oriented 
participatory learning strategy to improve reading and writing skills (Nurwalidah, 2018). The study found that 

life skills oriented participatory learning strategies were effective in improving the reading and writing skills. 
Bhatt, Dipen (2018) did a study on Effectiveness of drama-based activities to develop speaking skills of learners 
at Secondary level. The study revealed that drama-based activities to developed speaking skills of ESL learner 

has proven to be effective in developing speaking skills of learners keeping in view grammar, fluency, accuracy, 
and vocabulary. 
 Participatory Learning in Residential Weekends: Benefits or Barrier to Learning for the International 

Students?  (Robson et al.,2016).  The objective of the present study was to identify and explore how participatory 
learning in multi-cultural group enables international students to increase their self-awareness and to develop 
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team building and leadership skills. Effect of Activity Based Learning ABL on development of Life Skills among 
elementary level students (Singh Budh, (2016).  The study concluded that there exists significant differences 
between pretest and posttest of experimental group regarding life skills of students at elementary level. It also 

showed that there was a significant effect of Activity Based Learning on the development of life skills. Vaniya, 
Ritesha (2015) Enhancement of Creative Writing Ability of Standard IX Students in English through Participatory 

Approach Climate. Participatory Approach was found to enhance students’ writing ability through revisiting and 
revising the write ups through positive attitude and added confidence.Impact of Participatory Teaching on 
Students’ Generic Skills in Tertiary Education. (Mader, 2015).  The study identified that participatory teaching is 

an effective way to foster generic skills of students as it has a significant influence on development of students’ 
generic skills and in improving students’ academic performance. Influence on Teachers’ Use of Participatory 
Learning strategies in Health Education Classes. (Cahill et al., 2014), describes the influence of participatory 

learning strategies in health education classes.The study found that teachers identify understanding the 
educational rationale for the approach, student engagement, confidence in class control and having positive 
relationship with the students, along with practicalities such as having time to adequately prepare a class, as the 

most significant influences on their pedagogical choices. 
  The study conducted by Deepa (2012) on Effect of co-operative Learning on Critical Thinking 
and Problem-Solving Ability in Mathematics among Higher Secondary Students revealed that co-operative 

learning approach was more effective than the traditional method in developing critical thinking ability, problem 
solving ability with respect to gender, locality, among high middle and low achievers.Ambili & Sreejith (2010) 
on Efficacy of Participatory Learning and Action for Quality Improvement in Environmental Education and 

Research, the paper outlined several strategies found effective in engaging students in participatory learning 
making them experts challenging them to develop their own theory and develop skills in problem solving.Kim, 

Simon; Parks, b. Sue; and Beckerman, Marvin (1996) conducted a study on Effects of participatory learning 
programs in middle and high school civic education. The study revealed Participatory learning program in school 
civic education increased student awareness and helped to improve communication skills among students through 

active participation in community service. In a studyconducted and experimented by Gokhale(1995) to examine 
the effectiveness of individual learning versus collaborative learning in enhancing drill land practice skills and 
critical thinking skills. The study showed that students who participated in collaborative learning had performed 

significantly better on the critical thinking test than students who studied individually. The effects of Literary 
Discussion on Students’ Critical Thinking Ability and Attitude towards Reading (Schulhauser, C.E.1990) studied 
the effect of participation in literacy discussion groups on the fourth-grade students’ critical thinking reading 

comprehension, attitude towards reading. The result showed that participation in literacy discussion groups 
significantly affect the students’ critical thinking, reading comprehension and attitude towards reading. 
 The above mentioned studies proved that participatory learning is very effective in enhancing life skills 

among students. It is advisable to learn and practice participatory learning strategies by prospective teachers to 
polish their life skills and in turn help them to develop these life skills among their students in future. Some 
studies conducted by Gupta (2005),Shen, Jia et al., (2004),Pai(2010),Chinelo (2010) revealed thatparticipatory 

learning techniques were better than traditional methods among B Ed students. 
 The teacher’s role has changed at the present time, but the importance of teachers and their responsibility 

of personality building has become more relevant. Without the enhancement of all round abilities and life skills, 
.it is very difficult to walk with the world and to sustain oneself. It is teachers who create such 
personalitiesTeachers can use participatory learning in any age levels as it easily tracks the learner to the learning 

environment, so undoubtedly can say it is superior to the prevailing mode of instruction. The classroom is 
undergoing a drastic transformation to equip the learners with 21st century skills. Teachers should view 
participatory learning as a challenge and equip themselves with varied aspects of participatory learning to meet 

the changing needs and trends of education.So faculty development program should be arranged for teachers to 
enhance their knowledge and skills on different innovative approaches. Along with faculty development program, 
teachers also need to enhance their skills. Various skill development programs should also be arranged for 

teachers and prospective teachers. Teachers and prospective teachers should be given proper training to life skill 
education and to use participatory learning activities and approaches in the classroom. 
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IMPORTANCE OF E-LEARNING IN EDUCATION 
Dr. Suman Verma 

Associate Professor 

Mats University, Raipur (C.G.) 

ABSTRACT: 

 This study proposes the importance of using e-learning in teaching in education. In the educational 

institutions, the issue of utilizing modern information and communication technologies ICT for teaching and 

learning is very important. This study gives a scholarly background to the study by reviewing some contributions 

made by various researchers and the institutions on the concept of e-learning, particularly its usage in teaching 

and learning in educational institutions. It look at the, importance, the role e-learning plays in educational 

institutions and the benefits of its adoption and implementation in education.   

INTRODUCTION: 

 E-learning has become as necessity in education institutions and is being deployed in educational 

establishments throughout the world. The rise of e-learning technology used by education institutions can be 

attributed to globalization. This is referring to political and economical phenomena, a worldwide integration or 

views, culture and products. The growth in the use of e-learning no doubt adds to globalization in educational 

institutions a retrying their utmost to break down geographical and social boundaries to offer distance learning 

education, this leads to integrations of academic standards and views. The internet has become one of the vital 

ways too make available resources for research and learning for both teachers and students to share and acquire 

information (Richard and Hay a 2009]' E-learning and the application of Information and Communication 

Technology (ICT) into the traditional education systems India has continued to lag behind that of many 

industrialized nations1. However, most of the countries in the recent past adopted the implementation of E-leaning 

and as a result, the online student population is increasing a relatively high rate. For this reason the need to adopt 

this new system in India has become highly inevitable as the traditional model has proven to be quite inappropriate 

in equipping the students from the complexities they are likely to encounter in the rapidly developing society. 

The Government of India and the University Grants Commission (UGC) has come to realization that information 

and communication technology (ICT) in education would bring the benefits into the current education system. 

Nowadays E-learning is the most valued trend in India, but implementation of E-learning systems however comes 

with as many challenges as the benefits, which need to be identified prior to making any major investment in the 

E-learning system of education. This is the reason why we have carry out a study in order to establish the benefits, 

limitations and barriers which are likely to face the expansion of E-learning in educational institutions in India. 

This information is likely to assist the effective implementation of new education system in order to make the 

process of sharing knowledge easier, faster and cheaper for many students in India and other nations across the 

globe. Identifying the barriers and other limiting factors will also help specialists to address such issues before 

hand thus improving the chances of achieving the much needed benefits of e-learning in Indian Universities. 

 In the past few years, advances in information and communication technologies couple with the continued 

changes in the society structure have created new paradigms for education all over the world. The adoption of 

ICT systems has led to an increased demand for open, flexible and distance learning systems, which are 

comprehensively referred to as E-learning. The commercialization of E-learning has made education easily 

accessible to many people across the globe thus facilitating the smooth flow of information at a cheaper cost. 

Meaning and Concept of e-learning 

E-Learning is the process of sharing knowledge through various channels such as e-books, CDs, webinars, and 

more. 

It has revolutionized the conventional method of chalk and board style of learning imparted to the students. 

Unlike this, e-Learning education makes giving and receiving simpler, more prolific, and productive. Tutors 

apply the method of teaching purely through the latest technology. 
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We define E-Learning as Courses that are specifically delivered through the internet everywhere other than the 

traditional classroom where the teacher is teaching. E-learning refers to the use of the internet, technology, and 

acquired knowledge and Skills. 

Thus, teaching and learning both become simpler, easier, and more effective. 

Importance of e-learning 

• E-learning has been introduced to empower learners to get basic schooling and enhance skills. Also, they 

can obtain a degree certificate, without actually attending school or university or any other institution. 

• For tutors, it is a great source of earning, wherein they can teach from anywhere in their preferred time. 

• Applying e-learning to all levels of schooling helped to ensure students grasp the lessons adequately at 

a faster pace. 

• According to psychology, the audio-visual method of teaching leads to a disciplined learning 

environment. There are effective tutor and student engagements. 

• One of the importance of e-learning in education is that tutors and participants both can develop 

advanced learning skills. For example, creating and selling eBooks is one such advancement. 

• E-learning has worked towards bringing learners, tutors, experts, practitioners, and other interest groups 

to one place. Thus, there is a good practice of knowledge sharing followed through different online 

platforms. This is important in current times as competition is rising and the world is also growing. 

Hence, quick information helps in the better growth of an individual. 

Types of e-Learning or e-Education 

Digital and self-initiated learning can be acquired at the desired locations. One need not wander in search of 

learning as e-learning education is versatile and amply equipped to suit all learning methods. 

E-Learning is conducted and eventuates in many forms and times is the blend of the following methodologies 

and practices: 

• Completed online - no face-to-face meetings 

• Provided through Mixed Learning - A blend of online and direct communication 

That is in the two different forms 

1. Synchronous- the communication between the provider and the receiver happens directly as in chat rooms, 

or video-audio conferencing. 

2. Asynchronous- The information is passed through forums, emails, wikis, etc. 

3. It is promoted through self-study practices also. 

4. Web-based learning is another better option 

5. CD-ROMs provide subject-wise detailed learning 

6. Audio and Visuals are supplementary,descriptive, and communicative methods. 

Benefits of E-Learning in Education 

 An analytical look at the benefits of online learning will make us consider how today's teachers, students, 

and institutes want to get relevant and easily accessible content. 

 This is fulfilled with the online mode of learning as the students can learn at their comfort and 

requirement. 

• It ensures quick delivery of lessons. Traditional classrooms involve some kind of delay. Whereas, 

whereas eLearning provides expeditious and exclusive delivery of lessons. There is no procrastinator in 

eLearning. It is a quick way of learning! 

• The scalability of learning, content, and duration that is taken can be reasonably measured. It is beneficial 

to those who feel nervous and disconnected in groups. It helps one learn without having to give up the 

comforts of the environment. You are at ease with Consistency of exposure, inputs, results, 

• The method is made available at much-reduced costs. The importance of E-Learning education is that it 

is quick and does not require much cost. The long training period, infrastructure, stationery, travel 

expenses, etc. is reduced. 
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• The effectiveness of the transferred or imparted knowledge and learning is high and powerful. It makes 

information easy to grasp and absorb. The Audio-Visuals help in remembering knowledge for a longer 

time. Also, the courses which tutors prepare are well-planned. 

• Mobility assured is a very comfortable and affordable option. Taking revision and getting hands-on with 

different courses is not that simple in traditional classes. Contrary to that, missed lessons can always be 

taken again online. This makes it easier for tutors to impart the right information. 

• It promotes a self-paced learning process. 

 Through e-learning, students can develop a self-paced training schedule. Also, for tutors, things become 

quite easy. People working 9 to 7 or those who simply don't have the necessary time to conduct physical classes 

are no longer left behind. 

 They can take online sessions after work, in the evening, on the weekends, or whenever they are free. All 

they need is a proper internet facility, computer or laptop, microphones, and headphones. E-Learning has a vast 

amount of use and also helps students in education. 

CONCLUSION  

 In underdeveloped and developing countries, e-learning raises the level of education, literacy and 

economic development. This is especially true for countries where technical education is expensive, opportunities 

are limited and economic disparities exist. E-learning can be highly beneficial to both students and institutions if 

properly implemented. The impact of e-learning and internet technology on the quality of education in the 

institutions of  education has predominantly influence the current studies.  
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A STUDY ON ACADEMIC ACHIVMENT AND VOCATIONAL INTEREST OF 

SECONDARY STUDENTS OF CHHATTISGARH 

 

Dr. Hemant Kumar Khatkar ISBM University, Chhura, Gariyaband (C.G.) 

INTRODUCTION 

Education is an important human activity today. It includes the knowledge and experience acquired by a person 

in a lifetime. Vocational interest is a tendency of a person toward possible vocational choices and goals. 

Vocational interest of students depends upon their knowledge, attitudes, values, physical characteristics, and 

environmental influences. 

Through this research paper, the researcher has compared the vocational interest of secondary students. The 

hypothesis of the study was that there are no significant differences among students in relation to their vocational 

interest in terms of gender, locality, and type of management. The researcher collected a sample of 32 secondary 

students from 8 different schools of Durg and Raipur districts in the state of Chhattisgarh, using the Random 

Stratified Sampling technique. 

The Vocational Interest Record Sheet (1971), developed by Dr. S.P. Kulshrestha, was the standardized tool used 

for data collection, and the t-test was used to test the hypothesis of the study. 

Education is the process of learning or the acquisition of knowledge, skills, values, morals, beliefs, habits, and 

personal development. It is facilitated by education, teaching, training, storytelling, conversation, and focused 

study, which are all examples of educational practices. Education is typically guided by educators, but learners 

can also educate themselves. It can occur in both formal and informal settings. 

Vocationalization of physical education and providing more and more vocational courses after primary education, 

according to the interest of students, is a crucial demand in our country. The success of the entire program of 

vocational guidance depends significantly on the identification of interest patterns of individuals. The personality 

of an individual mainly depends upon aptitudes, abilities, interests, motives, and several other related factors. It 

is absolutely necessary to understand the kind, direction, and level of one’s interest for the assessment and 

development of personality. The rate of interest is significant for personality development as a whole. 

NEED FOR THE STUDY 

Intelligence and aptitude alone are insufficient to predict vocational success without considering an individual's 

interest. Interest is regarded as one of the key factors among non-intellectual factors. The purpose of the present 

study is to aid secondary students in adjusting themselves to careers, jobs, or vocations by making wise choices. 

By measuring vocational interest, pupils will be enabled to select school subjects according to their preferred 

vocations. 

OBJECTIVES OF THE STUDY 

The following will be the objectives of the study: 

1. To list out the co-curricular activities available for students at the upper primary level. 

2. To study the level of students' participation in extra-curricular activities at the upper primary level. 

3. Locality: Locality refers to a particular place and the surrounding area (Here, it refers to rural and urban 

areas). 

4. To study the status of vocational interest (High, Average, and Low levels) of secondary students. 

HYPOTHESIS OF THE STUDY 

1. The secondary students do not have the same level of vocational interest. 

DELIMITATIONS OF THE STUDY: 

1. The study has been limited to 32 secondary students from Mahasamund and Raipur districts in 

Chhattisgarh. 

2. Only standardized tools were used for data collection. 

REVIEW OF RELATED LITERATURE 

1. To study the vocational interest of students in the context of their gender. 

2. In technical, outdoor, and work-from-home-related areas, girls have more interest than boys. 
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CONCLUSION 

The study was conducted to investigate the vocational interest of secondary students. More specifically, it aimed 

to compare vocational interest in terms of gender, locality, and type of management. The conclusions based on 

the findings are as follows: 

1. There is no significant difference between rural and urban secondary students in relation to their 

vocational interest. 

2. Students should enhance their participation in co-curricular activities, and more exciting activities should 

be organized. 

3. More study material should be incorporated into teaching. 
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Ethics and Value Education 

Hemlata Verma, Assistant Professor, Anjaneya University Raipur Chhattisgarh 

 

ABSTRACT 

Ethics and value education is a fundamental aspect of holistic development, aiming to instil moral values, 

character, and social responsibility in individuals. This educational approach integrates various components such 

as moral development, character education, civic education, cultural awareness, environmental ethics, and 

emotional intelligence. By incorporating these elements, ethics and value education seeks to create well-rounded 

individuals who are not only academically proficient but also morally grounded and socially responsible. Moral 

development focuses on teaching students about core values like honesty, kindness, fairness, and respect. 

Character education emphasizes the development of positive traits such as perseverance, self-discipline, and 

responsibility. Civic education aims to educate students about their rights and responsibilities as citizens, 

promoting an understanding of democracy, justice, and the rule of law. Cultural awareness fosters respect for 

diversity by teaching students about different cultures, traditions, and religions. Environmental ethics highlights 

the importance of sustainability and conservation, encouraging students to engage in activities that protect the 

environment. Emotional intelligence helps students manage their emotions, build healthy relationships, and 

resolve conflicts peacefully.The implementation of ethics and value education can be achieved through an 

integrated curriculum, extracurricular activities, teacher training, parental involvement, and fostering a positive 

school culture. An integrated curriculum incorporates ethical lessons into existing subjects, while extracurricular 

activities provide opportunities for students to practice ethical behaviour. Teacher training equips educators with 

the skills to effectively teach ethics and values, and parental involvement reinforces these values at home. A 

positive school culture reflects and reinforces ethical values through policies and practices that promote respect, 

inclusivity, and fairness.The benefits of ethics and value education are manifold, including improved academic 

performance, positive behaviour, stronger communities, and the development of lifelong skills. This approach 

aims to nurture individuals who can navigate complex moral dilemmas, build healthy relationships, and contribute 

positively to society. 

Ethics and value education are essential components of a well-rounded education system. They play a crucial role 

in shaping individuals' character, guiding their behaviour, and fostering a sense of responsibility towards society. 

This article delves into the significance of ethics and value education, their core principles, and their impact on 

individuals and communities.Ethics and value education are essential components of a well-rounded education 

system. They play a crucial role in shaping individuals' character, guiding their behaviour, and fostering a sense 

of responsibility towards society. This article delves into the significance of ethics and value education, their core 

principles, and their impact on individuals and communities. 

Ethics and value education are fundamental aspects of a holistic education system. They play a crucial role in 

shaping individuals' character, guiding their behaviour, and fostering a sense of responsibility towards society. 

Let's delve deeper into these concepts and their significance. 

Ethics refers to the moral principles that govern a person's behaviour or the conducting of an activity. It involves 

the study of what is right and wrong, and how individuals should act in various situations. Ethics is not just about 

following rules but understanding the underlying principles that guide moral behaviour. 

UNDERSTANDING ETHICS AND VALUE EDUCATION IN DETAIL 

Ethics and value education are fundamental aspects of a holistic education system. They play a crucial role in 

shaping individuals' character, guiding their behaviour, and fostering a sense of responsibility towards society. 

Let's delve deeper into these concepts and their significance. 

Values, morality and Ethics are used ever so interchangeably. However, they are all unique in themselves. Values 

are the basic building blocks which decide the ethical and moral foundation of its actors. When certain values 

get ‘social approval’ they become ethics and morals. 

ETHICS IN EDUCATION 
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Ethics refers to the moral principles that govern a person's behaviour or the conducting of an activity. In the 

context of education, ethics involves the study of what is right and wrong and how individuals should act in 

various situations. It is not just about following rules but understanding the underlying principles that guide moral 

behaviour.In the ever-evolving landscape of education, the importance of ethical considerations takes centre 

stage. As technology reshapes learning experiences and the world throws new challenges our way, educators face 

critical questions about right and wrong in the classroom. This article delves into the intricacies of ethics in 

education, exploring its significance, key areas of concern, and strategies for fostering ethical learning among 

students. 

The concept of ethics in education is deeply intertwined with values, forming the foundation for responsible and 

meaningful learning. While ethics delve into right and wrong actions, values represent the guiding principles that 

shape those actions. 

Key areas of ethical concern in education include: 

1. Teacher-Student Relationships: Trust, respect, and fairness should underpin every interaction. Ethical 

considerations guide teachers in fostering safe and supportive learning environments where students feel 

heard and valued. 

2. Curriculum Content and Values: Educational content should be free from bias and promote inclusivity, 

social justice, and critical thinking. Ethics in education ensure a balanced and objective approach to 

diverse perspectives and challenging topics. 

3. Assessment and Grading Practices: Transparency, equity, and academic integrity are cornerstones of 

ethical assessment. This means employing fair and non-discriminatory practices that accurately measure 

student learning. 

4. Technology Integration: With technology playing an increasingly prominent role, ethical considerations 

around data privacy, online safety, and responsible use of artificial intelligence (AI) become paramount. 

VALUE EDUCATION 

Value education,on the other hand, is the process of teaching and learning about the values that are important 

for personal development and social harmony. It encompasses a wide range of values, including honesty, 

integrity, respect, empathy, and responsibility. Value education aims to instil these values in individuals from a 

young age, helping them develop into morally upright and socially responsible citizens.Value education is the 

process of teaching and learning about the values that are important for personal development and social harmony. 

It encompasses a wide range of values, including honesty, integrity, respect, empathy, and responsibility. Value 

education aims to instil these values in individuals from a young age, helping them develop into morally upright 

and socially responsible citizens. 

CORE PRINCIPLES OF ETHICS AND VALUE EDUCATION 

1. Respect for Others: Teaching individuals to respect others, regardless of their background, beliefs, or 

opinions, is fundamental. This principle fosters a culture of tolerance and understanding, essential for 

peaceful coexistence. 

2. Honesty and Integrity: Encouraging honesty and integrity in all aspects of life helps build trust and 

credibility. These values are crucial for personal and professional relationships. 

3. Empathy and Compassion: Developing empathy and compassion enables individuals to understand and 

share the feelings of others. This principle promotes kindness and support within communities. 

4. Responsibility and Accountability: Teaching individuals to take responsibility for their actions and be 

accountable for their decisions is vital for personal growth and societal well-being. 

5. Fairness and Justice: Ensuring fairness and justice in all dealings helps create an equitable society where 

everyone has equal opportunities and rights. 

THE ROLE OF ETHICS AND VALUE EDUCATION IN SOCIETY 

Ethics and value education play a pivotal role in shaping individuals' character and behaviour. Here are some key 

impacts: 
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1. Character Development: Ethics and value education help individuals develop a strong moral compass, 

guiding their actions and decisions. This leads to the formation of a well-rounded character, essential for 

personal and professional success. 

2. Social Harmony: By promoting values such as respect, empathy, and fairness, ethics and value education 

contribute to social harmony. Individuals learn to appreciate diversity and work towards common goals, 

fostering a sense of community. 

3. Conflict Resolution: Ethical principles and values provide a framework for resolving conflicts 

peacefully. Individuals equipped with these skills can navigate disagreements and find mutually 

beneficial solutions. 

4. Civic Responsibility: Ethics and value education instil a sense of civic responsibility, encouraging 

individuals to contribute positively to society. This includes participating in community service, 

respecting laws, and advocating for social justice. 

5. Professional Integrity: In the professional realm, ethics and value education ensure that individuals 

uphold high standards of integrity and ethical conduct. This is crucial for building trust and credibility in 

various fields, including business, healthcare, and education. 

IMPLEMENTING ETHICS AND VALUE EDUCATION 

To effectively implement ethics and value education, it is essential to integrate these principles into the curriculum 

and daily activities. Here are some strategies: 

• Curriculum Integration: Incorporate ethics and value education into the curriculum across all subjects. 

This can be achieved through dedicated courses, as well as integrating ethical discussions into existing 

subjects. 

• Role Models: Teachers and educators should serve as role models, demonstrating ethical behaviour and 

values in their interactions with students. This helps reinforce the importance of these principles. 

• Interactive Learning: Use interactive methods such as discussions, debates, and role-playing to engage 

students in ethical and value-based learning. This encourages critical thinking and practical application 

of these principles. 

• Community Involvement: Encourage students to participate in community service and social initiatives. 

This provides practical experience in applying ethical principles and values in real-life situations. 

• Continuous Assessment: Regularly assess students' understanding and application of ethics and values. 

This can be done through reflective essays, projects, and discussions. 

Curriculum Integration 

1. Dedicated Courses: Introduce specific courses on ethics and value education. These courses can cover 

topics such as moral philosophy, ethical dilemmas, and the importance of values in personal and 

professional life. 

2. Cross-Disciplinary Approach: Integrate ethical discussions and value-based learning into existing 

subjects. For example, literature classes can explore ethical themes in novels, while science classes can 

discuss the ethical implications of scientific advancements. 

Role Models 

1. Educators as Role Models: Teachers and educators should exemplify ethical behaviour and values in 

their interactions with students. This helps reinforce the importance of these principles and provides 

students with real-life examples to emulate. 

2. Guest Speakers: Invite professionals and community leaders to speak about their experiences with ethics 

and values in their respective fields. This can provide students with diverse perspectives and real-world 

applications. 

Interactive Learning 

1. Discussions and Debates: Encourage open discussions and debates on ethical issues and value-based 

topics. This helps students develop critical thinking skills and understand different viewpoints. 
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2. Role-Playing and Simulations: Use role-playing and simulations to help students practice applying 

ethical principles in various scenarios. This hands-on approach can make learning more engaging and 

practical. 

Community Involvement 

1. Service Learning: Engage students in community service projects that align with ethical and value-based 

learning. This provides practical experience and helps students understand the impact of their actions on 

society. 

2. Collaborative Projects: Encourage students to work on projects that promote social responsibility and 

ethical behaviour. This can include initiatives such as environmental conservation, social justice 

campaigns, and charity drives 

Continuous Assessment 

1. Reflective Essays and Journals: Assign reflective essays and journals where students can express their 

thoughts on ethical issues and personal values. This encourages self-reflection and deeper understanding. 

2. Projects and Presentations: Assess students' understanding of ethics and values through projects and 

presentations. This allows them to demonstrate their knowledge and application of these principles in 

creative ways. 

School Culture 

1. Ethical Policies and Codes of Conduct: Establish clear ethical policies and codes of conduct for students 

and staff. This sets expectations for behaviour and provides a framework for addressing ethical issues. 

2. Recognition and Rewards: Recognize and reward ethical behaviour and value-based actions among 

students and staff. This can include awards, certificates, and public acknowledgment. 

CONCLUSION 

Ethics and value education are indispensable for nurturing morally upright and socially responsible individuals. 

By instilling core principles such as respect, honesty, empathy, and responsibility, we can build a foundation for 

a better society. Implementing these principles through curriculum integration, role modelling, interactive 

learning, community involvement, and continuous assessment ensures that ethics and value education become an 

integral part of the educational experience. Ultimately, this leads to the development of individuals who are not 

only successful in their personal and professional lives but also contribute positively to the well-being of society. 

The concept of ethics in education is deeply intertwined with values, forming the foundation for responsible and 

meaningful learning. While ethics delve into right and wrong actions, values represent the guiding principles that 

shape those actions. 

Think of it this way: ethics are the “how” we behave, while values are the “why”. In education, key values such 

as: 

• Respect: Fostering respectful interactions among students, teachers, and within the broader community. 

• Equality and fairness: Creating a learning environment where everyone has equal opportunities to learn 

and thrive. 

• Honesty and integrity: Promoting truthfulness, transparency, and responsible academic conduct. 

• Social responsibility: Encouraging students to be active and responsible citizens who contribute 

positively to society. 

• Critical thinking and open-mindedness: Developing the ability toanalyze information, form independent 

judgments, and engage in respectful dialogue despite differing perspectives. 

By integrating these values into the daily fabric of education, we nurture students who are not only academically 

skilled but also ethically grounded and prepared to navigate the complexities of the world.By instilling core 

principles such as respect, honesty, empathy, and responsibility, we can build a foundation for a better society. 

Implementing these principles through curriculum integration, role modelling, interactive learning, community 

involvement, and continuous assessment ensures that ethics and value education become an integral part of the 

educational experience. Ultimately, this leads to the development of individuals who are not only successful in 

their personal and professional lives but also contribute positively to the well-being of society. 

This integration can happen in various ways: 
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• Explicit discussions: Dedicating time for open dialogue about values, exploring real-world scenarios, and 

encouraging critical reflection on ethical dilemmas. 

• Role-playing: Creating immersive activities where students practice applying ethical principles in 

simulated situations. 

• Service learning: Engaging students in community service projects, connecting classroom learning with 

real-world challenges and fostering social responsibility. 

• Modelling ethical behaviour: Educators leading by example, demonstrating respectful 

communication, fair practices, and a commitment to truthfulness. 

The importance of ethics in education is very high and it is only by weaving ethics and values into the curriculum 

and school culture, we equip students with the compass they need to make responsible choices, navigate complex 

situations, and become ethical and engaged citizens. 
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ABSTRACT 

This study analyzes the impact of ancient Indian knowledge systems and modern technology on teaching-learning 

styles. The research reveals that ancient Indian knowledge systems emphasize personalized attention, natural 

knowledge, and mental well-being, while technology enables online education, digital resources, and personalized 

attention. This research paper explores the profound influence of ancient Indian knowledge systems and 

technological advancements on contemporary teaching and learning styles. By integrating traditional Indian 

wisdom, encompassing philosophy, arts, sciences, and craftsmanship, with modern educational frameworks, this 

study aims to highlight the transformative potential of such a synthesis. The paper delves into historical practices 

from gurukuls and ancient universities like Takshashila and Nalanda, emphasizing the holistic, experiential, and 

oral-based learning methods. Additionally, it examines how these ancient methodologies can address current 

educational challenges, foster cultural pride, and promote a balanced development of intellectual and moral 

faculties in students. The findings suggest that incorporating ancient Indian knowledge systems can lead to a more 

enriched, inclusive, and culturally rooted educational experience. Does this align with what you had in mind, or 

would you like to add or modify any specific points?The findings of this study are useful for education 

policymakers, teachers, and students. 

KEYWORD - Gurukul system, Takshashila, Nalanda, Oral-based learning, Holistic education, Experiential 

learning, Philosophical education. 

INTRODUCTION 

The ancient Indian knowledge system, with its vast array of philosophical, scientific, and artistic advancements, 

represents one of the world's earliest and most comprehensive educational frameworks. Rooted in the rich cultural 

and spiritual traditions of India, this system has significantly influenced the evolution of teaching and learning 

methodologies over centuries. The gurukul system, where students lived and studied with their teachers, 

exemplified a holistic approach to education that emphasized personal growth, moral integrity, and intellectual 

rigor. Institutions like Takshashila and Nalanda, among the first universities globally, became renowned centers 

of learning, attracting scholars from across the world. 

This paper seeks to explore the enduring impact of these ancient systems and technologies on contemporary 

educational practices. By examining the principles and methods that defined ancient Indian pedagogy, such as 

experiential learning, oral traditions, and a strong emphasis on moral and ethical education, this study aims to 

highlight the relevance of these approaches in addressing modern educational challenges. The integration of 

ancient wisdom with current pedagogical techniques not only enriches the learning experience but also fosters a 

deeper connection to cultural heritage and values. 

Through a comprehensive analysis, this research will demonstrate how blending traditional and modern 

educational practices can create a more inclusive, dynamic, and effective learning environment, ultimately 

contributing to the holistic development of student  

ANCIENT INDIAN SCIENCES AND TECHNOLOGIES 

1. Ayurveda and Machine Learning: Integrating traditional Ayurvedic principles with modern machine 

learning algorithms for personalized medicine. 

2. Vedic Mathematics and Computer Science: Exploring the applications of Vedic mathematical principles 

in computer science and cryptography. 

3. Ancient Indian Metallurgy and Materials Science: Investigating the metallurgical techniques and 

materials used in ancient India and their relevance to modern materials science. 

INDIAN PHILOSOPHIES AND TECHNOLOGIES 

1. Yoga and Cognitive Computing: Examining the intersection of yogic principles and cognitive computing 

for developing more intuitive human-computer interfaces. 
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2. Buddhist Philosophy and Artificial Intelligence: Investigating the connections between Buddhist 

philosophical concepts and AI research, particularly in the areas of ethics and consciousness. 

 

3. Indian Aesthetics and Human-Computer Interaction: Applying traditional Indian aesthetic principles to 

design more intuitive and user-friendly human-computer interfaces. 

TRADITIONAL INDIAN KNOWLEDGE AND MODERN APPLICATIONS 

1. Ethnobotany and Drug Discovery: Exploring the potential of traditional Indian medicinal plants in 

modern drug discovery and development. 

2. Ancient Indian Water Management Systems and Sustainable Development: Investigating the relevance 

of traditional Indian water management systems to modern sustainable development and environmental 

conservation. 

3. Indian Traditional Crafts and Digital Preservation: Developing digital platforms for preserving and 

promoting traditional Indian crafts, such as textiles, pottery, and metalwork. 

INTERDISCIPLINARY RESEARCH AND INNOVATION 

1. IKS-Inspired Biomimicry and Sustainable Innovation: Exploring the potential of IKS-inspired 

biomimicry in developing sustainable solutions for modern technological challenges. 

2. Integrating IKS with Modern STEM Education: Investigating the benefits and challenges of integrating 

IKS principles and concepts into modern STEM education. 

3. IKS and Futurism: Envisioning a Sustainable Future: Examining the potential of IKS principles and 

concepts in shaping a sustainable and equitable future for humanity. 

Here are some learning styles related to Indian Knowledge Systems (IKS) and traditional Indian learning 

methods: 

TRADITIONAL INDIAN LEARNING STYLES 

1. Gurukul System: A residential learning system where students live with their guru (teacher) and learn 

through hands-on experience and mentorship. 

2. Shishya Parampara: A system of learning where knowledge is passed down from guru to shishya 

(disciple) through oral tradition and practical training. 

3. Vedic Chanting: A method of learning Vedic scriptures through chanting and memorization. 

IKS-INSPIRED LEARNING STYLES 

1. Holistic Learning: An approach that integrates physical, mental, and spiritual aspects of learning, inspired 

by Ayurvedic and yogic principles. 

2. Experiential Learning: A hands-on approach to learning, inspired by traditional Indian crafts and 

apprenticeships. 

3. Storytelling: A method of learning through stories and anecdotes, inspired by ancient Indian epics and 

folk tales. 

MODERN LEARNING STYLES INFLUENCED BY IKS 

1. Mindfulness-Based Learning: An approach that incorporates mindfulness and meditation techniques, 

inspired by yogic and Buddhist principles. 

2. Project-Based Learning: A method that involves hands-on projects and real-world applications, inspired 

by traditional Indian apprenticeships. 

3. Collaborative Learning: An approach that emphasizes teamwork and mutual support, inspired by the 

Indian concept of "sangha" or community. 

Learning styles play a significant role in education, as they can impact student engagement, motivation, and 

academic performance. Here are some effects of learning styles on education: 

POSITIVE EFFECTS 

1. Improved engagement: When teaching methods align with students' learning styles, they're more likely 

to engage with the material. 

2. Increased motivation: Students are more motivated to learn when they're taught in a way that suits their 

learning style. 
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3. Better retention: Students tend to retain information better when it's presented in a way that aligns with 

their learning style. 

4. Enhanced creativity: Incorporating diverse learning styles can foster creativity and problem-solving 

skills. 

NEGATIVE EFFECTS 

1. Learning difficulties: When teaching methods don't align with students' learning styles, they may struggle 

to understand and retain information. 

2. Disengagement: Students may become disengaged and demotivated if their learning style isn't 

accommodated. 

3. Academic underachievement: Students who aren't taught in a way that suits their learning style may 

underachieve academically. 

4. Teacher-student mismatch: Teachers may not always be aware of their students' learning styles, leading 

to a mismatch between teaching and learning methods. 

STRATEGIES FOR ACCOMMODATING DIFFERENT LEARNING STYLES 

1. Multimodal instruction: Use a combination of visual, auditory, and kinesthetic teaching methods. 

2. Differentiated instruction: Tailor instruction to meet the diverse needs and learning styles of students. 

3. Technology integration: Utilize digital tools and multimedia resources to cater to different learning styles. 

4. Flexible assessments: Offer alternative assessment methods to accommodate different learning styles and 

abilities. 

THE OBJECTIVES OF INCORPORATING LEARNING STYLES IN EDUCATION: 

PRIMARY OBJECTIVES 

1. Improve student engagement: Cater to different learning styles to increase student participation and 

motivation. 

2. Enhance academic performance: Tailor instruction to meet individual learning needs, leading to better 

academic outcomes. 

3. Increase student satisfaction: Provide a more inclusive and supportive learning environment that 

acknowledges diverse learning styles. 

SECONDARY OBJECTIVES 

1. Develop critical thinking and problem-solving skills: Encourage students to think creatively and approach 

problems from different perspectives. 

2. Foster a growth mindset: Help students understand that their abilities and intelligence can be developed 

through dedication and hard work. 

3. Promote lifelong learning: Instill a love for learning and a desire to continue exploring and discovering 

new things. 

LONG-TERM OBJECTIVES 

1. Prepare students for an evolving workforce: Equip students with the skills and adaptability needed to 

thrive in a rapidly changing job market. 

2. Cultivate a more inclusive and equitable education system: Recognize and value the diversity of learning 

styles, promoting a more inclusive and supportive learning environment. 

3. Contribute to a more informed and engaged citizenry: Empower students to become active, informed, 

and engaged members of society, capable of making a positive impact. 

COMPREHENSIVE OVERVIEW OF THE NEED FOR OLD AND NEW EDUCATION POLICIES IN 

THE EDUCATION SECTOR: 

Old Education Policy (pre-2020) 

1. Established foundation: The old education policy provided a foundation for India's education system, 

emphasizing access, equity, and quality. 

2. Focused on literacy: The policy prioritized literacy and primary education, leading to significant 

improvements in enrollment rates and literacy levels. 
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3. Standardized curriculum: The old policy introduced a standardized curriculum, ensuring consistency in 

education across the country. 

LIMITATIONS OF THE OLD EDUCATION POLICY 

1. Outdated curriculum: The curriculum became outdated, failing to keep pace with changing societal needs 

and technological advancements. 

2. Inadequate focus on skills: The policy didn't adequately emphasize skill development, leading to a 

mismatch between education and industry requirements. 

3. Inequitable access: Despite progress, access to quality education remained inequitable, with disparities 

persisting across rural-urban, socio-economic, and gender lines. 

NEW EDUCATION POLICY (2020) 

1. Holistic education: The new policy aims to provide holistic education, integrating intellectual, social, 

physical, and emotional development. 

2. Flexibility and autonomy: The policy promotes flexibility and autonomy in education, allowing for more 

choices and adaptability. 

3. Skills and vocational training: The new policy emphasizes skills and vocational training, aiming to bridge 

the gap between education and industry requirements. 

OBJECTIVES OF THE NEW EDUCATION POLICY 

1. Universal access: Ensure universal access to quality education, addressing disparities and promoting 

equity. 

2. Innovative and flexible: Foster innovative and flexible education systems, incorporating technology and 

skills training. 

3. Global competitiveness: Prepare students for global competitiveness, emphasizing critical thinking, 

problem-solving, and creativity. 

The new education policy aims to address the limitations of the old policy, while building upon its strengths. By 

promoting holistic education, flexibility, and skills training, the new policy seeks to create a more inclusive, 

innovative, and globally competitive education system. 

SOME POTENTIAL FUTURE STEPS FOR YOUR RESEARCH: 

SHORT-TERM GOALS (NEXT 6-12 MONTHS) 

1. Publish research findings: Share your research results in academic journals, conferences, or online 

platforms. 

2. Present at conferences: Showcase your research at relevant conferences, seminars, or workshops. 

3. Develop a research paper: Expand your research into a comprehensive paper, incorporating feedback 

from peers and experts. 

4. Establish a research network: Connect with fellow researchers, experts, and stakeholders to collaborate, 

share knowledge, and stay updated on the latest developments. 

1. Mid-Term Goals (Next 1-3 years) 

1. Conduct further research: Build upon your existing research, exploring new aspects, methodologies, or 

applications. 

2. Develop a research framework: Create a comprehensive framework for your research, outlining the key 

concepts, theories, and methodologies. 

3. Collaborate with industry partners: Partner with organizations, companies, or institutions to apply your 

research findings in real-world settings. 

4. Mentor students or junior researchers: Share your expertise and experience with others, guiding them in 

their research endeavors. 

LONG-TERM GOALS (NEXT 5-10 YEARS) 

1. Establish yourself as an expert: Become a recognized authority in your research area, publishing 

influential papers, and presenting at prominent conferences. 

2. Develop a research center or institute: Create a hub for research and innovation, bringing together experts, 

students, and industry partners. 
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3. Foster interdisciplinary collaborations: Bridge the gaps between different fields, encouraging 

collaborations and knowledge sharing. 

4. Inform policy and practice: Use your research findings to influence policy decisions, shape industry 

practices, and drive positive change. 

The impact of ancient Indian knowledge systems and technology on teaching and learning styles can be profound 

and multifaceted. Here are some potential effects and areas of discrimination that might arise: 

1. Holistic Education: Ancient Indian education emphasized holistic development, including moral, 

spiritual, and intellectual growth. This approach can lead to a more balanced and comprehensive 

education system, but it may also face resistance from modern educational institutions that focus 

primarily on academic achievement. 

2. Teacher-Student Relationship: The guru-shishya (teacher-student) relationship was central to ancient 

Indian education. This personalized approach can foster deep bonds and mentorship, but it may also lead 

to favoritism or discrimination based on the teacher's preferences. 

 

3. Inclusivity: Ancient Indian education was inclusive, with women and marginalized communities having 

access to learning. However, integrating these practices into modern education systems may face 

challenges due to existing biases and discrimination. 

4. Cultural Relevance: Incorporating ancient Indian knowledge systems can make education more culturally 

relevant and engaging for students. However, it may also lead to cultural bias and discrimination against 

non-Indian or non-Hindu students. 

5. Technological Integration: The integration of ancient Indian technologies, such as Ayurveda and 

traditional arts, into modern education can enhance learning experiences. However, it may also lead to 

discrimination against students who are not familiar with these traditions. 

6. Curriculum Design: Designing a curriculum that includes ancient Indian knowledge systems can be 

challenging. It may lead to discrimination if certain subjects or traditions are prioritized over others, 

creating an imbalance in the educational content. 

7. Research and Development: Researching the impact of ancient Indian knowledge systems on modern 

education can uncover valuable insights. However, it may also lead to discrimination if the research 

focuses only on certain aspects or communities, neglecting others. 

Addressing these potential effects and areas of discrimination requires a thoughtful and inclusive approach to 

integrating ancient Indian knowledge systems and technology into modern education. By fostering a balanced 

and equitable educational environment, we can ensure that all students benefit from the rich heritage of ancient 

Indian knowledge. 

Researching the impact of ancient Indian knowledge systems and technology on teaching and learning styles is a 

fascinating and valuable endeavor. Here are some key points to consider: 

1. Historical Context: Understanding the historical context of ancient Indian education systems, such as the 

Gurukul system, Takshashila, and Nalanda, is essential. These institutions emphasized holistic 

development, including moral, spiritual, and intellectual growth. 

2. Teaching Methods: Ancient Indian education relied heavily on oral transmission, meditation, and 

experiential learning. The teacher-student relationship (guru-shishya) was central to the learning process, 

fostering a deep bond and personalized learning experience. 

3. Curriculum: The curriculum in ancient Indian education included a wide range of subjects such as 

philosophy, mathematics, astronomy, medicine, and arts. This interdisciplinary approach promoted a 

well-rounded education. 

4. Technological Influence: Investigate how ancient Indian technologies, such as advancements in 

mathematics, astronomy, and medicine, influenced teaching methods and learning styles. For example, 

the use of astronomical observations in education or the development of Ayurveda as a field of study. 
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5. Modern Relevance: Explore how these ancient practices can be integrated into modern education systems. 

The National Education Policy (NEP) 2020 in India emphasizes the importance of integrating traditional 

knowledge systems into contemporary education. 

6. Case Studies: Conduct case studies of institutions or programs that have successfully integrated ancient 

Indian knowledge systems into their teaching and learning styles. Analyze the outcomes and benefits of 

such integrations. 

7. Comparative Analysis: Compare ancient Indian teaching methods with modern educational practices to 

identify similarities, differences, and potential areas for integration. 

8. Research Gaps: Identify gaps in the existing research and propose new areas of study that can contribute 

to a deeper understanding of the impact of ancient Indian knowledge systems on education. 

By focusing on these aspects, your research can provide valuable insights into how ancient Indian knowledge 

systems and technology have shaped teaching and learning styles, and how they can continue to influence modern 

education. 

The impact of ancient Indian knowledge systems and technology on learning styles is profound and 

multifaceted. Here are some key effects: 

1. Holistic Development: Ancient Indian education emphasized holistic development, including moral, 

spiritual, and intellectual growth. This approach fosters a well-rounded education, promoting not just 

academic success but also personal and ethical development. 

 

2. Teacher-Student Bond: The guru-shishya (teacher-student) relationship was central to ancient Indian 

education. This personalized approach can create a strong mentorship bond, enhancing the learning 

experience and providing emotional support. 

3. Inclusivity: Ancient Indian education was inclusive, with women and marginalized communities having 

access to learning. This inclusivity can help create a more equitable learning environment in modern 

education systems. 

4. Cultural Relevance: Integrating ancient Indian knowledge systems can make education more culturally 

relevant and engaging for students, fostering a sense of pride in their heritage. 

5. Interdisciplinary Learning: Ancient Indian education included a wide range of subjects such as 

philosophy, mathematics, astronomy, and arts. This interdisciplinary approach can encourage critical 

thinking and creativity in students. 

6. Technological Integration: Ancient Indian technologies, such as Ayurveda and traditional arts, can 

enhance modern education by providing practical applications of theoretical knowledge. 

These effects highlight the potential benefits of integrating ancient Indian knowledge systems and technology 

into modern education. 

The integration of both old and new educational approaches is crucial for a comprehensive and effective learning 

experience. Here's why: 

1. Preservation of Cultural Heritage: Ancient educational methods and knowledge systems carry the wisdom 

of centuries. Incorporating them helps preserve cultural heritage and instill a sense of identity and pride 

among students. 

2. Holistic Development: Old educational systems often emphasize holistic development, including moral, 

spiritual, and intellectual growth. This balance can complement modern education, which sometimes 

focuses heavily on academic achievements. 

3. Interdisciplinary Learning: Ancient education systems, particularly in India, promoted an 

interdisciplinary approach, blending subjects like philosophy, mathematics, arts, and sciences. This can 

foster creativity and critical thinking in modern learners. 

4. Time-Tested Pedagogy: Traditional teaching methods, such as the guru-shishya relationship in ancient 

India, emphasize personalized mentorship. These time-tested pedagogical strategies can be integrated 

into modern education to enhance student-teacher relationships and individualized learning. 
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5. Technological Advancements: Modern education brings the latest technological advancements and 

innovative teaching tools, making learning more interactive and accessible. It also keeps students up-to-

date with current global standards and competencies. 

6. Adaptability and Relevance: Combining old and new education allows for a more adaptable and relevant 

curriculum. While modern education keeps pace with technological and societal changes, traditional 

methods ensure that education remains grounded in ethical and moral values. 

7. Comprehensive Skill Set: By merging traditional knowledge with modern skills, students can develop a 

more comprehensive skill set. This includes not only technical and professional skills but also critical 

thinking, empathy, and cultural awareness. 

8. Addressing Modern Challenges: Ancient wisdom can provide solutions to modern educational 

challenges, such as stress, lack of moral education, and environmental awareness. For instance, 

incorporating yoga and meditation from ancient practices can help students manage stress and improve 

focus. 

By blending the strengths of both old and new educational systems, we can create a more balanced, inclusive, 

and effective learning environment that prepares students for the complexities of the modern world while 

respecting and preserving valuable traditions. 

CONCLUSION 

The exploration of the ancient Indian knowledge system and technology reveals their profound and enduring 

impact on contemporary teaching and learning styles. Ancient India, with its rich traditions and educational 

practices, emphasized holistic development, including moral, spiritual, and intellectual growth. The gurukul 

system, characterized by the close bond between teacher and student, fostered personalized mentorship and 

experiential learning, which remain relevant and beneficial in today's educational landscape. 

 

Institutions like Takshashila and Nalanda exemplified the breadth and depth of ancient Indian education, offering 

a wide range of subjects from philosophy and mathematics to arts and sciences. These interdisciplinary 

approaches encouraged critical thinking, creativity, and a well-rounded education. The integration of ancient 

Indian methodologies can address modern educational challenges, such as the need for holistic development, 

inclusivity, and cultural relevance. 

Incorporating ancient Indian knowledge and technological advancements into modern education systems can 

enhance the learning experience by making it more engaging, culturally rooted, and comprehensive. By blending 

traditional wisdom with contemporary pedagogical techniques, educators can create a more balanced, dynamic, 

and effective learning environment. This synthesis not only preserves valuable cultural heritage but also prepares 

students for the complexities of the modern world, fostering a sense of identity, pride, and ethical grounding. 

In conclusion, the ancient Indian knowledge system and technology offer invaluable insights and practices that 

can significantly enrich and transform modern education. Their integration into contemporary teaching and 

learning styles can lead to a more inclusive, holistic, and culturally informed educational experience, ultimately 

contributing to the overall development and well-being of students. 

REFERENCES 

1. "The Vedas: The Samhitas of the Rig, Yajur, Sama, and Atharva [vedas]" by Ralph Griffith 

2. "The Upanishads" translated by Eknath Easwaran 

3. "The Bhagavad Gita" translated by Ravi Ravindra 

4. "Indian Philosophy: A Very Short Introduction" by Sue Hamilton 

5. "The Essentials of Indian Philosophy" by M. Hiriyanna 

6. Desiraju, G. (2024). Indian Knowledge Systems: Bridging Ancient Wisdom And Modern Education 

7. Gaur, S. (2024). Integrating Indian Knowledge Systems into Modern Education: An Analysis of the 

National Education Policy (NEP) 2020 

8. Lohani, N. (2024). Ancient Indian Education: Its Relevance and Importance in Today’s Education System 

9. Singh, B. R. (2024). The Impact of Technology on Indian Knowledge System 

10. Acharya, S. (2024). Integration of Indian Knowledge System into Higher Education through NEP 2020 



International Seminar [Hybrid Mode] on “Integrating Indian Knowledge System with Modern Education: Explore 

frameworks for incorporating IKS into contemporary curricula, aligning with NEP 2020” 19-20 Dec’2024  

With e-ISSN 2394-8426 & International Impact Factor 8.249                                    ISSUE-IV(II), VOLUME-XI 

DOI link - https://doi.org/10.69758/GIMRJ/2412IV02V12P0009 

--------------------------------------------------------------------------------------------------------------------------------------------- 

------------------------------------------------------------------------------------------------------------------------------------ 

32 

 

Indian Education System and Technology 

Mayuri Dixit 

Research Scholar, dixitmayuri533@gmail.com 

 

ABSTRACT 

Due to the enhancement of knowledge and technological expertise in society, our country needs learning skills 

that can help in keeping pace with the development of science and technology. 
The educational system of a country, and as a result, education itself, can never be separated from social 
institutions, national and international interactions at a global level. Education, in the present scenario, is the soul 

of all changes and developments. The use of information technology in education must be well-planned, 
systematic, and under thorough supervision. Only knowing 'how' to use information technology is not enough. 
The knowledge of 'why' information technology is required, as well as the extent and limit of its usage, must be 

properly understood by all. People need to be educated about all aspects of information technology; otherwise, 
the infrastructure built for it would be a complete waste. 
Educationists must keep in mind that the use of information technology in education should make the teaching-

learning process more effective and fruitful, rather than making it too easy for students. Technology should assist 
in acquiring new skills but should not compromise essential qualities like hard work, patience, and perseverance. 
In the last few decades, especially since the COVID-19 lockdown period, the education system has undergone 

drastic transformations. Many changes have occurred in teaching methods, delivering lectures, explaining lessons, 
and discussing study materials. On the other hand, these changes have significantly impacted the mindset and 
personalities of students. 

This paper discusses the role of information technology in education through e-learning and presents a discussion 
on students' attitudes toward e-learning. 

KEYWORDS: Information Technology, Education, E-Learning, Attitude toward E-learning 
 

INTRODUCTION 

Knowledge and information are the main requirements for achieving success and satisfaction in life. Therefore, 
all countries worldwide focus on increasing the availability of good-quality education. To develop human 
resources with proper skills, it is mandatory to examine schools and colleges to determine whether our education 

system is adequately preparing students—who will become responsible citizens—to compete in a rapidly 
changing and developing world. 
One prominent concern regarding this issue is that while significant changes have occurred in science, medicine, 

and industry throughout history, the field of education has not experienced such a major transformation. 
Surprisingly, in many schools, there is little difference between modern classrooms and those from a century 
ago—students still sit in rows, holding pens and paper, competing to note down the words spoken and written by 

the teacher without fully understanding their meaning or application. The sole intention often becomes 
memorization rather than comprehension. 
Educational methods—both in terms of how students learn and how teachers instruct—have largely remained 

unchanged. The International Society for Technology in Education (ISTE) emphasizes the urgent need for modern 
teachers to prepare students with technology-based learning opportunities. The ability to apply technology to 

enhance learning should be a fundamental skill for teachers. 
Since the 1990s, applying information technology (IT) in higher education has been one of the most effective 
advancements in many parts of the world. 

WHAT IS IT? 

Information technology (IT) is the knowledge of processes and their application methods in processing, 
transferring, and utilizing information. IT includes collecting, organizing, storing, publishing, displaying, and 

using information in various forms such as sound, pictures, graphics, text, and numbers, using computers and 
telecommunication tools. 
Significant changes brought by IT have led to fundamental transformations in society. One of the most important 

changes is that technology enables students to access information outside the classroom, increasing their 
motivation for learning. 
The major role of information systems in education is to ensure that necessary information is available when 

needed. Predicting information requirements and ensuring timely access is crucial. 
Some predictions suggest that IT will lead to a unified global village, fostering mutual understanding, peace, and 
cooperation between countries. Others view IT as a tool for strengthening independence and establishing equality 
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in society. Many believe that technology has the potential to liberate people in developing nations by providing 
greater access to information. 
However, developing countries face challenges such as limited access to technology and structural and behavioral 

barriers related to IT. Political, cultural, economic, and technical factors—along with the availability and quality 
of software—determine a country's efficiency in utilizing IT. 

IMPORTANCE AND ROLE OF IT IN EDUCATION 

Considering that education has been using technology for spreading and developing various processes for over a 
century, it is not surprising that the advent of new technology has increased interest in acquiring knowledge 

through different methods. Today, technology-based education is easily accessible in universities of developed 
countries. Smart schools offer virtual learning, and online education is in high demand. 
With the emergence of new learning environments in the 21st century, individuals and societies place significant 

responsibility on educational institutions to meet the increasing demand for technology education. Various 
information and communication technologies facilitate the teaching and learning process. Studies indicate that IT 
provides effective methods for professional teacher development. 

Research by Beauchamp & Parkinson concluded that while high school students were frustrated by limited access 
to IT, they still enjoyed their studies due to teachers' efforts. Some key features of the education system in the 
digital age include: 

1. The focus is on understanding and applying knowledge rather than rote memorization. 
2. Teachers guide students in acquiring, selecting, evaluating, and storing information from diverse sources. 
3. Traditional print materials are being replaced by digital books and online resources. 

ADVANTAGES OF USING IT IN EDUCATION 

• Students learn lessons using technical tools in less time. 

• Modern IT tools, such as virtual tutorial programs, accelerate information dissemination. 
• IT provides flexible structures for learning, information search, and metacognitive understanding. 
• Students and teachers can perform their duties with high flexibility regarding time and location. 

• IT contributes to an information-based society where education plays a crucial role in economic and 
social development. 

ADVANTAGES OF THE INFORMATION SOCIETY 

1. Enriching leisure time 
2. Enabling remote work opportunities 
3. Enhancing national productivity and competitiveness 

4. Increasing employment opportunities 
5. Facilitating lifelong education 

IT In The Education System Of India 

In India, IT education is seen as both a savior and a challenge. While IT is not neutral and is influenced by social, 
political, and technological factors, it is crucial to integrate it effectively into the education system. Schools serve 
as essential platforms for IT awareness. Expanding IT education at various levels has far-reaching benefits, 

including shaping a generation proficient in IT. 
Teachers must understand the existing facilities and actively incorporate IT into education. This requires 

specialized training programs for both teachers and adults to enhance job opportunities resulting from IT 
integration. 
THE NECESSITY OF CHANGING EDUCATION WITH IT 

The advent of personal computers and widespread internet access has compelled global education systems to 
undergo major structural changes. Educational institutions must adapt by focusing on human resource 
development and preparing individuals to cope with rapid advancements. Instead of relying solely on past 

educational models, schools must embrace forward-thinking strategies that equip students for the future. 
In the 21st century, education will be central to societal transformations. IT will no longer be seen merely as an 
economic or political tool but as a means to revolutionize education. The role of IT in education will center on 

knowledge application, practical techniques, and societal impact. 
CONCLUSION 

Modern education requires advanced, flexible, and user-friendly technologies to meet its demands effectively. 

Educational policies should focus on: 
1. Expanding human resources through IT education programs. 
2. Enhancing institutional efficiency using IT. 

3. Supporting IT research and development in education. 
4. Encouraging cooperation among different sectors in IT adoption. 
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5. Promoting IT culture at all educational levels. 
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ABSTRACT- 

Value- based education are the building blocks of any society. Without value-based education good and effective 
education is not possible. It is the basis of education. “The basis of true education” says Charles W. Heatheote, is 

full of ethics and an effort to make education independent of religion, narrow its scope, aim and goal.” But Value 
education is something more vital and is taught unconditionally by a teacher who believes in nurturing students 
with values that will help in overall well – being of his/her students.It means bringing up of the child so that the 

personality may be shaped and the child may become an efficientmember of the society. Ethical education is an 
approach to emphasize the development of the child in relation to society. But as the world changed, values also 
changed, they go beyond imparting academic knowledge and skills, emphasizing the development of moral 

values,principles, and character development inindividual has become an integral part in our lives. The social 
environment is composed of human environment where the role of ethics and value- based education becomes 

even more critical in shaping responsible, empathetic and conscientious citizens. It promotes tolerance and 
acceptance,teaching students to appreciate diversity and work together with others. The dominant forces at work 
in a society determine the nature of education in that society. It is clearly visible that due to many reasons, Value 

degradation has become the reality of modern world. Therefore, it has become extremely important to inculcate 
these values through formal education system. Through thispaper,we have tried to through some light about how 
Teaching and learning of values has become the necessity of human era and we should continuously strive to 

increase the standard of ethical education in educational institution as ‘School is the miniature of Society’. 
Keyword: Value Education,Role of Teacher,Human development,Culture, Ethical foundation. 
INTRODUCTION- 

Friedrich Nietzsche (1844-1900), a German philosopher, used the word ‘VALUES’ in 1880 in the plural to donate 
moral attitudes and beliefs that were personal and subjective.According to Kothari Commission“thesocial, 
economic and political change has to be achieved withoutany violent revolution or any kind of obstacle, there is 

single instrument and only one instrument, that can be used is IMPARTING EDUCATION”.But in modern 
democratic societies, values include all important aspects such as religion, internalisation of countries as value-
based education is dynamic in nature. 

Before the discussion of value-orientededucation, it is important to explain the concept of values. Value in real 
terms means something that has a weightage, something precious,dear, essential and worthwhile; 

therefore,something one is ready to suffer and sacrifice for. Values influence our emotions, feelings, behaviour 
and activities and give meaning to our life.Education is the mirror in which the entire development process finds 
its reflection. The greater stress in democratic countries is laid on the speed and development of education. The 

fate of democracy depends upon good citizens and education can produce good citizens. But how far our 
education system is doing its best. These are conducive to our physical and mental health as well as social welfare 
and adjustment.Educational institutes today are engulfed by materialistic values. Teachers have become salesman 

indulge in indiscipline, drugs and smoking, thus a great need for value education is felt.This form of education is 
related with social study and is branch of social sciences. The main focus is on theeducational aims, methods, 
religious, social and cultural forces of any society.  Since ancient times, the existence of mankind has been 

determined by the values of that particular era and society.“Education is not like a banking processwhere you 
have to just deposit the money in the same way you cannot deposit just the knowledge in the minds of children,in 
fact they have to understand by doing and experimenting in this manner the intellect is expanded by which one 

can independently inculcate values and become morally activetoo.” the prominent Indian spiritual leader and 
educational thinker Swami Vivekananda observed. But now a day in Education, importance is given only on 
mental development whereas the physical and spiritual qualities are neglected. Nowadays the erosion of moral, 

social, spiritual and ethical values has created a serious threat to the society. In Daily newspapers, magazines, any 
news channel of T.V. and other mass media are full with the reports of crime and all sought of heinous act such 
as murder, agitation, violence, immorality, rape, corruption, bribery, drugs, youth unrest; eve-teaching etc. 

Education must take out the best out of ‘mind, body and spirit’. These values help individuals navigate life’s 
challenges, maintain relationships, and contribute positively to society, especially youth of any nation.So, it is 

very important that in a country were ‘Bapu’– FATHER OF OUR NATION fought from the Britisher keeping 



International Seminar [Hybrid Mode] on “Integrating Indian Knowledge System with Modern Education: Explore 

frameworks for incorporating IKS into contemporary curricula, aligning with NEP 2020” 19-20 Dec’2024  

With e-ISSN 2394-8426 & International Impact Factor 8.249                                    ISSUE-IV(II), VOLUME-XI 

DOI link - https://doi.org/10.69758/GIMRJ/2412IV02V12P0010 

--------------------------------------------------------------------------------------------------------------------------------------------- 

------------------------------------------------------------------------------------------------------------------------------------ 

36 

 

the values upright.So, it is important to teach the importance of honesty encourages students to be truthful in their 
academic and personal pursuits while lessons on empathy foster understanding and collaboration in diverse 
environments. Values can be explained as personal preference of ideas which form the foundation on which the 

personality of an individual rests. Life with values is all meaningful, whereas life in absence of values is of no 
use and is not good at all. These include loyalty, discipline, spirituality, courage, and sacrifice. Value education 

should be introduced or endorsed in both children and grown-ups for the welfare and betterment of humanity. 
The common value practices unite human beings due to their inclination towards the traditional values. 
MEANING OF VALUE EDUCATION- 

Value based education is an educational philosophy, an approach to teaching and learning that underpins away a 
school organiser itself develops relationships and promotes positive human values.This form of education is 
related to those activities, which are good, useful and valuable from the educational point of view and considered 

as educational values or values in education. The purpose of this form is to help the community, think about and 
reflect upon positive universal values.Learning values for the pleasure of the individual and the welfare of the 
society is called value education. Education creates a sense ofunderstanding what is good and what is evil. This 

discrimination is based on values. The search for what is right and what is wrong is value education. In other 
words, education is a broader aspect where teaching has to be dynamic in nature. Value education is a 
comprehensive process. 

Ethical – based education is related to the good of every learner and of whole learner to as an instrument of social 
and national reconstruction. The process of value development is influenced by a of environmental factors home, 
school, and the general ethics of the society. In educational institutes, teachers pass their value feedback to their 

students either consciously or unconsciously. It is a part of hidden curriculum where everything is not mentioned 
on papers but is expected to introduced in the classroom. The conduct of teachers in the classrooms profoundly 

affect the students, and that is why it is crucial to adopt a formal type of value education. Value education makes 
people a flexible thinker and helps them make choices in a complicated decision-making situation. Value 
education generates curiosity, helps to develop interests, attitudes, and capacity to make decisions. Value 

education promotes social integration as people with similar values come together. The value of education is 
significant. It should be tried that these values are incorporated in educational institutes as well as at homes. 
Hencea very famous philosopher said- 

VALUE BASED EDUCATION = QUALITY EDUCATION 

 
NATURE OF VALUE EDUCATION- 

� Values are set standards which helps an individual to spend his/her life ethically. 

� Values are the just like terms and condition according to which the nation is expected to work. 
� Values can beboth learned and taught in different manner that is by formal, informal and non- formal 

way. 

� Because of values an individual's experiences, desires and specific situations gets effected or an 
individual get influenced. 

� Values steer our life's journey. 

� Values are dynamic that is ever changing asper time. 
� Values are socially shared and is omnipresent in the society and is duly accepted by everyone. 

� Values energise the individual to action. 
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� Values can be developed or re-developed through the processes of divergent thinking. 
� Values are influenced by emotions. 
� Value of a thing or person has the power to satisfy its/his desires 

� Values are derived from several sources (church, school, family etc.) 
� Anything which has utility is a value. 

� Values are hierarchical in nature. 
� Values are helpful for survival. 
� Values frequently represent alternatives. 

� Values contains both cognitive and affective dimensions. 
� Values also supports schools in promoting an inclusive school ethos. 

IMPACT OF VALUE EDUCATION- 

In the present materialistic world inculcation of values among students should get top most priority in any scheme 
of Education. Inculcation of values cannot be done by introducing a separate subject in the curriculum. Because 
the concept of value is related to every aspect of social and personal life. So, in this process the whole society 

should be involved. All the activities of school right from curriculum design to evaluation process and co-
curricular activities, emphasis should be given for the spontaneous development of value.Also, a teacher with 
personal integrity, higher standard of spiritual and moral values and ideal life style can contribute in inculcation 

of values among students. After independence various commissions were came in to force to give more emphasis 
in inculcation of values among the people e.g. University Education Commission1948, Sri Prakash Committee 
and the Indian Education Commission etc. The Holistic approach of Education is to envision a new world of value 

and ethics of learning to learn and live together. Holistic education demands a teacher to be dynamic in an overall 
manner, he/she has to be guide, friend, mentor,counsellor, family. In schools, where Holistic Education is 

provided, the students and teachers work together for attaining a mutual goal. Here cooperation among the 
members is encouraged in place of competition. It is expected that all the students grow together, rather than 
giving them grade or award. On the whole, Holistic Education strives to make Education learner-centric and 

meaningful, based on the explicit assumption of connectedness, wholeness and humanism. These are mostly the 
same attributes called for by the UNESCO in its famous report- “Learning: The Treasure Within”. It is believed 
that this alternative system, i.e., Holistic Education would definitely combat social problems, viz., depression, 

substance abuse and suicide by young people and at the same time contributes in making our world a peaceful 
one. It helps to inculcate ethics in our life. 
VALUE BASED EDUCATION-“The Need of The Hour” 

“A very famous educationist, saidthat values areindeed precious and priceless, while valuables are priced 

and come with a price tag." The branches of value- based education is love for everyone,compassion, sympathy, 
honesty, empathy, tolerance, etc.that lay the basis for values like honesty, discipline, punctuality, courageous and 

loyalty in a society. 
In this fast-movingcompetitive world,it has led humans to compromise on valueswhere, integrity and character 
of a man is at stake. As a result, we see aggression, selfishness, rampant corruption, unlawful activities and 

inhuman behaviour all around, people are in a mad rat race where they are only concerned for its survival. 
It is so essential to introducevalue-basededucation whichdeals exclusivelywith human values, to redesign the 

setup and the mindset of the society who is nowadays is only concerned for his own living. Childhood is the only 
right period and age to inculcate value education, they are the building blocks of the society, so that it gives the 
right impression and a clear picture on the child's mind guide him in hiswhole journey of life. School provides is 

the interactive and learning environment where only human values can be easily introduced a child by making 
him/her "experience" and "live" the values. 
This can be attained with the help ofworkshops, seminars, camps, events and open forums since values are 

"caught' and not just 'taught'. So, the ones lie on the elders to ensure that the preserve and promote varies. 
The need of the hour is to prioritize value-based education into our curriculum, just like formal education,this 
form should also get due importance. The intelligential and social activists should join heads and hands to ensure 

that practising values become as second. 
In the heavily competitive world of today, the emphasis or the weightage is on academic excellence often 
overshadows the essential aspect of value-based education. While technical and intellectual growth is critical, 

nurturing moral, ethical, and social values is equally important to create responsible and compassionate 
individuals. Here's why value-based education is indispensable: 
1. Developing Moral Compass 

Value-based education helps instils ethical principles and a sense of right and wrong in students. It fosters honesty, 
integrity, and respect for others, shaping morally sound individuals who contribute positively to society. 
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2. Building Emotional Intelligence 

Empathy, kindness, and cooperation are crucial traits that value-based education emphasizes. These qualities 
enable individuals to build healthy relationships and navigate social challenges effectively. 

3. Promoting Inclusivity and Respect 

In a world rife with divisions, value-based education encourages respect for diversity in terms of religion, culture, 

and opinions. It cultivates tolerance and harmony among individuals and communities. 
4. Creating Responsible Citizens 

This approach nurtures a sense of civic responsibility and environmental awareness. It motivates students to 

engage in community service and contribute to societal well-being. 
5. Holistic Development 

Beyond academics, value-based education focuses on personal development, preparing students to handle life’s 

challenges with resilience and a positive outlook. 
6. Reducing Social Problems 

With increasing incidents of violence, corruption, and selfishness, value-based education can act as a preventive 

measure, reducing these societal issues by fostering ethical behaviour. 
In the race for material success, the essence of humanity should not be lost. Value-based education is the 
foundation of a compassionate, ethical, and harmonious society. It is indeed the need of the hour to prepare 

individuals who not only excel professionally but also live fulfilling and meaningful lives. 
CLASSIFICATION OF EHICAL & VALUE EDUCATION- 

Values are influenced by social, religious, political, technological, psychological and factors. As a result, values 

mean different things to different people. Therefore, are classified differently by different scholars. 
Mahatma Gandhi's Classification of Values- 

� Ahimsa (Non-violence) 
� Satya (Truth) 
� Astayans (non-thriving) 

� Brahmacharya (Purity) 
� Aparigraha (non-acquisitiveness) 
� Sharirshram (Physical work) 

� Aswada (Control of palate) 
� Sarvatra Bhavjavarjana (Fearlessness) 
� Swadeshi (Patriotism) 

� Sparsha Bhavana (Abolition of untouchability) 
Swami Vivekananda's Classification of Values- 

� Cultivation of heart 

� Fearlessness 
� Non-injury 
� Personal purity and social purity 

� Self-sacrifice 
� Service to others 

VIEWS ABOUT EDUCATIONAL VALUES- 

The educators have distinguished two kinds of educational values. They are as follows-  
(a) Internal and subjective 

(b) External and objective 
Internal values: Some educationists claim that values depend on personal ideas and experiences. According to 
some educationist, value is innateand mind’s power of imagination. 

They hold the view that whatever is useful to human beings is good and valuable, and whatever good is useful. 
In other words, a thing which is useless, becomes valueless also. They determine their values according to their 
utility. 

External values: The educationists who support external values hold that values are 
inherent in objects and activities. As per educationist, the social environment affects the quality or the value of a 
certainthing. In other words, all educational activities are not connected with the individual but with the social 

environment. 
KINDS OF EDUCATIONAL VALUES- 
Brubacher has divided educational values into immediate values (related to likes) and remote values (related to 

intelligent likes). Further these values are divided into instrumental and intrinsic values, aesthetic and absolute 
values. 
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# Immediate values: The values cover both biological and psychological needs of children. For instance, a child 
having an interest and liking for fine arts, shall be able to satisfy his artistic taste by practising artistic activities 
only. This type is related to immediate needs which covers value in biological and psychological manner. 

# Remote values: The values are closely interrelated to each other that is intelligent and rational needs. It is a 
matter of common experience that each programme of the school satisfies the diverse needs of the teachers and 

the children. Therefore, each individual has to make an intelligent selection out of all these needs and try to 
achieve maximum advantage from all the activities of the school. Hence, these values are related to intelligently 
selected likes and needs. 

# Instrumental values: Brubacher says that instrument values are values that are good for something. These 
values are subjective in nature and are based on the principle of utility They change according to change in 
circumstances. Pragmatists like John Dewey advocate these values. For instance, if a child wants to become a 

musician, knowledge of 'taal' and 'swar' will be useful for him to realise his chief objective. This knowledge of 
'swar' and 'taal' is an instrumental value for some higher values. These instrumental values are subjective and 
change according to circumstances. But these values are of no use in other vocations and professions. 

# Intrinsic values:According to Brubacher, " Values. which are judged for good andnot for something else, but 
in themselves that is which is from internal " The values are inherent, self-restored and complete within 
themselves. They do not depend on anything external. Fore.g.-‘honesty' is a unique quality maybe someone likes 

it or not. There are three important components of valuesi.e.- truth, beauty and goodness are inherent form of 
value. They do not depend on anything else the idealistic philosophy emphasises intrinsic values. 
#Aesthetic values: Aesthetic values like truth, beauty and goodness give us pleasure and happiness. Some 

educationists delimit these values up to the domain of fine arts only. But other educationists hold that pleasure 
and happiness maybe derived from other subjects besides fine arts. Hence, various curricular as well as co-

curricular activities should be organised in schools in order to develop the aesthetic values more and more. They 
are common to the human race. 
They do not differ from nation- to-nation and time-to-time. The values are absolute values, which are essential 

for the overall development of the individual andfor the society. Love, truth, beauty honesty, courage, generosity, 
kindship, politeness, industry, perseverance, justice, freedom, tolerance, self-respect, independence, duty 
consciousness, sense of cooperation, sense of gratitude, discipline and sense of justice are examples of these 

values 
ROLE OF EHICAL & VALUE EDUCATION 

Ethical and value-based education plays a crucial role in teacher education by fostering the moral and character 

development of future educators. There are some important points which highlight the role of value education 
and how ethical education plays an important part in the curriculum: 
1. Character Development: It helps teachers internalize essential values such as honesty, integrity, respect, and 

empathy, which are vital for their professional conduct. 
2. Decision-Making: Ethical education equips future teachers with the skills to make sound moral decisions in 
complex situations, ensuring they can navigate ethical dilemmas in the classroom. 

3. Role Modelling: Teachers serve as role models for students. Ethical training ensures that they exhibit 
behaviours that reflect positive values, influencing students' moral development. 

4. Creating a Positive Learning Environment: By promoting values like inclusivity and respect, teachers can 
create a supportive atmosphere that encourages student engagement and promotes diversity. 
5.Civic Responsibility: Ethical education encourages teachers to instil a sense of social responsibility and civic 

duty in their students, preparing them to be active, responsible citizens. 
6.Professional Standards: It underscores the importance of adhering to professional ethics, which helps in 
building trust with students, parents, and the community. 

7. Critical Thinking: Value-based education promotes critical thinking, enabling future teachers to analyse moral 
issues objectively and engage in thoughtful discourse. 
8. Balancing Curriculum Demands: It prepares educators to balance curriculum-focused teachings with the 

personal and social development of learners, ensuring holistic education. 
In summary, ethical and value-based education in teacher education not only shapes competent educators but also 
fosters a generation of students who are well-equipped to contribute positively to society. 

UNESCO (1980) LISTS THE FOLLOWING OBJECTSOF VALUE EDUCATION – 

� Full development of the child's in its physical, internal, emotional and spiritual aspects. 
� Inculcation of vitalvalues and creation of responsible and responsible citizenship. 

� Developing respect for the dignity of the individual in a holistic manner. 
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� Spirit of national integration and patriotism is an important aspect which is inculcated with the help of 
value-based education. 

� Developing ethical competence and tolerance towards different religious faiths. 

� Developing a sense of brotherhood at the social, national and international level. 
� Helping children to have faith in some supernatural power and order that is supposed to control this 

universe and human life. 
� Enabling children to make decisions on the basis of sound moral principles 

 

CURRICULUM FOR VALUE ORIENTATION OF PROSPECTIVE TEACHERS – 

According to NCTE, teacher training institutions should strive to produce teachers who should: 
1. Develop Gandhian values 

2.Understanding the role as an agent in the society by a teacher is really essential because after parents it is the 
teachers who are moulding the lives of children. 
3. Perceive his role not as a leader of children but also that of a guide to the community. Possess warm and 

positive attitude towards growing children and their academic, emotional and personal problems, with skills to 
guide and counsel them. 
4. Act as a liaison between the school and community and employ suitable ways and means for integrating 

community. 
5. Not only use but help in the preservation of environmental resources and preservation of historical monuments 
and other cultural heritage. 

6. Develop understanding of the objectives of education in the Indian context and awareness of his role of school 
in achieving the goals of building democratic, secular and socialistic society. 

7. Understand action research and investigatory projects. 
8. Keep abreast of the latest knowledge of the subject matter she is teaching. 
9. Develop understanding, interest and attitude which would enable him to foster all round growth and 

development of children under his guidance. 
METHODS OFIMPARTING VALUE EDUCATION-  

Value education is critical in shaping individuals' character and helping them develop ethical and moral principles. 

Here are some effective methods for imparting value education: 
1. Storytelling: Use stories, fables, and parables to teach moral lessons. Engaging narratives can illustrate values 
more memorably. 

2. Discussions and Debates: Encourage open discussions on values and ethics. Debates can help students 
articulate their views and understand different perspectives. 
3. Role-Playing: Use role-playing scenarios to allow students to experience situations where they must make 

value-based decisions, promoting empathy and understanding. 
4. Community Service: Involve students in community service projects. Engaging in altruistic activities helps 
reinforce values like compassion, teamwork, and responsibility. 

5. Mentorship Programs: Pair students with mentors who exemplify strong values. Mentors can guide students 
in real-life applications of values. 

6. Integrative Curriculum: Incorporate values across subjects, demonstrating how ethics and morals relate to 
various fields like science, literature, and social studies. 
7. Value Workshops: Conduct workshops that focus on specific values, such as honesty, respect, or kindness, 

utilizing interactive activities to build understanding. 
8. Reflection Activities: Encourage students to reflect on their experiences and the values that guided their 
decisions. Brainstormingor group discussions, journal can add on to their effective learning. 

9. Parental Involvement: Engage parents in the process of value education through workshops or information 
sessions to reinforce values at home and school. 
10. Celebrating Diversity: Promote inclusive environments that respect different cultures and values, teaching 

students about tolerance and acceptance. 
 
By utilizing these methods, educators can effectively impart value education and help students cultivate ethical 

behaviour and a strong moral compass. 
� Examples should be taken from day-to-day life situation. 
� Extracts from the sayings of great men should be explained. 

� Biographies of great should form an important source of value education. 
� The natural response is feeling of relationship. 
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� Discourses on the lives of national and spiritual leaders can bring out values like self-sacrifice, collective 
happiness, love for truth and ultimate values of life for which the great leaders lived. 

� Prayer, meditation and ‘shramadan’ should form an integral part of the content of value education. 

� Celebrating the birthdays of great national and spiritual leaders. 
� There are number of writings in the form of manuscript, biographies, proverbs, hymns and sayings of 

great person from their life can be used in imparting values in educating society. 
� A spirit of work and mutual help should be organised in the entire functioning of the school. 
� Arrange picnics and excursions to give opportunities to the students for moving among different and 

seeing the monumental achievements in the country for broadening their outlook and understanding 
humanitarian values. 

 
 

CONCLUSION-  
Ethics and value-based education are indispensable for nurturing well-round individuals capable of contributing 

meaningfully to society. By instilling moral principles and values, education systems can prepare students not 
just for careers but for life itself. Overcome the challenges in implementation requires collective efforts from 
educators, parents, policymakers, a society. A commitment to ethics and values ensures a future marked by 

empathy, fairness and sustainable development. Thus,we understand that, at present when social, moral, cultural 
and spiritual values are disintegrating, when religion is losing its hold, when knowledge and power are being 
terribly missed for their own personal interest, which in turn has given birth to so many evil qualities like 

corruption, jealousy,hatred for others and the list is endless.Teacher education is a value-oriented enterprise. The 
teaching of values is unavoidableaffair as teachers gave second birth to the children and make the future of the 
nation bright by providing education. Moreover, education has always been looked upon with a hope of aware 

mankind in facing the present that is difficult and preparing for future which is uncertain and challenging. 
Imparting value-based education is the only key to success.  
REFRENCES- 

� https://www.investopedia.com/terms/i/interactive-media.asp 
� https://www.igi-global.com/dictionary/education-process-model/9108 

� https://www.mitgurukul.com/Imp-of-Value-Based- educ.phpw.m.economitimes.com  
� https://www.thehindu.com/education/why-we-need-value-based-education/article65891980.ece 
� https://sacredclassroom.org/the-seven-principles/ 

� https://www.humanityawarenessinitiative.org/hai-case-study-education 
� https://www.pacificworldschool.com/blog/importance-of-value-based-education/ 
� http://economictimes.indiatines.com 

 

METHODS 
OF 

IMPARTING 
VALUE 

EDUCATION

Telling

Modeling

BIOGROPHIES 
OF GREAT 

MAN

Role 

playing



International Seminar [Hybrid Mode] on “Integrating Indian Knowledge System with Modern Education: Explore 

frameworks for incorporating IKS into contemporary curricula, aligning with NEP 2020” 19-20 Dec’2024  

With e-ISSN 2394-8426 & International Impact Factor 8.249                                    ISSUE-IV(II), VOLUME-XI 

DOI link - https://doi.org/10.69758/GIMRJ/2412IV02V12P0011 

--------------------------------------------------------------------------------------------------------------------------------------------- 

------------------------------------------------------------------------------------------------------------------------------------ 

42 

 

Incorporating Ancient Sciences And Mathematics 

Sapna Banchhor 

Assistant Professor  

Sandipani Academy Achhoti, Durg, Chhattisgarh 

 

Abstract 

The mathematics of classical Indian civilization is an intriguing blend of the familiar and the strange. For the 

modern individual, Indian decimal place-value numerals may seem familiar and, in fact, they are the ancestors of 

the modern decimal number system. Some historians of mathematics have deplored these aspects of the Indian 

tradition, seeing in them merely a habit of rote memorization and an inability to distinguish between true and 

false results. In fact, explanations and demonstrations were frequently added by later commentators not so much 

as solid foundations for a student’s understanding but as pedagogical crutches for a student’s potential lack of 

understanding. The Indian concept of ganita (Sanskrit: “computation”) was a form of knowledge whose mastery 

implied varied talents: a good memory, swift and accurate mental arithmetic, enough logical power to understand 

rules without requiring minute explanations, and a sort of numerical intuition that aided in the construction of 

new methods and approximations. 

Keywords - Mathematics, Indian civilization, decimal number system,decimal place value,pedagogy. 

Introduction 

Mathematics on the Indian subcontinent has a rich and long history going back over 5,000 years and thrived for 

centuries before advances were made in Europe. Its influence spread to China, Southeast Asia, the Middle East, 

and Europe. Apart from introducing the concept of zero, Indian mathematicians made seminal contributions to 

the study of geometry, arithmetic, binary mathematics, the notion of negative numbers, algebra, trigonometry, 

and calculus among other areas. The decimal place value system that is employed worldwide today was first 

developed in India. Classical period (400–1600) This period is often known as the golden age of Indian 

Mathematics. This period saw mathematicians such as Aryabhata, Varahamihira, Brahmagupta, 

BhaskaraI,Mahavira, Bhaskara II, Madhava of Sangamagrama and NilakanthaSomayaji give broader and clearer 

shape to many branches of mathematics. 

Planetary knowledge 

The Vedic planetary model is given in Figure 1. The sun was taken to be midway in the skies. A considerable 

amount of Vedic mythology regarding the struggle between the demons and the gods is a metaphorical retelling 

of the motions of Venus and Mars (Frawley 1994). The famous myth of Vishnu’s three strides measuring the 

universe becomes intelligible when we note that early texts equate Vishnu and Mercury. The myth appears to 

celebrate the first measurement of the period ofMercury (Kak 1996a) since three periods equals the number 

assigned in altar ritual to the heavens. Other arguments suggest that the Vedic people knew the periods of the five 

classical planets. 

Concept of Zero: ‘Zero’ was discovered by an anonymous Indian. The concept of zero in India holds significant 

historical and mathematical importance. The numeral zero, as we understand it today, is an integral part of the 

decimal numeral system, and it was developed in ancient India.  

Concept of Pi: The concept of π (pi), which represents the mathematical constant approximately equal to 3.14159, 

has a long history in India, as well as in other ancient civilizations. In India, pi was known and calculated by 

mathematicians and astronomers in various ways over the centuries.  

1. Ancient Texts: Indian mathematicians and astronomers in ancient times made references to pi in their texts. 

For example, the "Shulba Sutras," which are a collection of ancient Indian texts dealing with geometry and 

construction, include approximations of the value of pi  

2. Madhava: The mathematician Madhava of Sangamagrama, a prominent figure of this school, developed series 

expansions for trigonometric functions, including pi. The approximate value of � is 22 7 or 3.14159265359. 
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Number System: India has a rich history of number systems, with significant contributions to the development 

of various numeral systems. One of the most influential contributions is the decimal numeral system, which is 

now the most widely used number system globally.  

Vedic Mathematics: Vedic Mathematics is a system of mathematics that claims to be based on the ancient Indian 

scriptures known as the Vedas. It is often attributed to a scholar named Swami Bharati Krishna Tirtha, who 

published a book titled "Vedic Mathematics" in 1965, where he introduced and popularized this system.  

1. Sutras: Vedic Mathematics is said to be based on a set of 16 Sutras (aphorisms) and 13 Upa-sutras (sub-sutras) 

extracted from the Vedas. These Sutras are claimed to provide efficient and unconventional methods for 

performing various mathematical operations, such as addition, subtraction, multiplication, division, square roots, 

and cube roots. 

 2. Mental Calculation: Vedic Mathematics emphasizes mental calculation and claims to offer techniques that 

allow individuals to perform complex mathematical computations in their heads quickly. Proponents of Vedic 

Mathematics argue that these techniques can lead to faster and more efficient calculations compared to traditional 

methods.  

Mahaviracharya:Mahavira, also known as Mahaviracharya or Mahavira II, was a renowned mathematician and 

Jain philosopher who lived in India in the 9th century CE. He made significant contributions to the field of 

mathematics, particularly in the area of number theory. Key contributions: 

 2. Number Theory: Much of Mahavira's work focused on number theory, including the study of prime numbers, 

factors, divisibility, and algebraic equations. He made important contributions to understanding the properties of 

numbers. 

 3. Prime Factorization: Mahavira developed a novel method for prime factorization, which involved a systematic 

procedure for finding the prime factors  

Contributions:  

1. Mathematics: Bhaskaracharya made important contributions to mathematics, particularly in the areas of 

algebra, arithmetic, and calculus. His work "Lilavati" is one of his most famous mathematical treatises.  

2. Astronomy: Bhaskaracharya was also an accomplished astronomer. He wrote the astronomical treatise known 

as the "SiddhantaShiromani." This work is divided into four sections: Lilavati (arithmetic and geometry), 

Bijaganita (algebra), Grahaganita (mathematics of the planets), and Goladhyaya (spherical trigonometry). In the 

Grahaganita section, he made significant contributions to understanding planetary motion and eclipses. 

 3. Bijaganita: Bhaskaracharya's "Bijaganita" is a comprehensive work on algebra. It covers topics like solving 

equations, indeterminate equations, and algebraic methods for finding square roots.  

4. Calendar Reform: Bhaskaracharya proposed calendar reforms and made adjustments to the Indian calendar 

system. His insights into the calculation of leap years and the adjustment of months contributed to the accuracy 

of Indian calendars. Bhaskaracharya's works, especially "Lilavati" and "SiddhantaShiromani," remain important 

sources for understanding the mathematical and astronomical knowledge of his era.  

Contribution of Ancient India to Modern Science 

India has been contributing to the fields of science and technology since ancient times. Even today, what we term 

as ‘traditional knowledge’ is actually based on scientific reasoning. Technology is today defined as applied 

science, but early humans developed technologies such as stone-working, agriculture, animal husbandry, 

pottery, metallurgy, textile manufacturing, woodcarving, boat-making, and sailing. 

 The first stone tools in the Indian subcontinent go back more than two million years.  

 The Neolithic revolution saw the development of agriculture in parts of the Indus and the Ganges valleys, 

which in turn triggered the need for pots, water management, metal tools, transport, etc. 

 Metallurgy brought about significant changes in human society as it gave rise to an entirely new range 

of weapons, tools, and implements. 

Metallurgy 

Metallurgy may be defined as the extraction, purification, alloying, and application of metals. Mehrgarh in 

Baluchistan provides the first evidence of metal in the Indian subcontinent. 
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 Wootz steel: Wootz steel, first produced in South India around 300 BCE, was created by carburising iron 

under controlled conditions. 

 The products made of this Indian steel came to be known as Damascus swords. 

 Wootz steel is primarily iron containing a high proportion of carbon (1.0-1.9%). 

 It also spurred developments in modern metallographic studies and also qualifies as an advanced 

material in modern terminology since such steel are shown to exhibit super-plastic properties. 

 Iron Pillar of Delhi: It consists of about six tons of wrought iron. The rust-resistant quality is chiefly 

due to the presence of phosphorus in the iron and this element, together with iron and oxygen from the 

air, contributes to the formation of a thin protective passive coating on the surface, which gets 

reconstituted if damaged by scratching. 

Chemistry 

 RasaratnaSamuchaya: Vagbhaṭa in his RasaratnaSamuccaya gives a systematic exposition of the 

principal metals in a well-known text of alchemy. 

 Each metal‘s properties and medicinal uses are clearly brought out within the alchemical framework of 

the times. 

 Rasashaastra : It literally means the “Science of Mercury”. 

 It is a specialized branch of Ayurveda dealing mainly with materials which are known as ‘Rasa 

dravyaas’. 

 Its evolution is traced to the Sage Nagarjuna. 

 Naagaarjuna proclaimed that the objective of the science of mercury is not limited to Alchemy 

(Dhaatuvaada) but also to maintain health and strengthen the body for achieving Mukti i.e. ultimate 

salvation. 

 The Ramayan and the Mahabharata mention weapons with arrowheads coated with a variety of 

chemicals, indicating their knowledge of Alchemy. 

 Kanad's atomic theory was the very first atomic theory ever proposed. 

Medicine 

 Ayurveda: Ayurveda is a science of life that emphasizes a holistic approach to health and 

personalized medicine. 

 The ancient schools of Hindu Philosophical teachings known as Vaisheshika and the school of logic 

known as Nyaya laid the groundwork for Ayurveda. 

 According to Ayurveda all objects in the universe including the human body are composed of five basic 

elements (Panchamahabhutas) namely, Akash, Vayu, Agni, Jala and Prithvi. 

 Siddha:The Siddha system of Medicine, provides preventive, promotive, curative, rejuvenating and 

rehabilitative health care by adopting a scientific and holistic approach. 

 Yoga: It was developed as an allied science of Ayurveda for healing without medicine at the physical 

and mental levels. 

 The credit for systematically presenting this goes to Patanjali. 

 Veterinary Science: There is evidence of the existence of veterinary hospitals and dis- pensaries under 

the Mauryan Empire. 

 Veterinarians were called salihotriya, after the famous horse medicine authority Salihotra, in ancient 

times. 

Astronomy and Space 

 VedangaJyotisa: It is the earliest astronomical text attributed to Maharishi Lagadha dating back to 

the 6th century BCE. 

 It is part of the Vedangas, and it covers a wide range of topics, including the phases of the Moon, the 

solar and lunar calendars, and the positions of the planets. 

 Maharajah Sawai Jai Singh II of Jaipur constructed five astronomical observatories in northern India 

(New Delhi, Jaipur, Ujjain, Mathura and Varanasi). 
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 The observatories, or "JantarMantars" incorporate multiple buildings of unique form, each with a 

specialized function for astronomical measurement. 

Aeronautics 

 Mysorean Rocket: Rockets or ‘fire-arrows’ are noted to have been in use in Europe way back in the 

15th century itself. However, rockets developed during Tipu Sultan's reign, known as Mysorean 

rockets, were far more advanced, "primarily due to the use of iron tubes for holding the propellant." 

 These rockets used a special type of gunpowder, which produced a fierce bursting, odour, and smoke, 

as well as a terrifying noise. 

Mathematics 

 Shulba Sutras:  Baudhyana is credited with the writing of the earliest Sulba sutras which are 

appendices to the Vedas performing the role of manuals enunciating rules for the construction of Vedic 

altars (site preparation for Vedic sacrifices). 

 Arithmetic: Most of the standard results in basic arithmetic were of Indian origin like the decimal 

system, place-value, zero, square, and cubic-roots. 

 Trigonometry: It evolved as an essential component of astronomy. Most astronomical texts include 

reasonably accurate sine tables to facilitate quick calculations of astronomical elements. 

Ancient Indian Scientists 

In ancient India great luminaries cultivated sciences with their personal curiosity under active royal 

patronization. Following are some notable Indian scholars: 

Baudhayana (800 BCE- 740 BCE) 

- Baudhayana was the mathematician, is also known as the ‘Father of Geometry’. 

- He was a great scholar of philosophy, religion, mathematics, and language. 

- Books: Shulba Sutra and Shrauta Sutra. 

- He is considered one of the first to discover the value of ‘pi’. 

- Baudhayana Theorem: This is considered an earlier statement of the Pythagorean theorem. 

Sushrutha 

Sushrutha is recognized as the ‘Father of Plastic Surgery’. 

- He was a surgeon and philosopher who compiled a monumental treatise on surgery, ‘Susrutasamhita’. 

- India was the first place where rhinoplasty (developed by Sushrutha) was invented and used.  

- He took surgery in ancient India to admirable heights and that era was later regarded as the Golden Age of 

Surgery.  

- Contribution: 

 His Samdamsayantras were the first forms of the modern surgeon's spring forceps and dissection and 

dressing forceps. 

 Classified bones and their reaction to injuries. 

 Recognized diabetes and defined it as Medhumeha. 

 First person to do an autopsy. 

Kanada  

- Kanada was the first proponent of the 'atomic theory' and stated that the atom is indivisible and the world is 

made up of atoms. 

- He also added that there are varieties of atoms that are as different as the different classes of substances. 

- In 200 BCE, he wrote about gravity, and in Vaishesika Sutras he describes the Laws of Motion. 

- He founded the Vaisheshika school of Indian philosophy, which embodied the oldest forms of Indian science. 

Charaka-  

Charaka is known as the “Father of Ayurveda”.  

- He appears to have been a pioneer in the "prevention is better than cure" philosophy. 

- He wrote CharakSamhita (treatise on ayurveda) the description of a large number of diseases, causes and their 

treatment. 
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- He described the Fundamentals of Genetics andwas the first physician who stated the concepts of digestion, 

metabolism, and immunity. 

Aryabhatta (476-550 CE) 

- Aryabhatta was mathematician-astronomers 

- Books: 

 Aryabhatiya (mathematics and astronomy)  

 Arya-siddhanta (astronomical computations). 

- Contribution in Mathematics: 

 The mathematical part of the Aryabhatiya covers arithmetic, algebra, plane trigonometry, and spherical 

trigonometry. 

 Zero, according to Aryabhatta, was not only a numeral but also a symbol and a concept. 

- Contribution to Astronomy: 

 He believed that the earth was rotating and also gave a scientific explanation for the occurrence of 

eclipses as opposed to the prevailing ideas that Rahu and Ketu caused eclipses. 

 The discovery of zero enabled Aryabhatta to calculate the exact distance between the Earth and the 

moon. 

 

Aryabhata II  

 Aryabhata II was a mathematician and astronomer.  

- Books: The Mahasiddhanta or Aryasiddhanta, is an astronomical compendium based on the orthodox tradition 

of Smṛtis. 

 Detailed derivations cover planetary longitudes, solar and lunar eclipses, eclipse projections, lunar 

crescents, and more etc. 

- He played a vital role in constructing a sine table, which was accurate up to five decimal places. 

Brahmagupta (598-668 CE) 

- Brahmagupta, a most accomplished mathematician, was responsible for creating good mathematics in the 

form of geometrical theorems and number theory. 

-  He was the first to introduce zero as a digit. 

- He was believed to be a court astronomer to emperor Vyaghramukha (Chavda Dynasty). 

- Notable work: Bahmasphutasiddhanta (theory of “the opening of the universe”), Khandakhadyaka 

(astronomical calculations). 

Bhaskara I 

- Bhaskara I, was a mathematician and astronomer (7th century CE) 

- Contribution to Mathematics: 

 His greatest contributions lie in the realms of calculus and trigonometry. 

 He developed innovative methods and algorithms that simplified the process of finding solutions. 

- Books: 

 “AryabhatiyaBhashya” covers a wide range of topics, including arithmetic, algebra, geometry, and 

trigonometry. 

 Laghubhaskariya and the Mahabhaskariya which follow Aryabhata’s system of astronomy. 

 

Varahamihiri (505–587 CE) 

- Varahamihira was a renowned astronomer, mathematician, and astrologer. 

- Notable works: 

 BrihatSamhita (comprehensive work on astronomy, astrology, architecture, gemology, agriculture, 

mathematics, and gemology). 

 He wrote about chief aspects of Jyotisha (astrology) like horoscopy. 

 He was the first to state Panchasiddhantika (book on mathematical astronomy) that 

the ayanamsa (precession of the equinoxes) lasted for 50.32 seconds.  
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- He first described gravity as an attractive “Force”, which binds various things together.  

Bhaskara II/ Bhaskaracharya 

- Bhaskara II was an Indian astronomer and mathematician (12th CE century) 

- Notable works:  

 SiddhantaShiromani (It contains the essence of ancient Indian astronomy and mathematics). 

 He was aware of the precession of equinoxes. 

o He accurately calculated the apparent orbital periods of the Sun and orbital periods of Mercury, 

Venus, and Mars. 

Nagarjuna 

- He was a chemist and an alchemist. 

- Notable works: 

 Rasaratnakara {It deals with preparing rasa (liquids, mainly mercury)}. It is a literary piece on 

alchemy composed around 7th-8th century CE. 

 Alchemy is an old study of changing basic substances (such as metals) to other substances. 

 Rashrudaya, Rasendramangal, Arogyamanjari, Kakshaputatantra, Yogasara, Yogasataka, and 

Uttaratantra (preparation of medicinal drugs). 

- He for the first time, not only enunciated cementation processes but also propounded zinc production by 

a distillation technique. His efforts were focused on transforming base metals into gold.  

Conclusion- 

In conclusion, ancient Indian wisdom offers a rich repository of knowledge that can be integrated with 

contemporary science and technology to drive breakthroughs across multiple domains.This integration could 

lead to sustainable, holistic solutions that address modern challenges. Man is distinctly separated from the 

animal by his power of “thinking” or “reasoning”. Not many countries of the world have contributed their share 

to the evolution of modern mathematics. The Indian contribution is among the most important, particularly during 

the ancient India. I present this thesis as a Mathematical models from the rules of Mathematics which have been 

given in the form of various Sanskrit verses by the Ancient Indian Mathematicians. 

Reference:- 

1. Pedagogy of Mathematics by MadhuSahni 

2. Ancient science and mathematics by R. D. sharma. 

3. Ancient Indian Mathematics and related sciences by Prof. Rama Jain 

4. A Modern Introduction to Ancient Indian Mathematics 
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Abstract 

The integration of the Indian Knowledge System (IKS) into teacher education, as envisioned by the National 

Education Policy (NEP) 2020 guidelines, aims to transform India’s educational landscape. NEP 2020 emphasizes 

a holistic and multidisciplinary approach, promoting cultural heritage, inclusion of local contexts, and the use of 

the mother tongue in instruction. It also highlights the importance of research and teacher training. 

This paper explores the revitalization of education through the integration of Indian Knowledge Systems (IKS) 

in teacher education. IKS, encompassing traditional wisdom from disciplines such as Ayurveda, Yoga, Vedanta, 

and classical sciences, provides a holistic and interconnected approach to knowledge. In alignment with the 

National Education Policy (NEP) 2020, this integration offers a balanced framework for addressing contemporary 

global challenges such as sustainability, mental well-being, and social equity. 

The paper highlights the relevance of IKS in teacher education by promoting interdisciplinary learning, ethical 

living, critical thinking, and creativity, thereby fostering culturally diverse, inclusive, and sustainable educational 

practices. By incorporating IKS into modern curricula, educators can prepare students to navigate a rapidly 

changing and interconnected world while preserving India’s cultural heritage. 

Keywords: Indian Knowledge Systems (IKS), Teacher Education, NEP 2020 

INTRODUCTION 

India's rich tapestry of indigenous knowledge, encompassing philosophy, science, arts, and ethics, has 

significantly influenced its cultural and intellectual heritage. The NEP 2020 recognizes the importance of 

preserving and promoting this knowledge within the modern educational framework. Indian Knowledge Systems 

(IKS) encompass a vast body of indigenous knowledge developed over millennia, rooted in India's diverse 

philosophical, spiritual, scientific, and artistic traditions. These systems emphasize a holistic and interconnected 

view of life, where knowledge is not fragmented into discrete disciplines but seen as an integrated whole. Core 

areas include Ayurveda (medicine), Yoga (spiritual and physical discipline), Vedanta (philosophy), Nyaya 

(logic), and classical sciences like astronomy and mathematics. 

The pedagogical approaches of IKS were traditionally experiential and dialogical, focusing on self-realization, 

ethical living, and harmony with nature. IKS represents not only a repository of ancient wisdom but also offers 

insights relevant to addressing contemporary global challenges, including sustainability, mental well-being, and 

interdisciplinary education. The resurgence of interest in IKS highlights its potential to enrich modern education 

by offering alternative perspectives on knowledge and learning. 

The relevance of IKS in modern teacher education offers a holistic and interdisciplinary approach to teaching, 

emphasizing the interconnectedness of all fields of knowledge, which can address some of the fragmentation seen 

in modern higher education. With its roots in ancient Indian traditions like the Gurukula system, which promoted 

experiential learning, ethical living, and the pursuit of self-realization, IKS aligns with current global demands 

for sustainable and ethical education. Its focus on a balance between scientific inquiry and philosophical 

understanding helps cultivate critical thinking, creativity, and a broader worldview. 

By incorporating IKS into modern academia, educators can provide students with the tools to address complex 

global challenges such as environmental sustainability and social equity. Moreover, integrating these systems 

fosters cultural diversity and inclusion, contributing to the decolonization of curricula. As teacher education 

increasingly values interdisciplinary and culturally enriched learning, IKS serves as a valuable framework for 

nurturing well-rounded, ethically conscious individuals. 

By integrating IKS into teacher education and curriculum design, we can ensure a balanced approach that 

preserves India's heritage while meeting the needs of the 21st century. This paper explores the relevance of IKS 

in contemporary teacher education, examining how these ancient systems can contribute to creating a more 
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balanced, integrated approach to learning that prepares individuals to meet the obstacles of an interconnected and 

rapidly changing world. 

Indian Knowledge Systems (IKS) 

Indian Knowledge Systems (IKS) encompass a vast body of ancient wisdom rooted in India’s cultural, 

philosophical, and scientific traditions. These systems, which have evolved over millennia, provide a holistic 

approach to understanding the world and human existence. Unlike modern education, which often prioritizes 

specialized knowledge and technical skills, IKS emphasizes the integration of intellectual, emotional, spiritual, 

and ethical dimensions of learning. Concepts like Yoga, Ayurveda, Vedic mathematics, and Indian philosophy 

offer a comprehensive framework for personal growth and societal well-being. 

THE VALUES OF INDIAN KNOWLEDGE SYSTEMS 

Indian knowledge systems, such as Ayurveda, Yoga, Vedic mathematics, and ancient Indian philosophy, offer 

unique perspectives on various fields of study, including health, wellness, science, and ethics. These systems 

often emphasize holistic approaches, experiential learning, and the interconnectedness of all things. By 

incorporating these ancient wisdom traditions into modern curricula, we can: 

1. Cultural Preservation and Revitalization: Incorporating IKS helps preserve and revitalize traditional 

knowledge that might otherwise be lost in globalization. 

2. Cognitive Diversity: IKS offers alternative ways of thinking and problem-solving, enhancing cognitive 

diversity among students. 

3. Holistic Development: Traditional Indian pedagogical approaches often emphasize holistic 

development, addressing cognitive, emotional, and spiritual aspects of learning. 

4. Global Competitiveness: Understanding and integrating diverse knowledge systems can give students a 

competitive edge in an increasingly interconnected world. 

5. Sustainable Development: Many aspects of IKS, particularly agriculture and environmental 

management, align well with modern sustainability goals. 

INTEGRATING IKS IN MODERN TEACHER EDUCATION 

The integration of IKS into modern education requires a thoughtful and systematic approach. Critical areas of 

integration include: 

1. Curriculum Design and Development: Incorporating IKS concepts and methodologies across various 

subjects, from sciences to humanities. Modern curricula should reflect indigenous knowledge alongside 

scientific and technical information. This includes incorporating local histories, languages, and ecological 

practices relevant to indigenous communities. 

2. Learning Objectives: Aligning traditional knowledge with modern learning outcomes to ensure 

relevance and applicability. 

3. Content Development: Creating teaching materials that blend traditional wisdom with contemporary 

knowledge. 

4. Community Collaboration: Engaging with indigenous communities in curriculum design ensures that 

IKS is authentically represented. Partnerships can lead to co-creating educational materials that reflect 

indigenous worldviews and values. 

5. Interdisciplinary Approaches: Combining IKS with various subjects—such as science, social studies, 

and art—enriches the learning experience. For instance, incorporating traditional ecological knowledge 

in environmental science classes promotes a deeper understanding of sustainable practices. 

o Interdisciplinary Learning: IKS can be integrated across different subjects to provide a more 

holistic understanding of concepts. For example, traditional ecological knowledge can be 

incorporated into science lessons, while indigenous storytelling can be used in language arts. 

o Experiential Learning: IKS-based activities can provide hands-on learning experiences. This 

might involve visiting indigenous communities, participating in traditional crafts, or engaging in 

outdoor activities that connect students to nature. 
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o Culturally Relevant Pedagogy: Culturally relevant pedagogy recognizes the importance of 

incorporating students' cultural backgrounds into learning. IKS can be used to create a more 

inclusive and engaging learning environment. 

1. Assessment Methods: Developing evaluation techniques that reflect the holistic nature of IKS-inspired 

learning. 

To effectively integrate IKS into modern education, educators must recognize the epistemological values inherent 

in Indigenous knowledge. This includes a shift from conventional education that prioritizes Western knowledge 

systems towards a more pluralistic approach that values multiple ways of knowing. Developing curricula 

incorporating local contexts, cultures, and histories is crucial, ensuring learners represent themselves in their 

education. Programs have been implemented in various regions, showcasing how localized Indigenous 

knowledge can enhance understanding of subjects like science and environmental studies. Establishing 

partnerships with Indigenous communities allows educators to gain insights into culturally relevant content and 

practices that resonate with students. 

NEP 2020 ON INDIAN KNOWLEDGE SYSTEMS 

1. Holistic and Multidisciplinary Education: NEP 2020 advocates for a holistic and multidisciplinary 

approach to education, which includes the integration of IKS. This approach aims to provide students 

with a broad-based education that incorporates traditional knowledge and contemporary subjects. By 

combining modern and traditional knowledge systems, educators can create a comprehensive learning 

environment that is both culturally rich and intellectually stimulating. 

2. Promoting Cultural Heritage: One of the primary goals of NEP 2020 is to promote and preserve India’s 

rich cultural heritage. The policy encourages the inclusion of IKS in the curriculum to help students 

appreciate and understand the cultural and historical context of their education. This not only fosters a 

sense of pride and identity among students but also ensures that traditional knowledge is preserved and 

passed on to future generations. 

3. Inclusion of Local Contexts: NEP 2020 emphasizes the importance of including local and regional 

knowledge systems in the curriculum. This includes the diverse traditions, languages, and practices from 

different parts of India, thus promoting a more inclusive and context-specific education. By doing so, the 

policy aims to make education more relevant and relatable to students from various backgrounds, 

enhancing their engagement and learning outcomes. 

4. Research and Development: The policy encourages research and development in IKS. Institutions are 

urged to establish dedicated centers for the study and research of traditional knowledge systems, which 

can contribute to the global body of knowledge. This focus on research not only validates and strengthens 

IKS but also provides new insights and methodologies that can enhance modern educational practices. 

5. Use of Mother Tongue: NEP 2020 advocates for the use of the mother tongue or local language as the 

medium of instruction, especially in the early years of education. This approach is seen as essential for 

effectively transmitting IKS to students. Learning in their native language helps students grasp complex 

concepts more easily and fosters a deeper connection with their cultural heritage. 

6. Teacher Training and Development: The policy highlights the need for robust teacher training 

programs that include components on IKS. Teachers need to be well-versed in traditional knowledge 

systems to effectively integrate them into their teaching practices. By equipping teachers with the 

necessary knowledge and skills, the policy ensures that they can deliver a culturally enriched education 

that resonates with students. 

IMPLICATIONS FOR TEACHER EDUCATION 

The integration of IKS into teacher education has significant implications for the development of a holistic and 

culturally responsive educational system. Here are the key areas where IKS can impact teacher education: 

1. Curriculum Design: Teacher education programs need to incorporate IKS into their curriculum. This 

includes designing courses that cover the history, philosophy, and applications of traditional knowledge 

systems. By understanding IKS, future teachers can appreciate the value of integrating traditional 
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knowledge into their teaching practices. This holistic approach to curriculum design ensures that 

educators are well-versed in both modern and traditional knowledge systems. 

2. Pedagogical Practices: The integration of IKS into teacher education can lead to the adoption of 

pedagogical practices that emphasize experiential learning, critical thinking, and holistic development. 

Traditional knowledge systems often involve hands-on learning and practical applications, which can be 

incorporated into modern pedagogical methods. By adopting these practices, educators can create a more 

engaging and effective learning environment. 

3. Cultural Competence: Training in IKS can enhance teachers’ cultural competence. Educators who 

understand and appreciate traditional knowledge systems can create a more inclusive classroom 

environment that respects and values cultural diversity. This cultural competence is essential for fostering 

a sense of identity and belonging among students. By promoting cultural competence, teacher education 

programs can ensure that educators are well-prepared to meet the diverse needs of their students. 

1. Interdisciplinary Teaching: IKS encourages an interdisciplinary approach to education. Teacher 

education programs can train educators to integrate knowledge from various disciplines, promoting a 

more comprehensive and interconnected understanding of subjects. This approach aligns with the holistic 

vision of NEP 2020 and ensures that educators are well-prepared to teach in a way that reflects the 

interconnectedness of knowledge systems. 

2. Research and Innovation: Teacher education programs should encourage research and innovation in IKS. 

By engaging in research projects that explore traditional knowledge systems, future teachers can 

contribute to the validation and revitalization of IKS. This research can also provide new insights and 

methodologies for modern education. By promoting research and innovation, teacher education programs 

can ensure that educators are well-prepared to integrate IKS into their teaching practices. 

3. Professional Development: Ongoing professional development programs are crucial for teachers to stay 

updated on IKS and its applications. These programs can provide teachers with the latest research, tools, 

and techniques for integrating IKS into their teaching practices. Continuous learning ensures that teachers 

remain effective and relevant in their roles. By investing in professional development, institutions can 

ensure that their educators are well-prepared to integrate IKS into their teaching practices. 

4. Use of Local Languages: Training teachers to use local languages for instruction can enhance the 

transmission of IKS. Educators who are proficient in the mother tongue can more effectively 

communicate traditional knowledge to students, making the learning experience more relatable and 

impactful. By promoting the use of local languages, teacher education programs can ensure that educators 

are well-prepared to integrate IKS into their teaching practices. 

5. Engagement with Communities: Teacher education programs should encourage future educators to 

engage with local communities and traditional knowledge practitioners. This engagement can provide 

valuable insights and practical experience, enriching the educational process. Teachers can learn directly 

from those who possess traditional knowledge, ensuring its accurate and respectful transmission. By 

promoting community engagement, teacher education programs can ensure that educators are well-

prepared to integrate IKS into their teaching practices. 

6. Assessment Methods: The integration of IKS requires the development of new assessment methods that 

capture the holistic and experiential nature of traditional learning. Teacher education programs should 

train educators to use diverse assessment tools that go beyond standard testing, incorporating 

observations, practical applications, and student reflections. By developing new assessment methods, 

teacher education programs can ensure that educators are well-prepared to integrate IKS into their 

teaching practices. 

THE INTEGRATION OF THE INDIAN KNOWLEDGE SYSTEM INTO TEACHER EDUCATION 

The integration of the Indian Knowledge System into teacher education, as envisioned by NEP 2020 and guided 

by UGC recommendations, holds the potential to transform the educational landscape of India. By embedding 

traditional wisdom and cultural heritage into modern educational practices, teachers can provide a more holistic, 

inclusive, and engaging learning experience for students. 
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Teacher education programs must adapt to include IKS in their curriculum, pedagogical practices, and 

professional development initiatives. This integration will not only enrich the educational content but also foster 

a deeper appreciation of India’s rich cultural heritage among educators and students alike. By preparing teachers 

to effectively incorporate IKS into their teaching, we can ensure that the next generation of learners benefits from 

a comprehensive education that honors the past while preparing them for the future. 

This approach aligns with the broader goals of NEP 2020, promoting a more inclusive, equitable, and culturally 

responsive education system in India. The relationship between IKS and teacher education is complex and deeply 

rooted in India’s cultural and philosophical traditions. By understanding this interconnection, educators can 

appreciate how ancient wisdom and modern pedagogical practices can coalesce to enhance teaching 

methodologies. The Indian Knowledge System, with its emphasis on holistic learning, experiential practices, and 

moral education, offers a rich framework that can be integrated into contemporary teaching strategies. 

Integrating IKS into teacher education involves understanding how traditional knowledge systems can inform 

and enhance modern pedagogical practices. This understanding can lead to the development of teaching 

methodologies that are not only innovative but also culturally relevant and resonant with students' backgrounds. 

One of the pivotal goals of integrating IKS into teacher education is to enhance teachers’ awareness of this system 

and its significance. Educators equipped with a deeper understanding of IKS can convey its importance to 

students, fostering a culturally enriched learning environment. 

Strategies to enhance this awareness include professional development programs, workshops, and the inclusion 

of IKS-related content in teacher training curricula. Awareness can be fostered through comprehensive training 

programs that highlight the significance of IKS and its applications in modern education. Educators can be trained 

to incorporate traditional knowledge into their teaching practices, creating a more engaging and culturally 

responsive learning environment. B.Ed. students need to be proficient in integrating IKS principles into their 

lesson plans to foster a holistic and culturally rooted educational approach. 

Effective lesson planning that incorporates IKS can provide students with a well-rounded education that respects 

and acknowledges their cultural heritage. Incorporating IKS into lesson plans involves identifying relevant 

aspects of traditional knowledge that align with modern educational objectives. For example, ancient Indian texts 

on mathematics and astronomy can be used to teach contemporary STEM subjects. This not only makes the 

lessons more interesting but also highlights the historical contributions of Indian scholars to global knowledge. 

Practical methods for integrating IKS into lesson plans include using traditional stories and examples to illustrate 

scientific concepts, incorporating traditional arts and crafts into creative projects, and using historical texts to 

teach critical thinking and analytical skills. By doing so, educators can create lessons that are both informative 

and culturally resonant, providing a richer educational experience for their students. Continuous professional 

development is essential for educators to stay abreast of evolving perspectives on IKS and its relevance to 

contemporary education. Professional development programs can provide educators with the knowledge and tools 

needed to integrate IKS into their teaching practices effectively. 

Implications of Indian Knowledge Systems (IKS) for Teacher Training and Curriculum Design 

Indian knowledge systems offer several unique approaches that can enhance teacher educational practices. The 

following approaches are: 

1. Guru-Shishya Parampara: This mentor-disciple tradition emphasizes personalized learning and 

character development alongside academic knowledge. 

2. Experiential Learning: IKS promotes hands-on, practical learning experiences, aligning with modern 

theories of experiential education. 

3. Interconnected Knowledge: IKS views different disciplines as interconnected, promoting a holistic 

understanding of subjects. 

4. Dialogue and Debate: The tradition of 'Shastrartha' (scholarly debate) encourages critical thinking and 

articulation skills. 

5. Mindfulness and Concentration: Techniques like yoga and meditation are integral to IKS, supporting 

cognitive development and emotional well-being. 



International Seminar [Hybrid Mode] on “Integrating Indian Knowledge System with Modern Education: Explore 

frameworks for incorporating IKS into contemporary curricula, aligning with NEP 2020” 19-20 Dec’2024  

With e-ISSN 2394-8426 & International Impact Factor 8.249                                    ISSUE-IV(II), VOLUME-XI 

DOI link - https://doi.org/10.69758/GIMRJ/2412IV02V12P0012 

--------------------------------------------------------------------------------------------------------------------------------------------- 

------------------------------------------------------------------------------------------------------------------------------------ 

53 

 

6. Storytelling: Indigenous cultures often use storytelling to pass down knowledge. This approach can 

enhance engagement and retention, allowing students to connect personally with the material. 

7. Land-Based Learning: Education in natural settings fosters a deep connection to the environment. This 

method is particularly effective in teaching ecological stewardship and respect for nature. 

8. Collaborative Learning: Emphasizing collaboration and community involvement aligns with 

indigenous values and promotes social skills. Group projects and community-based initiatives can 

strengthen students' sense of belonging and responsibility. 

9. Community-Based Learning: IKS often emphasizes the importance of community. Community-based 

learning projects can involve students addressing local issues and working with community members. 

10. Nature-Based Learning: IKS is often deeply connected to nature. Nature-based learning activities can 

help students develop a sense of place and environmental stewardship. 

Conclusion 

Pedagogical approaches inspired by IKS emphasize interactive, experiential, and collaborative learning methods 

that honor Indigenous teaching practices. These include storytelling, community-based projects, and hands-on 

experiences that promote deeper connections between learners and their cultural heritage. Approaches such as 

place-based education are crucial, as they use the local environment and community as the basis for learning, 

which helps students relate their education to their surroundings. 

Additionally, recognizing the value of oral traditions and narrative forms of knowledge transmission is essential 

in developing curriculum frameworks that respect Indigenous epistemologies. By utilizing diverse instructional 

strategies, educators can cater to different learning styles and foster a more holistic understanding of the subject 

matter. 
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ABSTRACT 

Higher Emotional Intelligence (EI) is associated with better mental health and greater life satisfaction. The present 

study examines the four dimensions of emotional intelligence: Intrapersonal Awareness (understanding one’s 

own emotions), Interpersonal Awareness (understanding others’ emotions), Intrapersonal Management 

(managing one’s own emotions), and Interpersonal Management (managing others’ emotions). These dimensions 

are explored concerning the mental well-being of individuals, with a focus on gender and locality. Higher 

emotional intelligence is linked to inner strength, self-confidence, self-assuredness, and self-awareness, all of 

which are critical for mental well-being. 

Data for the study were collected using the Dr. S.K. Mangal and ShubhraMangal Emotional Intelligence 

Inventory, which comprises 100 questions. The sample consisted of 160 students (80 males and 80 females) from 

Class XI and XII, randomly selected from two urban and two rural higher secondary schools in Mandsaur District, 

Madhya Pradesh. The statistical analysis included frequency distribution of scores obtained on the Emotional 

Intelligence Inventory across the four dimensions and t-test for investigating significance difference, with respect 

to gender and locality.  

The findings reveal that males scored higher in Intrapersonal Awareness and Interpersonal Management, while 

females scored higher in Interpersonal Awareness and Intrapersonal Management. There was no significant 

difference between males and females in Interpersonal Awareness and Intrapersonal Management, suggesting 

similar levels of emotional intelligence and mental well-being in these dimensions. However, based on the total 

mean score, females scored higher than males, indicating higher emotional intelligence and better mental well-

being among females. 

In terms of locality, urban students scored higher than rural students in three dimensions—Intrapersonal 

Awareness, Interpersonal Awareness, and Interpersonal Management. On the other hand, rural students scored 

higher in Intrapersonal Management. Despite this, no significant difference was observed between urban and rural 

students in any of the dimensions of emotional intelligence. Nevertheless, the total mean score shows that urban 

students scored higher than rural students, indicating greater emotional intelligence and better mental well-being 

among urban students. 

KEY WORDS- Emotional Intelligence, Intrapersonal awareness, Interpersonal Awareness, Intrapersonal 

Management, Interpersonal Mangement,Mental Wellbeing 

INTRODUCTION 

As stated by Stein (2011) “Emotional intelligence is associated with general feeling of security, inner strength, 

self-assuredness, self-confidence and self-adequacy.Because individuals with a healthy safe-regards know their 

strengths and weaknesses and feel good about themselves, they have no trouble openly and appropriately 

acknowledge when they have made mistakes, are wrong, don’t know all the answers. He further states that, feeling 

sure of oneself is dependent upon self-respect and self-esteem, which are based on fairly well developed sense of 

identity.”(pg68) 

“Emotional Intelligence is strongly associated with self-reported well-being, more frequent positive effect, life 

satisfaction and self-esteem. (Gohm&Clore 2002a, b as cited by Zeidner, Mathews, et al.2012, pg 183) 

High Emotional Intelligence persons experience better mental health and greater life satisfaction. (Martinez-Pons 

1997, 1998 as cited by Zeidner, Mathews, et al.2012, pg 183) 

According to WHO – “Mental health is a state of wellbeing in which the individual realizes his or her own 

abilities, can cope with the normal stress of life , can work productively and fruitfully, and is able to make 

contribution to his or her community.” (WHO 2001 a, p.1 as cited by WHO 2004, p.10) 
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In today’s challenging and competitive world, the emotional development of an individual is crucial as it enhances 

mental health, inner strength, self-confidence, and self-assuredness. This positive effect is evident regardless of 

whether one is in a satisfactory or dissatisfactory situation. Educational policies as Evident from NEP 2020 

emphasize the holistic development of individuals. Holistic development refers to the overall growth of a person, 

encompassing physical, moral, mental, spiritual, emotional, and social aspects. 

Therefore, it becomes the responsibility of schools to introduce teaching strategies that enhance students’ 

emotional well-being thereby enhancing holistic development of an individual and contributing to the educational 

policies in accomplishing their desired goal. This, in turn, will result in producing capabilities who will 

beemotionally and mentally strong and enriched with 21st century skill set. 

REVIEW OF LITERATURE 

Aritpal Kaur (2019) studied the Role of Emotional Intelligence in career decision making of senior secondary 

school students using descriptive survey method and Emotional Intelligence Scale By Anukul Hyde, SanjotPethe 

and UpinderDhar and Career Decision Making Inventory by Kiran Deep Singh as a tool among 100 boys and 100 

Girls (50 Govt. and 50 Private each) of Bhatinda District, Punjab. The findings revealed that there is a significant 

difference in the emotional intelligence and career decision making of boys and girls of government and private 

schools.  

Dev, Kapil, Kuldeep (2022) studied ‘Gender Differences in Academic Achievement and Emotional Intelligence 

of Senior Secondary School Students. Examining how men and women differ in terms of intelligence and 

emotional maturity is the focus of this research. Two-hundred kids in their final year of high school made up the 

study's sample (age group 15-17 years). The data was gathered using the Emotional Intelligence Inventory created 

by Dr. S.K. Mangal and Mrs. ShubhraMangal, and academic success was defined as the student's final 

matriculation exam grade. Based on the findings, it appears that boys fare better than girls when it comes to 

academic achievement and emotional intelligence. 

Hendra, R., Setiyadi, B., Pratama, Y. H., Denmar, D., Wijaya, H. A., & Contreras, J. A. M. (2024). studied 

’The Influence of Self-Efficacy, Emotional Intelligence and Learning Motivation on Learning Achievement of 

Students at University of Jambi.’ and concluded that self-efficacy, emotional intelligence, and learning motivation 

have a positive and significant impact on students' academic performance.The study utilized a quantitative 

approach and the data collection technique involved distributing and collecting questionnaires (surveys) through 

Google Forms. The respondents selected for this study were students from FKIP at the University of Jambi, with 

a sample size of 218 respondent from total population of 8,968. 

Maghsood, F, Masoud, A, et al (2011) studied the relationship between emotional intelligence and mental health. 

The purpose of this study was to investigated the relationship between Emotional Intelligence and Mental Health 

among 503 high school students in the city if Iran. The findings revealed that the components of Emotional 

Intelligence Self-regulation and self-control have a significant role in predicting mental health. It concluded that 

people with high Emotional Intelligence have better mental health. 

Raino (2017)studied ‘the academic achievement in relation to study-habits, self-concepts and emotional 

intelligence of senior secondary school students as an objective using descriptive survey method of 300 students 

of private schools (CBSE) of New Delhi using study-habits, self-concepts and emotional intelligence scales.  The 

findings revealed that there is significant relationship between study habits, self-concept and emotional 

intelligence but there is no significant relationship found between study habits, self-concept and emotional 

intelligence with respect to gender and locality. 

VARIABLES 

Dependent Variable- Emotional Intelligence 

Independent variable- Gender (Male and Female) and Locality(Urban and Rural) 

OBJECTIVES 

1. To study the difference between the areas of Emotional Intelligence with respect to gender 

2. To study the difference between the areas of Emotional Intelligence with respect to Locality. 

HYPOTHESIS 

1. There is no significance difference in the areas of Emotional Intelligence with respect to gender. 
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2. There is no significance difference in the areas of Emotional Intelligence with respect to locality 

METHODOLOGY 

The research methodology used in this research study is Quantitative Descriptive Survey Method. 

 POPULATION AND SAMPLE 

For the present study, the population comprised students studying in Classes XI and XII in rural and urban higher 

secondary schools of Mandsaur district, Madhya Pradesh. A total of 160 samples were collected from two rural 

and two urban schools. The sample included 80 students (40 male and 40 female) from urban schools and 80 

students (40 male and 40 female) from rural schools. 

TOOLS USED IN THE STUDY 

In the present study the investigator has used Emotional intelligence Inventory by Dr S K Mangal and Dr Shubhra 

Mangal which is based on the following 4 dimensions- intra personal awareness (knowing your own emotions), 

inter personal awareness (knowing others emotions), inter personal management (managing your own emotions) 

and intra personal management (managing others emotions). It of consists of 100 statements designed in Hindi 

and English for the students of age group 16 + years of school, college and university.Analysis and 

Interpretation of Result 

Descriptive Analysis 

Table 1.Frequency Distribution Table ofLevels of Intrapersonal Awareness of EIfor Gender and Locality 

Levels of Intrapersonal 

Awareness 

Gender Locality 

 Male Female Urban Rural 

Very Low 1 1 1 1 

Low 10 17 11 16 

Average 27 31 28 30 

High 31 25 31 25 

Very High 11 6 9 8 

Interpretation 

The above frequency table indicates that the level of Intrapersonal Awareness, a dimension of Emotional 

Intelligence, is higher in males (N=40) compared to females (N=40), with the majority of males exhibiting a high 

level, while most females exhibit an average level. Similarly, among urban (N=40)students, the majority 

demonstrate a high level of Intrapersonal Awareness compared to their rural (N=40) counterparts, where the 

majority exhibit an average level. 

Table 2.Frequency Distribution Table of Levels of Interpersonal Awareness of EI for Gender and 

Locality 

Levels of Interpersonal 

Awareness 

Gender Locality 

Male Female Urban Rural 

Very Low 2 0 2 0 

Low 6 5 2 9 

Average 25 29 24 30 

High 33 38 42 29 

Very High 14 8 10 12 

Interpretation 

The above frequency table indicates that the level of Interpersonal Awareness, a dimension of Emotional 

Intelligence, is higher in females compared to males, with the majority of females exhibiting a high level, although 

most males exhibit a higher level. Similarly, among urban students, the majority demonstrate a high level of 

Interpersonal Awareness compared to their rural counterparts, where the majority exhibits an average level. 

Table 3- Frequency Distribution Table of Levels of Intrapersonal Management of EI for Gender and 

Locality 



International Seminar [Hybrid Mode] on “Integrating Indian Knowledge System with Modern Education: Explore 

frameworks for incorporating IKS into contemporary curricula, aligning with NEP 2020” 19-20 Dec’2024  

With e-ISSN 2394-8426 & International Impact Factor 8.249                                    ISSUE-IV(II), VOLUME-XI 

DOI link - https://doi.org/10.69758/GIMRJ/2412IV02V12P0013 

--------------------------------------------------------------------------------------------------------------------------------------------- 

------------------------------------------------------------------------------------------------------------------------------------ 

58 

 

Levels of Intrapersonal 

Management 

Gender Locality 

 Male Female Urban Rural 

Very Low 3 3 4 2 

Low 13 10 10 13 

Average 32 22 29 25 

High 32 41 36 37 

Very High 0 4 1 3 

Interpretation 

The above frequency table indicates that the level of Intrapersonal Management, a dimension of Emotional 

Intelligence, is higher in females compared to males, with the majority of females exhibiting a high level, while 

most males exhibit an equal number of high and average level. Similarly, among rural students, the majority 

demonstrate a high level of Intrapersonal Management compared to their urban counterparts, although the 

majority exhibit a higher level. 

Table 4 - Frequency Distribution Table of Levels of Interpersonal Management of EI for Gender and 

Locality 

Levels of Interpersonal  

Management 

Gender Locality 

Male Female Urban Rural 

Very Low 7 1 6 2 

Low 8 9 8 9 

Average 41 34 29 46 

High 20 23 26 17 

Very High 4 13 11 6 

Interpretation 

The above frequency table indicates that the level of Interpersonal Management, a dimension of Emotional 

Intelligence, is higher in males compared to females, with the majority of males exhibiting an average level, 

although females also exhibit an average level only less in number . Similarly, among rural students, the majority 

demonstrate an average level of Interpersonal Management compared to their urban counterparts, although the 

majority urban students also exhibit an average level. 

INFERENTIAL ANALYSIS 

1. Analysis of significant difference in Areas of EI with respect to Gender 

Objective 1. To study the difference between the areas of Emotional Intelligence with respect to gender. 

Null Hypothesis 1.There is no significance difference in the areas of Emotional Intelligence with respect to 

gender. 

Table 5 - t-test for Significant difference in Areas of EI with respect to Gender 

Areas of EI GENDER t-value p-value 

MALE FEMALE 

M SD M SD 

Intrapersonal Awareness 32.65 5.04 30.82 5.15 1.97 0.024* 

Interpersonal Awareness 30.7 6.71 30.65 5.29 1.97 0.958 

Intrapersonal Management 31.4 5.17 32.63 5.37 1.97 0.140 

Interpersonal Management 29.78 5.11 32.58 5.15 1.97 < .0001* 

Total Score 124.53 22.03 126.68 20.09   

* Significant at 0.05 level of significance. 

Interpretation  

The above table indicates that there is a significant difference in the intrapersonal awareness and interpersonal 

management, dimensions of EI, of male and female since the p value is lower than 0.05, which is significant at 

the level of 0.05. The intrapersonal awareness is higher in males and the interpersonal management is higher in 
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females with no significant difference in Interpersonal Awareness and Intrapersonal Management as the p value 

for the two is more than 0.05.The total mean score on the Emotional Intelligence scale indicates that females have 

scored higher than males. 

Hence the stated hypothesis , there is no significance difference in the areas of Emotional Intelligence with respect 

to gender is partially accepted. 

2. Analysis of significant difference in Areas of EI with respect to Locality 

Objective 2. To study the difference between the areas of Emotional Intelligence with respect to locality. 

Null Hypothesis 2.There is no significance difference in the areas of Emotional Intelligence with respect to 

locality. 

Table 6 t-test for Significant difference in Areas of EI with respect to Locality 

Areas of EI LOCALITY t-value p-value 

URBAN RURAL 

M SD M SD 

Intrapersonal emotions 32.18 5.1 31.28 5.1 1.97 0.271 

Interpersonal emotions 31.15 5.95 30.2 6.08 1.97 0.32 

Intrapersonal management 31.75 5.20 32.28 5.41 1.97 0.52 

Interpersonal Management 31.61 5.79 30.76 4.76 1.97 0.31 

Total Score 126.69 22.04 124.5 21.35   

Interpretation 

There is no significant difference in the 4 dimensions of Emotional Intelligence with respect to locality as the p-

value is more than 0.05 for all the four dimensions. The total mean score on the Emotional Intelligence scale 

indicates that urban students have scored higher than rural higher secondary students. 

Hence the stated hypothesis, There is no significance difference in the areas of Emotional Intelligence with 

respect to locality is accepted. 

DISCUSSION AND FINDINGS 

1. The higher level of Intrapersonal Awareness observed in males suggests that they possess greater self-

awareness, self-regulation, and self-motivation, which contribute to better mental health. This disparity 

may be attributed to the special encouragement given to boys and the provision of better and more 

opportunities compared to girls. 

3. Similarly, urban students demonstrate higher levels of Intrapersonal Awareness due to greater exposure 

and access to superior teaching and learning facilities. In contrast, rural students, with limited resources 

and opportunities, exhibit lower levels of Intrapersonal Awareness. 

2. The higher level of Interpersonal Awareness observed in females suggests that they possess a healthy 

mind, as they are better equipped to accept and manage the emotions and thoughts of others. This can be 

attributed to the fact that females are often entrusted with more responsibilities compared to males, who 

are primarily encouraged to focus on self-development. 

4. Females are also encouraged to build relationships, albeit with a limited number of people, but with a 

strong sense of responsibility, which enhances their interpersonal skills and emotional intelligence. 

5. Similarly, urban students exhibit a higher level of Interpersonal Awareness, as they are exposed to a 

diverse set of people and have more opportunities to interact and participate in various social and cultural 

gatherings. These experiences help reduce stress and contribute to a healthier mind. 

3. The higher level of Intrapersonal Management in females indicates that they are better able to manage 

their emotions compared to males. Females are highly resilient and thus better equipped to cope with new 

challenges. This is because they are raised with the mindset that, in the future, they will face a completely 

new world with unfamiliar people, challenges, and values. Intrapersonal Management is also higher in 

rural students, as they often face more dissatisfactory conditions than their urban counterparts in terms of 

home and school environment, economic circumstances, and the availability and accessibility of 
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resources. These challenges make them mentally and emotionally stronger, as they develop higher levels 

of resilience and motivation toward goal achievement. 

4. Males exhibit higher Interpersonal Management skills, as they are often exposed to a larger group of 

people compared to females, who tend to be confined to a specific set of individuals. This broader 

exposure helps males develop important social management qualities such as behavioral awareness, 

conflict resolution, stress management, and overall mental well-being. Both urban and rural students 

demonstrate average Interpersonal Management, which may be attributed to the significant academic 

pressure and limited time available in the current scenario. As a result, they may not be getting enough 

opportunities to participate in social gatherings and interact with others. This lack of interaction can lead 

to lower levels of interpersonal management, resulting in conflicts, increased stress, and negatively 

impacting their mental health. 

5. There is no significant difference in the areas of Emotional Intelligence of rural and urban students but 

there is a difference in the Intrapersonal Awareness and Interpersonal Management with respect to gender 

where the mean indicates that male have scored better in Intrapersonal Awareness and females have 

scored better in Interpersonal Management. 

IMPLICATIONS FOR MENTAL WELLNESS OF SCHOOL STUDENTS 

1. Team building activities should be introduced while teaching various subjects which can enhance 

interpersonal awareness and interpersonal management resulting in which develop high emotional 

intelligence resulting in mental wellbeing of an individual. 

2. Frequent educational or recreational trips should be planned this reduces mental stress, increase mental 

wellbeing by enhancing students intrapersonal awareness. 

3. Programmes which are part of SEL – Social and Emotional Learning should be integrated in the 

curriculum, this will create social awareness, reduce conflict and will make emotionally and mentally 

strong. 

4. An interactive session of higher class students should be organized with lower grade students through 

any means like reading or sharing to build interpersonal awareness and interpersonal management and 

provide a healthy environment. 

5. The students of the rural areas should be provided with more equipped classes , so that they can get more 

exposure to the outer world with less effort this will build up there intrapersonal awareness and mental 

wellbeing. 
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ABSTRACT 

The National Education Policy (NEP) 2020 marks a significant paradigm shift in the educational landscape of 

India by proposing a comprehensive integration of the Indian Knowledge System (IKS) into contemporary teacher 

training and curriculum development. This transformative approach seeks to bridge the historical divide between 

traditional indigenous knowledge and modern educational methodologies, creating a holistic and culturally rooted 

learning ecosystem. The policy recognizes the profound intellectual heritage of India and aims to restore and 

validate indigenous epistemological approaches that have been historically marginalized in educational 

frameworks. By embedding IKS into teacher training programmes and curriculum design, NEP 2020 envisions a 

more contextually relevant, interdisciplinary, and culturally responsive educational model that goes beyond 

conventional academic boundaries. This strategic integration not only preserves and promotes traditional wisdom 

but also empowers educators and students to develop a more nuanced, interconnected understanding of 

knowledge. The approach challenges Eurocentric educational paradigms, fostering intellectual confidence, 

cultural pride, and a dynamic learning environment that reflects the rich and diverse knowledge traditionsof the 

country. Through this innovative framework, the policy seeks to transform educational practices, promote 

interdisciplinary thinking, and position the Indian educational system as a global leader in holistic and culturally 

grounded learning methodologies. 

KEYWORDS: National Education Policy (NEP) 2020, Indian Knowledge System (IKS), Teacher Training, 

Curriculum Development, Pedagogical Integration 

 

INTRODUCTION  

The National Education Policy (NEP) 2020 represents a transformative blueprint for the Indian educational 

landscape, signalling a profound reimagining of the nation's learning ecosystem (Ministry of Education, 2020). 

This visionary policy emerges at a critical juncture, addressing long-standing structural challenges while 

simultaneously positioning the Indian educational framework within a globally competitive yet culturally rooted 

paradigm. The fundamental premise challenges the colonial-era educational model that has dominated Indian 

academia for decades, proposing instead a holistic approach that celebrates indigenous knowledge systems and 

promotes multilingual, multidisciplinary learning. 

The significance of Indian Knowledge Systems (IKS) in contemporary education cannot be overstated. These 

systems represent a sophisticated epistemological framework that integrates philosophical, scientific, and cultural 

wisdom accumulated over millennia. Unlike fragmented Western educational models, IKS emphasizes 

interconnectedness, holistic understanding, and the intrinsic relationship between knowledge, individual 

development, and societal transformation. The NEP 2020 strategically recognizes this potential, advocating for 

an educational approach that bridges traditional wisdom with modern scientific understanding. 

The paradigm shift proposed by NEP 2020 fundamentally challenges existing educational governance and 

pedagogical practices. It moves beyond the previous policy's mechanistic approach, embracing a more organic, 

learner-centric model that recognizes multiple intelligences and diverse learning pathways. This transformation 

is not merely structural but philosophical, reimagining education as a process of holistic human development 

rather than a standardized knowledge transmission mechanism. By embedding Indian Knowledge Systems into 

curriculum and teacher training, the policy seeks to nurture critical thinking, cultural pride, and innovative 

capacity among learners (KSHEC, 2024). 

Central to this educational revolution is the recognition that knowledge is not a static, imported commodity but a 

dynamic, contextually embedded construct. The NEP 2020 explicitly acknowledges the rich epistemological 
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traditions of Indiafromancient universities to sophisticated mathematical, astronomical, and philosophical 

traditions legitimate sources of contemporary learning. This approach represents a decolonial strategy, reclaiming 

educational narratives that have been marginalized or overlooked in previous educational frameworks. 

The integration of Indian Knowledge Systems into contemporary educational practices requires a comprehensive 

reimagination of teacher training programs. Educators must be equipped not just with pedagogical skills but with 

a nuanced understanding of indigenous knowledge frameworks, interdisciplinary thinking, and culturally 

responsive teaching methodologies. The policy envisions teachers as facilitators of holistic learning, capable of 

navigating complex knowledge landscapes and inspiring students to appreciate both traditional wisdom and 

contemporary scientific understanding. 

 

KEY PRINCIPLES OF NEP 2020 REGARDING INDIAN KNOWLEDGE SYSTEMS 

The National Education Policy 2020 introduces a revolutionary framework that fundamentally reimagines the 

approach to education in India, with a particular emphasis on holistic learning and the integration of Indigenous 

knowledge systems. At its core, the policy recognizes education as a comprehensive process of human 

development that extends far beyond traditional academic boundaries (Ministry of Education, 2020). The holistic 

approach to education advocated by NEP 2020 challenges the fragmented, compartmentalized learning models 

that have dominated Indian education for decades, proposing instead a more integrated, interconnected 

understanding of knowledge and personal growth. 

The holistic educational model proposed by the policy emphasizes the development of multidimensional human 

capacities. This approach recognizes that learning is not merely an intellectual pursuit but a comprehensive 

process involving cognitive, emotional, physical, and spiritual dimensions. By drawing from ancient Indian 

philosophical traditions, the NEP 2020 advocates for an educational approach that nurtures critical thinking, 

creativity, scientific temper, and ethical reasoning simultaneously. The policy explicitly acknowledges the 

importance of developing students as complete individuals, capable of navigating complex personal and 

professional landscapes with wisdom, empathy, and innovative thinking (UGC, 2023). 

Multidisciplinary learning emerges as a critical principle in the NEP 2020, reflecting the inherent 

interconnectedness of knowledge systems recognized in traditional Indian epistemologies. The policy breaks 

down rigid disciplinary boundaries, encouraging students and educators to explore knowledge across different 

domains, drawing connections and insights from diverse fields of study. This approach is deeply rooted in the 

Indian philosophical tradition of holistic understanding, which views knowledge as an interconnected network 

rather than a set of discrete, unrelated domains. Undergraduate education is reimagined as a flexible, 

multidisciplinary experience that allows students to explore various disciplines, develop multiple competencies, 

and create innovative intersectional approaches to problem-solving. 

The integration of traditional and modern knowledge frameworks represents a sophisticated approach to 

educational transformation. NEP 2020 does not simply advocate for preserving indigenous knowledge but 

proposes an active dialogue between traditional wisdom and contemporary scientific understanding. This 

principle recognizes the value of indigenous knowledge systems as legitimate sources of scientific, philosophical, 

and practical insights. For instance, traditional Indian approaches to mathematics, astronomy, medicine, and 

environmental understanding are positioned as valuable resources that can complement and enrich modern 

scientific methodologies. 

CONCEPTUAL FRAMEWORK OF INDIAN KNOWLEDGE SYSTEMS 

Indian Knowledge Systems (IKS) represent a complex and sophisticated understanding of knowledge that 

transcends conventional disciplinary boundaries, offering a holistic approach to comprehending the world and 

human experience. Unlike fragmented Western epistemological frameworks, IKS emerges from a profound 

philosophical tradition that views knowledge as an interconnected, dynamic process of understanding rather than 

a static collection of facts. This comprehensive approach encompasses multiple domains of human understanding, 

including scientific observation, philosophical inquiry, spiritual insight, and practical wisdom, creating a nuanced 

and integrated view of knowledge production and transmission. 
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Defining Indian Knowledge Systems requires a multifaceted understanding that goes beyond traditional academic 

categorizations. At its core, IKS represents an epistemological framework deeply rooted in indigenous 

philosophical traditions, encompassing knowledge derived from ancient texts, oral traditions, practical 

experiences, and sophisticated systems of observation and analysis. These knowledge systems are characterized 

by their holistic nature, emphasizing the interconnectedness of natural, social, and spiritual phenomena. Unlike 

compartmentalized modern academic disciplines, IKS views knowledge as a dynamic, living entity that is 

continuously evolving through collective wisdom, individual experiences, and intergenerational learning. 

The epistemological foundations of Indian Knowledge Systems are deeply embedded in philosophical traditions 

that offer profound insights into the nature of knowledge, consciousness, and reality. Classical Indian 

philosophical schools such as Nyaya, Vaisheshika, Samkhya, and Vedanta developed sophisticated systems of 

logic, metaphysics, and empirical observation that anticipated many contemporary scientific methodologies. 

These philosophical traditions emphasized critical inquiry, systematic reasoning, and the intrinsic relationship 

between individual consciousness and universal principles. The interdisciplinary nature of indigenous knowledge 

stands as a hallmark of Indian Knowledge Systems, presenting a radical alternative to fragmented modern 

academic approaches. Traditional Indian learning recognized the fundamental interconnectedness of different 

domains of knowledge, viewing disciplines not as isolated domains but as interconnected aspects of a 

comprehensive understanding of reality. This approach is evident in classical texts and traditions that seamlessly 

integrate mathematics, astronomy, medicine, philosophy, and spiritual practices. 

CURRICULUM TRANSFORMATION STRATEGIES 

The National Education Policy 2020 presents a comprehensive approach to curriculum transformation that 

fundamentally reimagines educational content and delivery mechanisms. Redesigning educational content 

emerges as a critical strategy for integrating Indian Knowledge Systems into contemporary learning frameworks. 

The policy advocates for a curriculum that is flexible, interdisciplinary, and deeply rooted in Indian cultural and 

intellectual traditions, moving away from rigid, standardized content delivery to a more dynamic and contextually 

relevant educational approach (Ministry of Education, 2020). 

Redesigning educational content involves a multifaceted approach that prioritizes holistic learning and indigenous 

knowledge integration. The NEP 2020 recommends a significant restructuring of curriculum frameworks, 

emphasizing the need to incorporate indigenous scientific knowledge, traditional problem-solving methodologies, 

and culturally contextualized learning experiences. This strategy involves critically examining existing 

educational content, identifying gaps in current curricula, and developing learning materials that reflect the rich 

intellectual heritage of India.  

The integration of indigenous knowledge across disciplines represents a revolutionary approach to curriculum 

development. NEP 2020 advocates for a break from rigid disciplinary boundaries, proposing instead a model of 

knowledge integration that reflects the holistic understanding inherent in Indian philosophical traditions. This 

approach involves creating curriculum frameworks that demonstrate the interconnectedness of different 

knowledge domains. Developing culturally relevant pedagogical approaches emerges as a crucial strategy for 

meaningful curriculum transformation. The policy recognizes that effective learning goes beyond content 

delivery, emphasizing the importance of contextually appropriate teaching methodologies that resonate with 

students’ cultural backgrounds and lived experiences. Culturally relevant pedagogy seeks to create learning 

environments that validate students’ cultural identities, foster critical thinking, and develop a sense of cultural 

pride and intellectual confidence. 

The transformative curriculum strategies proposed by NEP 2020 extend beyond academic considerations, 

addressing broader societal and educational challenges. By developing curricula that integrate indigenous 

knowledge systems, the policy aims to create more relevant, contextually grounded educational experiences that 

prepare students to address complex contemporary challenges. This approach recognizes Indigenous knowledge 

not as a static historical artefact but as a dynamic, evolving system of understanding that can contribute 

meaningfully to contemporary problem-solving, innovation, and social development. 

 

TEACHER TRAINING PARADIGMS 
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The National Education Policy 2020 presents a transformative vision for teacher education, recognizing educators 

as critical change agents in embedding Indian Knowledge Systems into contemporary educational practices. 

Reorienting teacher education programs represents a fundamental reimagining of professional preparation, 

moving beyond traditional pedagogical training to develop educators who are deeply rooted in indigenous 

epistemological traditions. This approach challenges existing teacher training models that have predominantly 

followed colonial-era educational frameworks, proposing instead a holistic approach that integrates cultural 

wisdom, critical thinking, and innovative pedagogical methodologies (Ministry of Education, 2020). 

The reorientation of teacher education programmes involves a comprehensive restructuring of curriculum, 

pedagogical approaches, and professional competencies. NEP 2020 advocates for a multi-dimensional approach 

to teacher preparation that goes beyond conventional academic training. This includes developing programs that 

emphasize cultural sensitivity, indigenous knowledge integration, and a nuanced understanding of diverse 

learning approaches. Teacher education institutions are being encouraged to redesign their curricula to incorporate 

traditional learning philosophies, interdisciplinary approaches, and contextually relevant pedagogical strategies 

that reflect the rich intellectual heritage of India (Chakraborty, 2019). 

Developing competencies for indigenous knowledge integration emerges as a critical focus of the new teacher 

training paradigm. The policy recognizes that effectively embedding Indian Knowledge Systems requires 

educators to develop sophisticated skills that go beyond traditional academic training. This involves creating 

comprehensive training modules that equip teachers with the ability to: 

• Critically analyze and integrate indigenous knowledge across different disciplines 

• Understand the epistemological foundations of traditional Indian knowledge systems 

• Develop culturally responsive teaching methodologies 

• Create interdisciplinary learning experiences that highlight the interconnectedness of knowledge 

• Recognize and validate diverse ways of knowing and learning 

Professional development modules on Indian Knowledge Systems represent a systematic approach to ongoing 

teacher education. The NEP 2020 proposes a continuous learning model that ensures teachers remain updated on 

innovative approaches to integrating indigenous knowledge. These modules are designed to be comprehensive, 

offering in-depth exploration of: 

• Historical and philosophical foundations of Indian knowledge traditions 

• Interdisciplinary approaches to knowledge integration 

• Practical strategies for incorporating indigenous wisdom into contemporary curriculum 

• Critical analysis of traditional and modern knowledge systems 

• Innovative pedagogical approaches that draw from Indian educational philosophies 

The transformative approach to teacher training extends beyond academic preparation, addressing broader 

philosophical and cultural dimensions of education. By developing educators who are deeply connected to 

indigenous knowledge systems, the policy aims to create a new generation of teachers who can serve as cultural 

bridges, connecting traditional wisdom with contemporary educational practices. This approach recognizes 

teachers as crucial agents of cultural preservation, innovation, and holistic human development. 

PRACTICAL IMPLEMENTATION CHALLENGES 

The ambitious vision of integrating Indian Knowledge Systems into contemporary educational frameworks 

encounters a complex landscape of implementation challenges that require nuanced and strategic approaches. 

Potential barriers to integration emerge from deeply entrenched colonial-era educational structures, 

epistemological resistances, and systemic inertia that have historically marginalized indigenous knowledge. 

These challenges are multifaceted, involving institutional, pedagogical, and cultural dimensions that demand 

comprehensive and sensitive interventions (Ministry of Education, 2020). 

Bridging traditional and contemporary educational methods presents a complex challenge that requires 

sophisticated pedagogical and philosophical negotiations. The integration is not about creating a simplistic binary 

between traditional and modern approaches but developing a nuanced, dialogical framework that recognizes the 

strengths of both knowledge systems. This involves: 
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• Developing robust epistemological frameworks that can authentically represent indigenous knowledge 

• Creating assessment mechanisms that can evaluate knowledge beyond standardized Western scientific 

paradigms 

• Developing interdisciplinary approaches that can meaningfully integrate diverse knowledge traditions 

• Building institutional capacities that can support complex knowledge integration processes 

• Creating safe intellectual spaces for dialogue between different knowledge systems 

Overcoming resistance to curricular changes requires a multi-stakeholder approach that addresses institutional, 

psychological, and cultural barriers. Educational administrators, teachers, policymakers, and academic 

communities must be sensitized to the value of indigenous knowledge systems through comprehensive capacity-

building programs. This involves: 

• Developing comprehensive professional development modules 

• Creating platforms for dialogue and knowledge exchange 

• Addressing deep-seated colonial educational mindsets 

• Providing institutional support for innovative pedagogical approaches 

• Developing research frameworks that can validate indigenous knowledge systems 

The implementation challenges extend beyond institutional mechanisms, touching upon deeper psychological and 

cultural resistances. Many educators and administrators have been socialized within educational frameworks that 

inherently devalue indigenous knowledge, making the paradigm shift proposed by NEP 2020 particularly 

challenging. Overcoming these challenges requires not just policy interventions but a profound cultural and 

intellectual transformation that recognizes the intrinsic value of indigenous knowledge systems. 

CONCLUSION 

The National Education Policy (NEP) 2020 envisions a transformative approach to education in India, 

emphasizing the integration of the Indian Knowledge System (IKS) into teacher training and curriculum 

development. This integration aims to foster a holistic understanding of India's rich cultural heritage, promote 

critical thinking, and address contemporary challenges through the lens of traditional wisdom. By equipping 

teachers with the knowledge and skills to incorporate IKS into their teaching practices, NEP 2020 seeks to create 

a more inclusive, culturally relevant, and future-oriented education system that empowers students to become 

responsible global citizens. 
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ABSTRACT : 

In recent years, there has been a growing recognition of the importance of mental wellness in 

educational settings. Yoga and meditation, traditional practices rooted in mindfulness and physical 

wellness, are increasingly being integrated into modern educational curricula as tools to enhance 

students' mental health, emotional well-being, and academic performance. This research paper 

explores the role of yoga and meditation in modern education, examining their benefits, challenges, 

and the ways they are being incorporated into various educational systems globally. By reviewing 

existing literature, empirical studies, and case examples, this paper aims to highlight the positive 

impact of these practices on students' cognitive, emotional, and social development, and advocate for 

their continued inclusion in contemporary education. 

Keywords : Yoga, Meditation , Mental Wellness, Modern Education 

INTRODUCTION : 

The pace of modern life, coupled with increasing academic pressure, has contributed to a rise 

in mental health challenges among students worldwide. Conditions such as stress, anxiety, depression, 

and burnout have become significant concerns for educators, parents, and policymakers alike. As a 

result, mental wellness programs are gaining prominence in schools, universities, and other 

educational institutions. Yoga and meditation, which emphasize relaxation, mindfulness, and stress 

reduction, have emerged as valuable tools in supporting students' mental health. 

This paper explores the integration of yoga and meditation in education, focusing on their 

potential to improve students' mental well-being, enhance their learning experiences, and foster a 

balanced life. The study will also examine how these practices are being implemented and their impact 

on both academic and social outcomes. 

THEORETICAL FRAMEWORK : 

Yoga and meditation are deeply rooted in ancient philosophical and spiritual traditions, 

particularly in India. Both practices aim to foster self-awareness, balance, and inner peace. In modern 

educational contexts, these traditions are adapted to suit the needs of students. 

1. Yoga: Yoga involves physical postures (asanas), controlled breathing (pranayama), and 

meditation. The physical aspect of yoga helps improve flexibility, strength, and overall 

physical health, while the mental aspect supports emotional regulation, stress relief, and 

mindfulness. 

2. Meditation: Meditation is a practice of focusing the mind to achieve mental clarity, emotional 

stability, and deep relaxation. It can include mindfulness meditation, transcendental meditation, 

or guided imagery. These practices help reduce the symptoms of stress and anxiety while 

enhancing focus, concentration, and emotional resilience. 

Both practices promote the concept of mind-body integration, emphasizing the importance of a 

balanced approach to mental and physical well-being, which is crucial for students in academic 

environments. 
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BENEFITS OF YOGA AND MEDITATION IN EDUCATION 

1. Improved Mental Health and Emotional Well-Being 

Research shows that regular practice of yoga and meditation can significantly reduce stress, 

anxiety, and depression in students. Mindfulness meditation has been shown to increase the capacity 

for emotional regulation, helping students cope with challenges in a healthier way. 

 Stress Reduction: Studies have consistently demonstrated that yoga and meditation practices 

lower cortisol levels (the stress hormone) in the body, reducing overall stress. 

 Emotional Regulation: Meditation techniques like mindfulness help students become more 

aware of their emotions and reactions, promoting emotional resilience and better coping 

strategies during challenging situations. 

 Improved Focus and Attention: Yoga and meditation help increase attention span and 

concentration, which is critical for academic performance. 

2. Enhanced Cognitive Functioning 

Yoga and meditation have also been found to improve cognitive abilities, such as memory, 

problem-solving, and executive function. Research suggests that these practices enhance brain 

function by promoting neuroplasticity, which enables students to adapt to new information more 

effectively. 

 Memory and Learning: Meditation increases grey matter in the brain, which is associated 

with memory and learning. The calming effects of yoga and meditation help create an optimal 

state of mind for better information retention. 

 Cognitive Flexibility: Regular meditation improves the brain's ability to switch between tasks 

and think creatively, skills that are essential for students navigating complex academic 

environments. 

3. Social and Behavioral Benefits 

Yoga and meditation foster a sense of mindfulness, empathy, and compassion, all of which 

contribute to improved social interactions and behavior in students. 

 Interpersonal Skills: By teaching mindfulness, students are better equipped to empathize with 

others and engage in positive social interactions. 

 Reduced Aggression and Behavioral Problems: Studies have shown that students who 

practice yoga and meditation experience fewer behavioral problems, such as aggression, 

impulsivity, and conflicts with peers or teachers. 

 Sense of Belonging: Programs that include yoga and meditation often create a sense of 

community and support among students, contributing to a positive school environment. 

4. Physical Health Benefits 

Yoga is also beneficial for students' physical health. Regular yoga practice improves 

flexibility, strength, posture, and overall fitness, which is essential for overall well-being. 

Additionally, it can help reduce the incidence of physical ailments associated with sedentary behavior, 

such as back pain and poor posture from prolonged sitting. 

CHALLENGES AND LIMITATIONS : 

While yoga and meditation offer numerous benefits, there are challenges in integrating them 

effectively into modern educational systems. 

1. Cultural and Practical Barriers: Yoga and meditation are often perceived as spiritual 

practices, which may not align with the cultural or religious beliefs of all students or their 

families. This can create resistance to their implementation. 
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2. Lack of Trained Educators: Effective yoga and meditation practices require trained 

instructors who can guide students safely and properly. The shortage of qualified teachers in 

schools can be a barrier to widespread adoption. 

3. Time Constraints: School curricula are already packed with academic subjects, and allocating 

time for yoga or meditation can be seen as an additional burden. It may be difficult to convince 

schools to prioritize these activities without clear evidence of their effectiveness. 

4. Skepticism Among Stakeholders: Some educators and parents may question the efficacy of 

yoga and meditation practices in improving academic performance and mental health, 

requiring more evidence-based research to validate their impact. 

SOLUTIONS TO OVERCOME CHALLENGES : 

To overcome the challenges of implementing yoga and meditation in modern education, 

several practical solutions can be considered: 

1. Secularize Yoga and Meditation Practices 

To address cultural and religious concerns, yoga and meditation programs can be framed as 

secular activities that focus solely on physical fitness, mental relaxation, and stress management. This 

approach removes spiritual elements and emphasizes the health benefits of these practices. 

2. Train and Certify Educators 

To ensure effective implementation, schools should invest in training programs for educators 

and instructors in yoga and meditation. Partnerships with certified yoga institutions and mindfulness 

organizations can provide specialized training for educators to lead these practices in the classroom. 

3. Incorporate Short Mindfulness Sessions 

Given the time constraints in schools, yoga and meditation do not have to take up large blocks 

of time. Short, 10-15 minute mindfulness or yoga sessions can be incorporated into the school day, 

such as at the beginning of the day, before exams, or during transitions between classes. This allows 

students to reap the benefits without disrupting the academic schedule. 

4. Provide Evidence-Based Research 

To gain the support of parents, educators, and administrators, more evidence-based research is 

needed to demonstrate the efficacy of yoga and meditation in improving students' mental health, 

behavior, and academic performance. Schools can conduct pilot programs and track outcomes such as 

reduced stress levels, improved academic results, and better behavior to provide tangible evidence of 

the practices' benefits. 

5. Integrate Yoga and Meditation into Well-Being Programs 

Rather than making yoga and meditation standalone programs, these practices can be 

integrated into broader school well-being initiatives that include physical education, social-emotional 

learning, and mental health support. This approach ensures that students receive a holistic education 

that addresses both their academic and emotional needs. 

CONCLUSION 

Yoga and meditation have proven to be valuable tools for enhancing mental wellness in 

modern education. They offer numerous benefits, including improved emotional regulation, cognitive 

function, social behavior, and overall well-being. As the demands of modern education increase, the 

integration of these practices can provide students with the tools they need to succeed both 

academically and personally. However, to overcome barriers to implementation, further research, 

teacher training, and curriculum development are needed to ensure that yoga and meditation are 

accessible and effective in diverse educational settings. As mental health challenges continue to rise 
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among students, the adoption of these practices may prove to be an essential part of a holistic 

educational experience. 
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Hkk"kk vkSj lkfgR; dk ,dhdj.k 

M‚ la/;k iqtkjh] lkanhiuh ,dsMeh] vNksVh] nqxZ] NRrhlx<+ 

çLrkouk 

Hkk"kk vkSj lkfgR; dh vo/kkj.kk & Hkk"kk vkSj lkfgR; dk ,dhdj.k dk vFkZ gS & Hkk"kk vkSj lkfgR; dk 
ijLij tqM+ko] ftlesa Hkk"kk lkfgR; dh vfHkO;fä dk ek/;e curh gS vkSj lkfgR; Hkk"kk dks le`) djrk gSA ;g ,d 
,slk laca/k gS tgk¡ Hkk"kk dsoy laokn dk lk/ku ugha jgrh] cfYd lkfgR; ds ek/;e ls lkaL—frd] lkekftd vkSj 
ckSf)d vfHkO;fä dk lk/ku cu tkrh gSA Hkk"kk vkSj lkfgR; ,dhdj.k ds çeq[k igyw& 

 Hkk"kk& lkfgR; dh vk/kkjf'kyk & lkfgR; dks vfHkO;ä djus ds fy, Hkk"kk vko';d gSA 

 lkfgR;: Hkk"kk dk lao/kZu& lkfgR; Hkk"kk dks vf/kd laosnu'khy] dykRed vkSj çHkkoh cukrk gSA 

 lkaL—frd vkSj lkekftd çHkko& Hkk"kk vkSj lkfgR; feydj lekt dh laL—fr] ijaijk,¡ vkSj ewY; lajf{kr 
djrs gSaA 

 f'k{kk esa Hkwfedk& Hkk"kk vkSj lkfgR; dk ,dhdj.k f'k{kk esa Hkk"kk dkS'ky] jpukRedrk vkSj vkykspukRed lksp 
dks c<+kok nsrk gSAHkk"kk vkSj lkfgR; dk ,dhdj.k dsoy lapkj dk ek/;e ugha] cfYd ;g lekt] f'k{kk vkSj 
laL—fr dks le`) djus dk egRoiw.kZ lk/ku gSA  

Hkk"kk dh ifjHkk"kk 

Hkk"kk og ek/;e gS ftlds }kjk euq"; vius fopkjksa] Hkkoukvksa vkSj Kku dks laçsf"kr djrk gSA ;g /ofu] 
ladsr] fyfi ;k 'kCnksa ds ek/;e ls O;ä dh tkrh gSA 

ifjHkk"kk,¡& 

ikf.kfu& "Hkk"kk og lk/ku gS ftlls euq"; vius fopkjksa dks O;ä djrk gSA" 

QfMZusaM Mh l‚L;wj& "Hkk"kk ,d lkekftd laLFkk gS] tks ladsrksa dh ,d ç.kkyh ij vk/kkfjr gksrh gSA"  

lkfgR; dh ifjHkk"kk 

lkfgR; og ys[ku ;k ekSf[kd vfHkO;fä gS ftlesa lekt] laL—fr] thou] Hkkoukvksa vkSj fopkjksa dks dykRed 
:i esa çLrqr fd;k tkrk gSA ;g dfork] x|] ukVd] dgkuh vkfn ds :i esa gks ldrk gSA 

ifjHkk"kk,¡& 

vkpk;Z gtkjh çlkn f}osnh& "lkfgR; euq"; dh vkRek dh Js"Bre vuqHkwfr dk lafpr :i gSA" 

egknsoh oekZ& "lkfgR; og lk/ku gS tks lekt dh laosnu'khyrk dks vfHkO;ä djrk gSA"  

Hkk"kk vkSj lkfgR; dk laca/k 

Hkk"kk lkfgR; dh vk/kkjf'kyk gS] vkSj lkfgR; Hkk"kk dk laokgd gSA Hkk"kk ds fcuk lkfgR; laHko ugha] vkSj 
lkfgR; ds fcuk Hkk"kk dh lkaL—frd xgjkbZ ugha curhA nksuksa ,d&nwljs ds iwjd gSa vkSj feydj lekt] laL—fr vkSj 
f'k{kk dks le`) djrs gSaA 
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Hkk"kk vkSj lkfgR; dk ,sfrgkfld ifjçs{;  

Hkk"kk vkSj lkfgR; dk fodkl ekuo lH;rk ds vkjaHk ls gh tqM+k gqvk gSA nksuksa us lekt] laL—fr vkSj Kku 
ds çlkj esa egRoiw.kZ Hkwfedk fuHkkbZ gSA ,sfrgkfld :i ls] Hkk"kk ds fodkl us lkfgR; dks tUe fn;k vkSj lkfgR; us 
Hkk"kk dks le`) fd;kA 

Hkk"kk vkSj lkfgR; dk fodkl lkekftd] lkaL—frd vkSj jktuhfrd ifjfLFkfr;ksa ds vuq:i gqvk gSA çkphu 
dky esa laL—r vkSj rfey lkfgR; ls çkjaHk gksdj e/;dky esa {ks=h; Hkk"kkvksa esa le`) lkfgR; l̀ftr gqvkA vk/kqfud 
dky esa ;g uotkxj.k] Lora=rk laxzke vkSj fMftVy ek/;eksa ls ubZ fn'kkvksa esa fodflr gks jgk gSA Hkk"kk vkSj 
lkfgR; dk ;g ,sfrgkfld lQj lekt dks fn'kk nsus vkSj lkaL—frd igpku cuk, j[kus esa vge Hkwfedk fuHkkrk gSA 

Hkk"kk vkSj lkfgR; dk vkilh laca/k  

Hkk"kk vkSj lkfgR; dk laca/k vVwV vkSj iwjd gSA Hkk"kk] lapkj dk lk/ku gS] tcfd lkfgR;] Hkk"kk ds ek/;e ls 
lekt] laL—fr] fopkj vkSj Hkkoukvksa dh vfHkO;fä djrk gSA nksuksa ,d&nwljs ij fuHkZj gSa vkSj feydj lekt dks 
fn'kk çnku Hkk"kk vkSj lkfgR; ,d&nwljs ds fcuk v/kwjs gSaA Hkk"kk lkfgR; dks thou nsrh gS] tcfd lkfgR; Hkk"kk dks 
le`) vkSj ifj"—r djrk gSA nksuksa feydj lekt] laL—fr vkSj f'k{kk ds fodkl esa egRoiw.kZ Hkwfedk fuHkkrs gSaA 

Hkk"kk% lkfgR; dh vk/kkjf'kyk  

Hkk"kk vkSj lkfgR; dk laca/k vR;ar ?kfu"B gSA Hkk"kk lkfgR; dh vk/kkjf'kyk blfy, gS D;ksafd lkfgR; dks 
O;ä djus vkSj le>us ds fy, Hkk"kk vko';d gksrh gSA ;fn Hkk"kk lapkj dk ek/;e gS] rks lkfgR; ml Hkk"kk esa O;ä 
gksus okyk jpukRed vkSj lkaL—frd nLrkost gSA 

Hkk"kk lkfgR; dh vk/kkjf'kyk gS D;ksafd blds fcuk lkfgR; dh dYiuk laHko ughaA lkfgR; Hkk"kk dks le`) 
vkSj ifj"—r djrk gS] tcfd Hkk"kk lkfgR; dks vfHkO;fä dk ek/;e çnku djrh gSA   

Hkk"kk vkSj lkfgR; ds ek/;e ls lekt vkSj lkaL—frd vfHkO;fä ij çHkko 

Hkk"kk vkSj lkfgR; lekt ds niZ.k gksrs gSaA Hkk"kk laokn vkSj lapkj dk ek/;e gS] tcfd lkfgR; ml Hkk"kk ds 
ek/;e ls lekt dh laosnukvksa] ijaijkvksa] ewY;ksa vkSj fopkj/kkjkvksa dks vfHkO;ä djrk gSA lekt ds fodkl] ifjorZu 
vkSj lkaL—frd igpku dks cuk, j[kus esa Hkk"kk vkSj lkfgR; dh egRoiw.kZ Hkwfedk gksrh gSA Hkk"kk vkSj lkfgR; lekt 
dks fn'kk nsus okys l'kä ek/;e gSaA ;s lkekftd tkx:drk] jk"Vªh; ,drk] lkaL—frd vfHkO;fä vkSj ijaijkvksa ds 
laj{k.k esa egRoiw.kZ Hkwfedk fuHkkrs gSaA 

f'k{kk esa Hkk"kk vkSj lkfgR; dk lekos'k 

Hkk"kk vkSj lkfgR; f'k{kk ç.kkyh ds ewy LraHk gSaA Hkk"kk lapkj] fopkj vkSj Kku dks O;ä djus dk ek/;e gS] 
tcfd lkfgR; Hkk"kk ds ek/;e ls lkaL—frd] uSfrd vkSj ckSf)d ewY;ksa dk lao/kZu djrk gSA f'k{kk esa Hkk"kk vkSj 
lkfgR; dk lekos'k fo|kfFkZ;ksa ds ckSf)d] HkkoukRed vkSj Hkk"kk vkSj lkfgR; f'k{kk dk vfHkUu vax gSaA ;s fo|kfFkZ;ksa ds 
laKkukRed] uSfrd vkSj jpukRed fodkl esa ;ksxnku nsrs gSaA vk/kqfud f'k{kk ç.kkyh esa Hkk"kk vkSj lkfgR; dk lekos'k 
fMftVy lk/kuksa] cgqHkkf"kd f'k{kk vkSj lkfgfR;d xfrfof/k;ksa ds ek/;e ls gks jgk gS] ftlls f'k{kk vf/kd çHkkoh vkSj 
Kkuo/kZd cu jgh gSA  

ikBîØe esa lkfgR; dk egRo  

f'k{kk ç.kkyh esa lkfgR; dk fo'ks"k LFkku gSA ;g u dsoy Hkk"kk f'k{k.k dk ,d egRoiw.kZ ek/;e gS] cfYd 
fo|kfFkZ;ksa ds HkkoukRed] ckSf)d vkSj uSfrd fodkl esa Hkh lgk;d gksrk gSA ikBîØe esa lkfgR; ds lekos'k ls 
fo|kFkhZ lekt] laL—fr] bfrgkl vkSj ekuoh; ewY;ksa ls ifjfpr gksrs gSa 
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vk/kqfud lanHkZ esa Hkk"kk vkSj lkfgR; dk ;ksxnku  

Hkk"kk vkSj lkfgR; u dsoy lkaL—frd vfHkO;fä ds ek/;e gSa] cfYd os lekt ds ifjorZu] oSKkfud çxfr] 
fMftVy ;qx dh pqukSfr;ksa vkSj oSf'od ifj–'; esa laokn LFkkfir djus esa Hkh egRoiw.kZ Hkwfedk fuHkkrs gSaA vk/kqfud 
lanHkZ esa] Hkk"kk vkSj lkfgR; dk ;ksxnku fofHkUu {ks=ksa esa ns[kk tk ldrk gS] tSls fd f'k{kk] ehfM;k] lapkj] lkekftd 
tkx:drk vkSj jk"Vªh; ,drkAAlgk;d gksrk gSA le`) dj jvk/kqfud ;qx esa Hkk"kk vkSj lkfgR; dsoy lapkj vkSj 
vfHkO;fä dk ek/;e ugha jgs] cfYd os oS'ohdj.k] lkekftd tkx:drk] f'k{kk] jk"Vªh; ,drk vkSj euksjatu esa Hkh 
egRoiw.kZ Hkwfedk fuHkk jgs gSaA fMftVy ;qx esa Hkk"kk vkSj lkfgR; dh çklafxdrk vkSj c<+ xbZ gS] ftlls ;g lqfuf'pr 
fd;k tk lds fd gekjh lkaL—frd fojklr lajf{kr jgs vkSj lekt çxfr'khy cus gSaA 

Hkkjrh; Hkk"kkvksa vkSj lkfgR; dh fLFkfr: pqukSfr;k¡ vkSj laHkkouk,¡  

Hkkjr fofo/k Hkk"kkvksa vkSj le`) lkfgfR;d ijaijkvksa okyk ns'k gSA ;gk¡ 22 vuqlwfpr Hkk"kk,¡ vkSj lSdM+ksa 
{ks=h; Hkk"kk,¡ cksyh tkrh gSaA Hkkjrh; lkfgR; laL—r] ikyh] çk—r] fganh] rfey] ckaXyk] ejkBh] mnwZ] rsyqxq tSlh 
Hkk"kkvksa esa fy[kk x;k gS vkSj bldh tM+sa osnksa] egkdkO;ksa] Hkfä dkO; vkSj vk/kqfud lkfgR; rd QSyh gqbZ gSaA 

gkyk¡fd] oS'ohdj.k] fMftVy ;qx vkSj vaxzsth ds c<+rs çHkko ds dkj.k Hkkjrh; Hkk"kkvksa vkSj lkfgR; dks dbZ 
pqukSfr;ksa dk lkeuk djuk iM+ jgk gSA lkFk gh] rduhdh fodkl vkSj ljdkjh uhfr;ksa ds dkj.k buds laj{k.k vkSj 
fodkl dh laHkkouk,¡ Hkh c<+ jgh gSaA 

Hkkjrh; Hkk"kk,¡ vkSj lkfgR; vk/kqfud le; esa pqukSfr;ksa dk lkeuk dj jgs gSa] ysfdu rduhdh çxfr] f'k{kk 
uhfr;ksa vkSj ljdkjh ç;klksa ls budh fLFkfr lq/kjus dh laHkkouk Hkh cuh gqbZ gSA vxj ekr̀Hkk"kk esa f'k{kk] fMftVy 
Økafr esa Hkk"kkbZ lekos'k] lkfgR; ds vuqokn vkSj lkfgfR;d tkx:drk dks c<+kok fn;k tk,] rks Hkkjrh; Hkk"kk,¡ vkSj 
lkfgR; oSf'od Lrj ij etcwr gks ldrs gSaA 

blfy,] Hkkjrh; Hkk"kkvksa vkSj lkfgR; dks lajf{kr djus vkSj vkxs c<+kus ds fy, lekt] ljdkj vkSj rduhdh 
daifu;ksa dks feydj ç;kl djuk gksxkA 

fu"d"kZ  

Hkk"kk vkSj lkfgR; dk laca/k vVwV vkSj ijLij iwjd gSA Hkk"kk vfHkO;fä dk lk/ku gS] tcfd lkfgR; mlh 
Hkk"kk esa jfpr ekuoh; laosnukvksa] fopkjksa vkSj vuqHkoksa dk ladyu gSA nksuksa ,d&nwljs ds fcuk v/kwjs gSa& Hkk"kk lkfgR; 
dks vkdkj nsrh gSA 

lanHkZxzUFk lwph 

 Hkkjrh; lkfgR; dk bfrgkl& – M‚- ukeoj  

 Hkk"kk vkSj lkfgR;& M‚- y{ehdkar ikaMs; 

 lkfgR; dk lekt'kkL=& M‚- jkepaæ 'kqDy 

 "vk/kqfud Hkkjrh; lkfgR;& M‚- gqlSu fe;k¡ 
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mPprj ek/;fed fo|ky;ksa ds Nk=&Nk=kvksa ds uSfrd ewY;ksa dk rqyukRed v/;;u  
¼N-x- ds fcykliqj ftys ds lanHkZ esa½  

 

MkW- jhrk flag 
izkpk;Z] lkanhiuh ,dsMeh 

is.Mªh ¼eLrwjh½] fcykliqj ¼N-x-½ 
lkjka'k 

çLrqr 'kks/k i= esa xzkeh.k vkSj 'kgjh {ks= esa fLFkr mPprj ek/;fed fo|ky;ks a ds Nk=&Nk=kvks a ds 
uSfrd ewY;ksa dk rqyukRed v/;;u fd;k x;k gSA blds fy;s xzkeh.k {ks= ds 60 vkSj 'kgjh {ks= ds 60 
Nk=&Nk=kvksa dks fy;k x;kA ;g ifjdYiuk dh xbZ fd mPprj ek/;fed fo|ky;ksa ds Nk=&Nk=kvksa ds 
uSfrd ewY;ksa esa dksbZ lkFkZd varj ugh gksrk gSA fo"d"kZ ;g çkIr gqvk fd xzkeh.k vkSj 'kgjh {ks= ds mPprj 
ek/;fed fo|ky;ksa ds Nk=&Nk=vksa ds uSfrd ewY;ksa esa lkFkZd varj ik;k x;k A 
izLrkouk 

vkt lekt esa pkjksa vksj uSfrd] lkekftd] lkaL—frd rFkk vk/;kfRed ewY;ks a esa fxjkoV ns[kus dks 
fey jgh gS] vkt dh HkhM+ Hkjh nqfu;k esa] HkkSfrd dh vka/kh esa] lkEçnkf;d ladh.kZrk dh ck<+ esa] çfrLi/kkZ 
gh gksM esa] LokFkZ ijrk ds rwQku esa gekjs lHkh uSfrd] lkekftd] vk/;kfRed rFkk /kkfeZd ewY; cgrs pys 
tk jgs gSaA bl gkl ds QyLo:i f'k{kk ds {ks= esa Hkh fujarj fxjkoV ns[kus dks fey jgh gSA vkt lekt 
esa lkekU; O;fä dh ;g /kkj.kk gS fd esgur etnwjh ,oa bZekunkjh ls thus okys O;fä fil jgs gSa vkSj 
>wB ,oa csbekuh dk jkstxkj vxzlj gks jgk gSA bZekunkj O;fä dks ew[kZ ekuk tkrk gSA bl /kkj.kk us f'k{kk 
ds {ks= esa vuq'kklughurk] lR; ds çfr vukLFkk] LodrZ~rO; ds çfr mnklhurk vkSj vuqÙkjnkf;Ro vkfn 
dks tUe fn;k gSA 

vr% vkt dh folaxfr;ksa esa lekt rFkk mlds çR;sd lnL; dk ;g nkf;Ro gks tkrk gS fd og ewY;ksa 
ds fodkl ij cy nsa] D;ksafd ewY;foghu jktuhfr ,oa f'k{kk fouk'k dh vksj ys tk;saxsa] u fd fodkl dh 
vksjA blfy;s vfr vko';d gks x;k gS fd mPp Lrj ij Hkh ewY;ksa ij vk/kkfjr f'k{kk O;oLFkk gksuk pkfg,A 
leL;k dFku 

mPprj ek/;fed fo|ky;ksa esa v/;;ujr~ Nk=&Nk=kvksa ds uSfrd ewY;ksa dk rqyukRed v/;;u 
¼NRrhlx<+ ds fcykliqj ftys ts lanHkZ esa½ 

v/;;u ds mís';  
1- Nk= & Nk=kvksa ds ewY;ksa dk v/;;u djukA 
2- Nk=&Nk=kvksa ds ewY;ksa esa fufgr lekurk dk v/;;u djukA  
3- Nk=&Nk=kvksa ds ewY;ksa dk rqyukRed –f"V ls v/;;u djukA  
4- Nk= & Nk=kvksa ds ewY;ksa dks c<kus gsrq lq>ko çLrqr djukA 
v/;;u dh ifjdYiuk,a 
1- Nk=&Nk=kvksa esa >wB cksyus dh ço`fÙk esa lkFkZd laca/k ugha gksxkA  
2- Nk=&Nk=kvksa esa pksjh djus laca/kh ço`fÙk dk lkFkZd laca/k ugha gksxkA  
3- Nk=&Nk=kvksa esa bZekunkjh laca/kh ço`fÙk esa lkFkZd lac/k ugha gksxkA  
4- Nk=&Nk=kvksa esa /kks[kk nsus laca/kh ço`fÙk esa lkFkZd laca/k ugha gksxkA 
v/;;u dh ifjlhek  

çLrqr v/;;u ds fy, NRrhlx<+ ds fcykliqj ftys ds mPprj ek/;fed fo|ky;ksa esa v/;;ujr 
Nk=&Nk=kvksa rd lhfer gSA 
çfrn'kZ 
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çfrn'kZ dk p;u NRRkhlx<+ ds fcykliqj ftys ds 4 mPprj ek/;fed fo|ky;ksa dks fy;k x;k ftlesa 
50 Nk= vkSj 50 Nk=k;sa vFkkZr~ dqy 100 Nk=&Nk=kvksa dkp;u fd;k x;kA 
midj.k 

çLrqr v/;;u esa vuqla/kkudrkZ esa leL;k dh ç—fr ds vuqlkj Nk=&Nk=kvksa ds ewY;ksa dk rqyukRed 
v/;;u ds fy, M‚- vYiuk lsu xqIrk ,oa çks- v:.k dqekj flag dh uSfrd ewY; ekiuh dk mi;ksx fd;kA 
lka[dh; fof/k  

ijh{k.k ls çkIr çkIrkadksa ds vk/kkj ij lkFkZdrk dk eku Kkr djus ds fy, e/;eku] ekud fopyu] 
lglaca/k xq.kkad dk mi;ksx fd;k x;kA 
çnÙkksa dh lkfj.kh;u fof/k  

çLrqr v/;;u ls lacaf/kr çnÙkksa dks ,df=r fd;k x;k ,oa lkfj.kh;u mPprj ek/;fed fo|ky;ksa esa 
Nk=&Nk=kvksa ds uSfrd ewY;ksa dk ijh{k.k e/;eku] ekud fopyu ,oa lglaca/k xq.kkad Kkr fd;k x;kA 
çnÙkksa dk fo'ys"k.k ,oa fu"d"kZ  

lkfj.kh Øekad & 01 
Nk=&Nk=kvksa ds >wB cksyus laca/kh uSfrd ewY; dk ekiu 

fo|kFkhZ çnÙkksa dh la[;k e/;eku ekud fopyu lglaca/k xq.kkad 
Nk= 50 6-64 1-38 

0-07 Nk=k;sa 50 7-14 1-31 
df 98   

mijksä lkfj.kh ls Kkr gksrk gS fd Nk=ksa ds >wB cksyus laca/kh ço`fÙk dk e/;eku 6-64 vkSj ekud 
fopyu 1-38 gS] tcfd Nk=kvksa esa >wB cksyus laca/kh e/;eku 7-14 gS vkSj ekud fopyu 1-31 gS bu nksuks 

lewgksa ds e/; lkFkZd laca/k ns[kus ij lglaca/k xq.kkad r dk ewY; 0-07 çkIr gqvk] tks 0-05 Lrj ij fo'okl 

dk ewY; 0-19 ls de gS] tcfd df¾ 98 gSA 
vr% ifjdYiuk fo'okl dh iqf"V djrh gS fd Nk=&Nk=kvksa esa >wB cksyus dh ço`fÙk dk lkFkZd laca/k 

ugha gksxkA lg laca/k xq.kkad dk ewY; 0-7 çkIr gqvk og 0-00 ls 0-20 rd ds e/; gS vFkkZr nksuksa ds e/; 
ux.; /kukRed laca/k gSA vr% ifjdYiuk Loh—r dh tkrh gSA 

lkfj.kh Øekad &02 
Nk=&Nk=kvksa ds pksjh djus laca/kh uSfrd ewY; dk ekiu 

fo|kFkhZ çnÙkksa dh la[;k e/;eku ekud fopyu lglaca/k xq.kkad 
Nk= 50 6-78 1-12 

0-17 Nk=k;sa 50 6-98 1-00 
df 98   

mijksä lkfj.kh ls Kkr gksrk gS fd Nk=&Nk=kvksa esa pksjh djus laca/kh ço`fÙk esaçkIr çkIrkadksa ls Nk=ksa 
dk e/;eku 6-78 ,oa ekud fopyu 1-12 gS] tcfd Nk=kvksa dk e/;eku 6-98 ,oa ekud fopyu 1-00 gSA 
nksuksa ds e/; lkFkZd laca/k ns[kus ij lglaca/k xq.kkad dk ewY; 0-17 çkIr gqvk] tks 0-05 ij fo'okl dk 

ewY; 0-19 ls de gS- tcfd df = 98 gSA 
vr% ifjdYiuk fo'okl dh iqf"V djrh gS fd Nk=&Nk=kvksa esa /kks[kk nsus laca/kh ço`fÙk dk lkFkZd 

laca/k ugha gksxkA lg laca/k xq.kkad dk ewY; 0-15 çkIr gqvk og 0-00 ls 0-20 rd ds e/; gS vFkkZr nksuksa 
ds e/; ux.; /kukRed laca/k gSA vr% ifjdYiuk Loh—r dh tkrh gSA 

lkfj.kh Øekad &03 
Nk=&Nk=kvksa esa bZekunkjh izo`fRr laca/kh uSfrd ewY; dk ekiu 

fo|kFkhZ çnÙkksa dh la[;k e/;eku ekud fopyu lglaca/k xq.kkad 
Nk= 50 7-30 1-40 0-09 
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Nk=k;sa 50 7-72 1-06 
df 98   

mijksä lkfj.kh ls Kkr gksrk gS fd Nk=&Nk=kvksa esa bZekunkjh ço`fÙk laca/kh fo'ys"k.k esa Nk=ksa dk 
e/;eku 7-30 ,oa ekud fopyu 1-40 gS tcfd Nk=kvksa dk e/;eku 7-72 ,oa ekud fopyu 1-06 gSA nksuksa 

ds e/; lkFkZd laca/k ns[kus ij lglaca/k xq.kkad r dk ewY; 0-09 çkIr gqvk tks 0-05 ij fo'okl dk ewY; 

0-19 ls de gS tcfd df ¾ 98 gSA 
vr% ifjdYiuk fo'okl dh iqf"V djrh gS] fd Nk=&Nk=kvksa esa pksjh djus laca/kh ço`fÙk dk lkFkZd 

laca/k ugha gksxkA lglaca/k xq.kkadr dk ewY; 0-09 çkIr gqvk og 0-00 ls 0-20 rd ds e/; gS] vFkkZr nksuksa 
ds e/; ux.; /kukRed laca/k gSA vr% ifjdYiuk Loh—r dh tkrh gSA 

lkfj.kh Øekad&04 
Nk=&Nk=kvksa esa /kks[kk nsus dh ço`fÙk laca/kh uSfrd ewY; dk ekiu 

fo|kFkhZ çnÙkksa dh la[;k e/;eku ekud fopyu lglaca/k xq.kkad 
Nk= 50 6-78 1-57 

& 0-15 Nk=k;sa 50 7-46 1-12 
df 98   

mijksä lkfj.kh ls Kkr gksrk gS fd Nk=&Nk=kvksa esa /kks[kk nsus laca/kh ço`fÙk ds çkIr çkIrkadksa esa Nk=ksa 
dk e/;eku 6-78 ,oa ekud fopyu 1-57 gS] tcfd Nk=kvksa dk e/;eku 7-46 ,oa ekud fopyu 1-12 gSA 

nksuksa ds e/; lkFkZd laca/k ns[kus ij lglaca/k xq.kkad r dk ewY; 0-15 izkIr gqvk tks 0-05 ij fo”okl dk 

ewY; 0-19 ls de gS] tcfd df = 98 gSA 
vr% ifjdYiuk fo”okl dh iqf’V djrh gS fd Nk= & Nk=kvksa esa /kks[kk nsus laca/kh izo`fRr dk lkFkZd 

laca/k ugha gksxkA lglaca/k xq.kkadr dk ewY; 0-15 çkIr gqvk og 0-00 ls 0-20 rd ds e/; gS] vFkkZr nksuksa 
ds e/; ux.; /kukRed laca/k gSA vr% ifjdYiuk Loh—r dh tkrh gSA 
lq>ko  
1- ?kj esa ekrk&firk }kjk Nk=&Nk=kvksa dks ekufld :i ls rS;kj djuk pkfg,A  
2- ekrk&firk dks vius cPpksa ds nSfud dk;ZØeksa ij /;ku j[kdj mudh ço`fÙk;ksa dks tkuuk pkfg, A 
3- fo|ky; esa ewY;ksa ls laca/kh dk;ZØe gksa tSls O;k[;ku vkSj fQYe çn'kZu dk vk;kstu djuk pkfg,A 
4- uSfrd ewY;ksa dh deh okys ckydksa dk lw{e ,oa rkfdZd fujh{k.k fd;k tkuk pkfg, rHkh muesa ewY;ksa 

dk fodkl fd;k tk ldrk gSA 
5- fo|kfFkZ;ksa dks Js"B] uSfrd vkSj /kkfeZd fl)karksa dks O;ä djus okyh dgkfu;ka i<kbZ tkuh pkfg,A 
6- f'k{kk dh çR;sd ;kstuk esa thou ds uSfrd vkSj vk/;kfRed ewY;ksa dks LFkkufn;k tk;s A 
7- Nk=&Nk=kvksa dks egkiq:"kks a dh thofu;ka i<+kbZ tkuh pkfg,A 
8- Nqfê;ksa vkSj fo|ky; dh i<+kbZ ds ckn vfrfjä ikBîØe fØ;kvksa ds :i esa lektlsok nyksa }kjk Nk=ksa 

esa lektlsok dh Hkkouk dk fodkl gks] ,sls ç;kl djuk pkfg;sA 
9- ikBîØe rFkk f'k{k.k çfof/k;ksa vkfn dks bl çdkj vk;ksftr fd;k tk;s ftlesa fo|kfFkZ;ksa esa okafNr 

ewY;ksa dk fodkl lgt <ax ls gks ldsA 
10- ewY;ksa dh f'k{kk ds varxZr&uSfrd] lkekftd] lkaL—frd rFkk vk/;kfRed ewY;ksa - vkfn dh f'k{kk 

bfrgkl] Hkwxksy] xf.kr] jlk;u vkSj Hkksfrd 'kkL= vkfn fo"k;ksa dh f'k{kk dh Hkkafr ,d Lora= fo"k; ds 
:i esa nsuk pkfg;sA 

lanHkZ xzaFk 
1- 'kekZ] Jherh vkj-ds- ,oa nqcs Jh—".k & ewY;ksa dk f'k{k.k] jk/kk çdk'ku eafnjvkxjk 2 lu~ 2007A 
2- pkS/kjh mejko flag] lkekftd ifjorZu vkSj f'k{kk] e/;çns'k fgUnh xzaFk vdkneh] Hkksiky lu~ 2004A 
3- f=ikBh M‚ ujs'k pUæ&f'k{kk ds uwru vk;ke] fouksn iqLrd eafnj vkxjk 2 lu~ 2005&06A 
4- M‚- dfiy ,p-ds-&vuqla/kku frfFk;ka ¼O;ogkjijd foKkuksa esa½ gj çlkn HkkxZo]vkxjk lu~ 1984A 
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mPp f'k{kk esa O;kolkf;d uSfrdrk vkSj ewY; f'k{kk 

Sangeeta Sahu 

Assistant Professor 

Sandipani Academy Pendri (Masturi) 

District Bilaspur Chhattisgarh 

 

lkjka'k  
thrus dh bPNk] lQy gksus dh pkg] viuh iwjh {kerk rd igq¡pus dh yyd& ;s oks dqaft;k¡ gSa tks O;fäxr      

mR—"Vrk ds }kj [kksysaxhA mPp f'k{kk esa fodkl dh çfØ;k esa çfreku ifjorZu us cnyrs ifjos'k ds lkFk çHkkoh :i 
ls vuqdwyu djus dh vko';drk iSnk dhA ifj.kkeLo:i] f'k{kdksa us ;g eglwl djuk 'kq: dj fn;k gS fd 
nh?kZdkfyd lrr fodkl ds fy, laL—fr dh vko';drk gksrh gS; mR—"Vrk dh [kkst esa f'k{kdksa dks ekuork dh 
vksj mUeq[k gksuk pkfg,A blds fy, mís'; vkSj fn'kk dh xgjh le> dh vksj –f"Vdks.k dks iqu% mUeq[k djus dh 
vko';drk gks ldrh gS] ftldk vFkZ gS vkSlr ls vkxs c<+dj loZJs"B cuukA bldk ;g Hkh vFkZ gS fd O;fä ;k 
laLFkku esa mR—"Vrk ds fy, tquwu gksuk pkfg,A gekjs lekt dh uhao gh ekax djrh gS fd f'k{kd vkSj f'k{kkFkhZ ds 
chp eq[; varj nks bZekunkj bPNk,¡ gksuh pkfg,; f'k{kkFkhZ dh csgrj cuus dh bPNk vkSj f'k{kd dh f'k{kkFkhZ dks igys 
ls csgrj ns[kus dh bPNkA mR—"Vrk dh [kkst esa] mPp f'k{kk laLFkkuksa dks vius fgr/kkjdksa dk /;ku j[kuk pkfg,A 
;kuh f'k{kkFkhZ] f'k{kd] ekrk&firk] leqnk; vkSj blh rjgA mPp f'k{kk esa mR—"Vrk ds fy, tquwu ds bnZ&fxnZ ?kweus 
okys ewy rRo gSaAdhoMZ& O;kolkf;d uSfrdrk] ewY; f'k{kk] mPp f'k{kkA 

ge lwpuk] lapkj vkSj euksjatu ds "cQZ ;qx" esa jg jgs gSaA fo'kky rduhdh ifjorZuksa us lkekftd vkSj 
lkaL—frd fLFkfr esa O;kid ifjorZu fd;k gSA ge le`) ikjaifjd ewY;ksa vkSj uSfrdrk dks NksM+dj if'peh f'k{kk dh 
vksj vf/kdkf/kd vkdf"kZr gks jgs gSaA 
O;kolkf;d uSfrdrk 

'uSfrdrk' 'kCn yksdkpkj ;k thou thus ds rjhds ls fy;k x;k gS tks euq"; ds fy, nk'kZfud vuq'kklu gSA 
uSfrdrk bl ckjs esa gS fd ge dSls le>rs gSa vkSj lcls vPNk pfj= cukrs gSa vkSj ml le> ds vk/kkj ij ge ,d 
nwljs ds lkFk euq"; ds :i esa dSls O;ogkj djrs gSaA ewY;'kkL= ds rhu vk;keksa dk mi;ksx djrs gq,] uSfrdrk 
dkuwuh] lkekftd vkSj uSfrd :i ls lgh vkSj xyr dks lacksf/kr djrh gSA ewY;'kkL=h; vkn'kZ rhuksa ds chp 
,dhdj.k gSA 

bfrgkl esa uSfrdrk dks le>us ds dbZ rjhds rS;kj fd, x, gSa] bu rjhdksa ls ewY; ehekalk ds rhu vk;keksa 
dks ykxw djrs gq, bUgs a Hkh rhu lewgksa esa foHkkftr fd;k tk ldrk gSA 

1- O;ofLFkr dksM ¼dkuwuh] jktuhfrd vkSj foÙkh; vkns'k ç.kkfy;k¡½ 
2- ifjfLFkfrtU; lk/ku var –f"Vdks.k ¼lkekftd] lkaL—frd ekunaM vkSj ijaijk,a½ 
3- vk/;kfRed ekxZn'kZd vkSj f'k{kk,¡ ¼/keZ½ 

lHkh lekt fdlh u fdlh :i esa buesa ls ,d ;k vf/kd dks viukrs gSaA lkekftd O;oLFkk vkSj fLFkjrk dh 
uhao LFkkfir djus ds fy,A ewY;'kkL= ewY; ds rkfdZd Øe ds vuqlkj lHkh rhu lewgksa dks ,dh—r dj ldrk gSA 
ewY; dh rkfdZd lajpuk ds vuqlkj uSfrdrk dk Øe uSfrd leL;kvksa vkSj lacaf/kr eqíksa ds fy, ,d cgqr gh u;k   
–f"Vdks.k gSA ;g –f"Vdks.k ldkjkRed vkSj jpukRed gSA O;fä;ksa vkSj laxBu nksuksa ds fy, ewY;ksa ds fuekZ.k vkSj 
ewY; lao/kZu ij tksj nsrk gSA ;g Qksdl udkjkRed çfrfØ;k'khy –f"Vdks.kksa dh txg ysrk gSA 
 
vkt ewY;ksa vkSj uSfrdrk esa yksxksa dh #fp bfrgkl esa igys ls dgha t~;knk gSA ewY;'kkL= ds vuqlkj ewY;ksa ds fofHkUu 
lsVksa ls fuiVus ds vH;kl ewY;ksa ds ckjs esa c<+rh tkx:drk vkSj uSfrdrk çf'k{k.k ¼uSfrdrk vPNs pfj=½ esa ,d 
çHkkoh igyk dne çnku dj ldrs gSa] ewY;ksa@uSfrdrk dks fodflr djus dh çfØ;k lkaL—frd ewy esa fufgr gSA 

uSfrdrk esa bfrgkl ds lcls cM+s lcd esa ls ,d& "lHkh thfor phtsa ,d mís'; dh vksj y{; cukrh gSa ;k bl 

rjg ls fodflr gksrh gSa fd varfuZfgr {kerk fodflr gksA" vPNs pfj= dks fodflr djus ds fy, uSfrdrk esa fn, 
x, funsZ'k dk dk;ZØe Li"V vkSj ikyu djus esa vklku gSA 
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1- ;g igpkusa fd çR;sd O;fä esa ,slh {kerk gksrh gS ftls fodflr fd;k tk ldrk gS vkSj ;g fodkl gh 
lcls vPNk pfj= gSA nwljksa dks ns[kus ls ;g Li"V gksrk gS fd dqN yksx viuh {kerk dk fodkl djrs gSa 
vkSj dqN ugha djrsA bl varj dks uksV djuk f'k{kkçn gSA 

2- mu mR—"Vrkvksa dk vuqdj.k djsa tks nwljksa us igys gh fodflr dj yh gSa vkSj mu yksxksa dk vuqdj.k 
djus ls cpsa ftUgksaus viuh {kerk fodflr ugha dh gSA 

3- mR—"Vrk ds bl vuqdj.k dk gj le; vkSj gj laHko rjhds ls vH;kl djsaA ;g fujarj vH;kl vPNh vknrsa 
vkSj O;ogkj LFkkfir djrk gSA 

4- bu vknrksa ij fparu djsa vkSj iqf"V djsa fd vki vius vanj dh varfuZfgr {kerk dks fodflr dj jgs gSa] 
ftlls vki ,d csgrjhu O;fä cu ldrs gSaA 

ewY; f'k{kk D;k gS\ 

"ewY; gh fu;e gSa" 

"ewY; m¡xfy;ksa ds fu'kku dh rjg gksrs gSa] fdlh ds Hkh ewY; ,d tSls ugha gksrs] ysfdu vki tks dqN Hkh 

djrs gSa] mlesa os ewY; vo'; gh vafdr gksrs gSaA" &,fYol çsLyh] 20oha lnh ds vesfjdh lsfyfczVh euksjatudrkZ 

"gj O;fä vius ân; dh xgjkb;ksa ls lgh dke djuk pkgrk gS] ysfdu lgh dke dsoy ogh dj ldrk gS 
tks lgh tkurk gS; lgh ogh tkurk gS tks lgh lksprk gS; lgh fopkj dsoy ogh djrk gS tks lgh ij fo'okl 

djrk gSA" 

"eSaus 50 o"kksaZ esa yksxksa dks og ugha fl[kk;k tks esjs firk us ,d lIrkg esa mnkgj.k nsdj fl[kk;kA" &ekfj;ks 
dqvkseks bu Vkbe 

ewY; vk/kkfjr f'k{kk ij lalnh; LFkk;h lfefr ¼1999½ dh 81oha fjiksVZ esa Nk=ksa esa fodflr fd;s tkus okys 
ewY;ksa dks bl çdkj oxhZ—r fd;k x;k gSA 
ewy lkoZHkkSfed ewY; 

1- lR; 
2- /keZ&ikyu 
3- 'kkafr 
4- çse 
5- vfgalk 
6- lkSan;Z ewY; 

fof'k"V eku 
1- O;fäxr ewY; 
2- lkekftd ewY; 
3- jk"Vªh; ewY; 
4- /kkfeZd ewY; 
5- ekuoh; ewY; 

cgqyoknh lekt ds fy, ewY; vk/kkfjr f'k{kk ,d çeq[k fpark dk fo"k; gSA gj lekt esa dsoy ogh pht 
f'k{kk ds ek/;e ls çpkfjr dh tkrh gS ftldk egRo gksrk gSA fQj Hkh ewY; dh vo/kkj.kk cukus dk dksbZ Hkh ç;kl 
,d cgqr gh tfVy fuekZ.k gS] 'kk;n ek=kRed mik;ksa dh rqyuk esa xq.kkRed –f"Vdks.k vf/kd mi;qä gSA ewY; ekuo 
vuqHko ds ifj.kke gSa] ewY;ksa ds O;fäxr vkSj lkewfgd lekos'ku dk ç;kl bl vk/kkj ij fd;k tk ldrk gS fd 

lqfopkfjr p;fur "vuqHkoksa" dks fQj ls fMtkbu vkSj çnku fd;k tk ldrk gSA ewY; fdlh ds thou esa ,d 
ekxZn'kZd fl)kar gSaA euksfoKku ds {ks= esa ewY; ,d y{; dh çkfIr dh fn'kk esa ,d lsV dk j[kj[kko gSA 
lekt'kkL= esa ;g fdlh Hkh O;fä dk fdlh Hkh lekt ds lkekftd 'kksd] jhfr&fjoktksa vkSj f'k"Vkpkj ij vk/kkfjr 
okaNuh; O;ogkj gSA 

f'k{kk ,d fo'kky {ks= gS vkSj ewY; f'k{kk blds vk;keksa esa ls ,d gSA dqN fo}kuksa ds vuqlkj ewY; vkSj f'k{kk 
nksuksa vkarfjd :i ls tqM+s gq, gSa vkSj blfy, ;g dgk tk ldrk gS fd ewY;A ftldk vFkZ gS fd ewY; f'k{kk lHkh 
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'kSf{kd ç;klksa esa lgk;d vkSj lkFk gh vafre gSA ewY; cgqr vf/kd tfVy gSa tks ewY; dk fuekZ.k djrs gSa tks 
O;fäxr] ifjokj] lewg] leqnk;] ftyk] jkT;] jk"Vªh; vkSj varjkZ"Vªh; fofHkUu Lrjksa ij gekjs O;ogkj dks fn'kk nsrs gSaA 
mPp f'k{kk 

Lokeh foosdkuan us dgk Fkk fd f'k{kk ,d "euq"; fuekZ.k çfØ;k" gSA euq"; fuekZrk f'k{kd gSa tks uSfrd 
ewY;ksa ds lkFk f'k{kk çnku djus esa egRoiw.kZ Hkwfedk fuHkkrs gSaA f'k{kk ç.kkyh xq#dqy f'k{kk ls lkbcj Lisl f'k{kk esa 
cny xbZ gSA fiNys nks n'kdksa esa f'k{kk çnku djus vkSj lh[kus dh çfØ;k esa ,d vkn'kZ cnyko ns[kk x;k gSA 

mPp f'k{kk cPps ds lokaZxh.k fodkl ds fy, vko';d gSA mPp f'k{kk dk igyk vkSj lcls cM+k mís'; cPps 
ds pfj= dk fuekZ.k djuk gSA mPp f'k{kk ges'kk lekt ls tqM+h jgh gS] blfy, f'k{kk dh vo/kkj.kk dks lekt ds 
mRFkku dk ekxZ ç'kLr djuk pkfg,A 
v/;;u ds mís'; 

1- ewY; ekSfyd fo'oklksa ls tqM+s gksrs gSaA 
2- tc ge i<+krs gSa rks ge ewY;ksa dk lapkj djrs gSaA 
3- ewY; 'kSf{kd xfrfof/k esa O;kIr gSaA 
4- ewY;ksa dks ges'kk lpsr :i ls ugha viuk;k tkrkA 
5- ewY;ksa ij vke lgefr dh laHkkouk ugha gSA 
6- igpkus tkus okys ewY;ksa dk ,d lewgA 

vuqla/kku ç'u 
1- ewY; f'k{kk fl[kkus dh j.kuhfr;k¡ D;k gSa\ 
1- ldkjkRed vkSj udkjkRed e‚Mfyax fodYiksa esa gsjQsj: [ksy vkSj fleqys'ku vkSj Hkwfedk fuHkkukA 
2- uSfrd nqfo/kk çdj.k] ftlesa NksVs lewg esa ppkZ gksrh gS rFkk vis{kk—r lajfpr vkSj rdZiw.kZ gksrh gS] rFkk 

t:jh ugha fd lgh mÙkj ij igqapk tk,A 
3- lajfpr rdZlaxr ppkZ ftlesa rdksaZ ds lkFk&lkFk lk{; ijh{k.k fl)karksa ds vuqç;ksx dh vko';drk gksrh 

gS; leku rjhdksa dk fo'ys"k.k; rFkk vuqla/kku vkSj cglA 
4- jksy Iysbax xsEl fleqys'ku] cukoVh ;k okLrfodA ewY;ksa ls Hkjh ifjfLFkfr;k¡A vH;klA xgu vkRe&fo'ys"k.k 

laosnu'khyrk xfrfof/k;k¡A NksVs lewg ppkZ,¡A 
5- Ldwy vkSj lkeqnkf;d vH;kl ds Hkhrj fo'ys"k.k vkSj ewY; Li"Vhdj.k ifj;kstukvksa ds fy, lwphc) rjhdsA 
6- lewg vk;kstu vkSj ikjLifjd laca/k fodflr djus esa dkS'ky vH;klA 

ewY; f'k{kk fl[kkus dh j.kuhfr;k¡ 
1- Nk= ds Kku] O;ogkj vkSj Hkkouk ij /;ku dsafær djds laiw.kZ O;fä dks f'kf{kr djuk 
2- ,slh fo"k;&oLrq dk p;u djuk tks vkn'kksaZ esa ln~xq.kksa dks lEeku vkSj iqjL—r djs rFkk ewY; fo"k;&oLrq 

ij fparu dks çksRlkfgr djsA 
3- m)j.k] çfrKk] dksM vkSj fn'kkfunsZ'k dk mi;ksx djukA 
4- lHkh Nk=ksa ds fy, mPp mEehnksa ds lkFk Li"V] lqlaxr] bZekunkjh ls laokn djuk: 
5- lkfFk;ksa ds ncko dk fojks/k djus] vkRe&lEeku cuk, j[kus vkSj vfgald rjhdksa ls fooknksa dks lqy>kus esa 

Nk=ksa ds dkS'ky dk fodkl djuk] 
6- ldkjkRed O;fäxr mnkgj.k ds ek/;e ls ,d vPNk jksy e‚My cuukA 
7- lEekutud Hkk"kk dk ç;ksx djuk vkSj mldh vis{kk djukA 
8- ewy ewY;ksa ¼d#.kk] lkgl] f'k"Vkpkj] fu"i{krk] bZekunkjh] n;kyqrk] oQknkjh½ dks i<+kus ds fy, d{kk ds 

fu;eksa ds okru vkSj fu"i{k çorZu dk mi;ksx djukA 
9- –<+rk] lEeku vkSj ftEesnkjh] ç'kalk vkSj ljkguk ds lkFk Nk=ksa ds ifjJeh dk;Z vkSj vPNs O;ogkj dks lq–<+ 

djuk] vuSfrd] vuSfrd vkSj viekutud O;ogkj dks lq/kkjuk ;k l{ke cuuk; 
10- Nk=ksa dks lgikfB;ksa ds lkFk fo"ke lewgksa esa lg;ksxkRed :i ls ,d lkFk dke djus ds fy, çsfjr djuk] 
11- ekrk&firk vkSj leqnk; }kjk Nk=ksa dks lkeqnkf;d lsok esa 'kkfey gksus ds fy, çksRlkfgr djuk: rFkk 

mins'k u nsdj f'k{kk nsuk 
fparu ds fy, fcanq 
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1- Ldwy esa ewY; f'k{kk ds {ks= esa orZeku esa tks dqN Hkh gks jgk gS] mls lkekU; :i ls fy;k tkuk pkfg, vkSj 
bl ij Li"V :i ls ppkZ ugha dh tkuh pkfg,A lekt esa gksus okys ifjorZuksa vkSj laokn djus dh c<+rh 
{kerk ds lanHkZ esa ;g vc i;kZIr ugha gks ldrk gSA 

2- fo|kfFkZ;ksa rd lans'k igqapkuk blds vykok] bl ckr ij cgl mBkuk egRoiw.kZ gS fd ewY;ksa vkSj ewY;ksa dh 
le> dks O;fä;ksa }kjk dSls fodflr fd;k tkrk gSA 

3- –f"Vdks.k dh O;kidrk Ldwy dk çkFkfed mís'; cPpksa dks lh[kus esa l{ke cukuk gSAblfy, LVkQ mu ewY;ksa 
ij tksj nsrk gS tks d{kk ;k Ldwy ds lnL; ds :i esa lQyrkiwoZd lapkyu djus ds fy, vko';d gSa] 
Ldwy ds ckgj thou ds fy, çklafxd ewY;ksa rd igqapsa\ 

4- fo|kFkhZ tks lh[krs gSa og ges'kk f'k{kd }kjk fl[kkbZ xbZ ckrksa ds vuq:i ugha gksrk gSA fo|kFkhZ fNis gq, 
ikBîØe ds ek/;e ls ewY; lh[krs gSa vkSj LVkQ dks fdlh Hkh fNis gq, lans'k ds fy, vius vH;kl dh iqu% 
tkap djuh pkfg,A 

5- Ldwy vkSj leqnk; tcfd Ldwy dh cPpksa dh f'k{kk ds lHkh igyqvksa esa egRoiw.kZ Hkwfedk gksrh gS; lHkh bl 
ckr ij lger Fks fd NksVs cPpksa ds ewY;ksa dk fodkl ekrk&firk vkSj Ldwyksa ds chp lk>snkjh ij fuHkZj 
djrk gSA blls ;g egRoiw.kZ loky mBrk gS fd ekrk&firk] ekrk&firk vkSj f'k{kd lewg vkSj Ldwy ewY;ksa 
dh f'k{kk ds fy, Ldwy dh uhfr vkSj çFkkvksa dks fodflr djus esa dSls lg;ksx dj ldrs gSaA 

ewY; f'k{kk ds fy, –f"Vdks.k 
1- ewY;ksa dh f'k{kk& ewY; f'k{kk ewY;ksa vkSj/;k egRo nsus ds ckjs esa fl[kkus dk ,d Li"V ç;kl gSA ewY; f'k{kk 

ds ik¡p cqfu;knh –f"Vdks.k gSa; laLdkj] uSfrd fodkl] fo'ys"k.k] ewY; Li"Vhdj.k vkSj fØ;kRed f'k{kkA 
2- laLdkj& ewY;ksa dh f'k{kk dks vkRelkr djus ds –f"Vdks.k ls ns[kus okys vf/kdka'k f'k{kd ewY;ksa dks lkekftd 

;k lkaL—frd :i ls Loh—r ekudksa ;k O;ogkj ds fu;eksa ds :i esa ns[krs gSaA blfy, ewY;kadu dks Nk= 
}kjk lekt ds Hkhrj egRoiw.kZ O;fä;ksa vkSj laLFkkuksa ds ekudksa ;k ekunaMksa dks igpkuus vkSj Lohdkj djus 
dh çfØ;k ekuk tkrk gSA Nk= bu ewY;ksa dks vius ewY; ç.kkyh esa "'kkfey" djrk gSA f'k{kd ekuo LoHkko 
dk ,d –f"Vdks.k ysrs gSa ftlesa O;fä dks] vkRelkr djus dh çfØ;k ds nkSjku] ,d vkjaHkdrkZ ds ctk; ,d 
çfrfØ;kdrkZ ds :i esa ekuk tkrk gSA pje vkSj ;gka rd fd O;fä;ksa dh t:jrksa vkSj y{;ksa dks ifjHkkf"kr 
djrs gSaA gkykafd] tks yksx fdlh O;fä dks lekt esa ,d Lora=] vkRefuHkZj Hkkxhnkj ekurs gSa] os ewY;ksa dks 
fo'ks"k :i ls lh[kus dh Lora=rk] ekuoh; xfjek] U;k; vkSj vkRe&vUos"k.k tSls ewY;ksa dks fodflr djus dh 
dksf'k'k djrs gSaA lkekftd vkSj O;fäoknh nksuksa gh bl /kkj.kk ij cgl djsaxs fd dqN ewY; lkoZHkkSfed vkSj 
fujis{k gSaA bu ewY;ksa dk lzksr dksbZ ugha gSA bl ij cgl gks ldrh gSA ,d vksj dqN vf/koäkvksa dk rdZ gS 
fd os czãkaM dh çk—frd O;oLFkk ls ewY; çkIr djrs gSa; tcfd vU; dk ekuuk gS fd ewY;ksa dh mRifÙk ,d 
loZ'kfäeku fuekZrk ls gksrh gSA 

3- uSfrd fodkl& uSfrd fodkl ds –f"Vdks.k dks viukus okys f'k{kdksa dk ekuuk gS fd uSfrd lksp ,d 

fof'k"V vuqØe ds ek/;e ls pj.kksa esa gksrh gSA ;g –f"Vdks.k eq[; :i ls y‚jsal dksgycxZ ds 6 pj.kksa vkSj 

25 "cqfu;knh uSfrd vo/kkj.kkvksa ds –f"Vdks.k ij vk/kkfjr gS] tks eq[; :i ls uSfrd ewY;ksa] tSls fu"i{krk] 
U;k;] lekurk vkSj ekuoh; xfjek ij dsafær gS; vU; çdkj ds ewY;ksa ¼lkekftd] O;fäxr vkSj lkSan;Z½ ij 
vkerkSj ij fopkj ugha fd;k tkrk gSA;g ekuk tkrk gS fd Nk= uSfrd eqíksa ds ckjs esa viuh lksp esa ges'kk 
fodklkRed :i ls çxfr djrs gSaA os vius orZeku çkFkfed pj.k ls ,d pj.k Åij le> ldrs gSa vkSj 
uSfrd fodkl dks c<+kus ds fy, vxys mPp Lrj ds laidZ esa vkuk vko';d gSA f'k{kd Nk=ksa dks vuqØfed 
pj.kksa ds ek/;e ls vf/kd tfVy uSfrd rdZ iSVuZ fodflr djus ds fy, çsfjr djus dk ç;kl djrs gSaA 
dksgycxZ dk ekuo LoHkko ds ckjs esa –f"Vdks.k fi;kxsV] ,fjdlu vkSj yksfoaxj ,V vy tSls vU; 

fodklkRed euksoSKkfudksa ds fopkjksa esa çLrqr fd, x, –f"Vdks.k ds leku gSA ;g –f"Vdks.k O;fä dks i;kZoj.k ds 
Hkhrj ,d lfØ; vkjaHkdrkZ vkSj ,d çfrfØ;kdrkZ ds :i esa ns[krk gS] ysfdu i;kZoj.k O;fä dks iwjh rjg ls <ky 
ugha ldrk gSA fdlh O;fä ds dk;Z mldh Hkkoukvksa] fopkjksa] O;ogkj vkSj vuqHkoksa dk ifj.kke gksrs gSa] ;g mlds 
Lo:i dks fu/kkZfjr ugha dj ldrk gSA O;fä ds vanj igys ls ekStwn vkuqoaf'kd lajpuk,a eq[; :i ls ml rjhds ds 
fy, ftEesnkj gksrh gSa ftlesa O;fä lkexzh dks vkarfjd :i ls xzg.k djrk gS] vkSj bls O;fäxr :i ls lkFkZd MsVk 
esa O;ofLFkr vkSj :ikarfjr djrk gSA uSfrd fodkl rduhd dk lcls vf/kd mi;ksx fd;k tkrk gS] ,d dkYifud 
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;k rF;kRed ewY; nqfo/kk dgkuh çLrqr djuk] ftl ij fQj NksVs lewgksa esa ppkZ dh tkrh gSA Nk=ksa dks bu ppkZvksa 
ds Hkhrj oSdfYid –f"Vdks.k çLrqr fd, tkrs gSa] ftlds ckjs esa ifjdYiuk dh tkrh gS fd ;g mPprj] vf/kd 
fodflr uSfrd lksp dh vksj ys tkrk gSA d{kk esa uSfrd ppkZ vk;ksftr djus dk ,d mnkgj.k uhps fn;k x;k gSA 
fu"d"kZ 

fu"d"kZ esa] ewY; f'k{kk ds çR;sd –f"Vdks.k esa ekuo ç—fr ds lkFk&lkFk mís';] çfØ;kvksa vkSj –f"Vdks.k esa 
mi;ksx dh tkus okyh fof/k;ksa dk ,d –f"Vdks.k gSA mnkgj.k ds fy,] varxZzg.k –f"Vdks.k esa ekuo ç—fr ds ckjs esa 
,d cqfu;knh –f"Vdks.k gS] tks ,d çfrfØ;k'khy –f"Vdks.k gS] nwljh vksj] ekuo ç—fr dks lfØ; vkSj çfrfØ;k'khy 
ds chp vkxs&ihNs tkrk gqvk ns[krk gS] tcfd fØ;k lh[kus ds –f"Vdks.k ekuo ç—fr dks var%fØ;kRed :i esa ns[krs 
gSaA fuEu rkfydk çR;sd –f"Vdks.k ds fy, lcls egRoiw.kZ fo'ks"krkvksa dh :ijs[kk çnku djrh gSA 
lanHkZ xzUFk lwph 

1- vf/kdkjh] th-,l- vkSj vf/kdkjh] ,l- ¼1987½ "dqekmuh {ks= esa Ldwyh yM+ds vkSj yM+fd;ksa ds fofHkUu 

lkekftd&vkfFkZd lewgksa esa ewY;ksa dk v/;;u] "tuZy v‚Q lkbdksy‚ftdy ,tqds'ku] 19(5-6) i`- 12-15. 

2- vkuan Hkw"k.k ¼1977½] "fd'kksjksa ds –f"Vdks.k ij /keZfujis{k vkSj /keZfujis{k Ldwyksa dk fp=.k] f'k{kk esa [kkst] 

XIV¼3½ i`- 17-22 
3- vUukEek] ,-Mh- ¼1984½ dsjy esa d‚yst ds Nk=ksa dh vkdka{kk,a vkSj lek;kstu ih,p-Mh-euksfoKku dsjy 

fo'ofo|ky; 

4- v'kksd dqekj vkSj n'kZu vkuan ¼1982½A "foKku vkSj okf.kT; Lukrdksa ds ewY; iSVuZ dk rqyukRed 

v/;;uA" tuZy v‚Q gk;j ,tqds'ku] [kaM 7 ¼3½] i`-287-280 

5- uVslu ,-ds- tfrgk csxqu-,-] Jhnsoh-,l-] ¼2010½] "f'k{kd f'k{kk esa xq.koÙkk laca/kh fpark,¡"& ,-ih-,p çdk'ku 

fuxe& 80-349 
6- jktk ,e-vkj-,p- vkSj Qwt&;sax] ¼2008½] fparu'khy lh[kus ds fy, ,d midj.k ds :i esa oscy‚x dk 

mi;ksx djukA tuZy v‚Q Ldwy ,tqds'ku o‚Y;we 3: uacj 3: 26-37. 
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Ikjaijkxr f”kYi vkSj dkS”ky esa m|ferk vkSj O;kolkf;d f”k{kk 
Jhefr mek pkS/kjh 
Lkgk;d izk/;kid 

Jh “;ke ckykth dkWyst egkleqUn 
beyhHkkaBk] rglhy o ftyk & egkleqUn] fiu dksM&493445 

eksckbZy & 7415498267] bZesy vkbZ Mh &umachoudhary2683@gmail.com  

lkjka'k  
Hkkjr dh lkaL—frd èkjksgj esa ijaijkxr f'kYi vkSj dkS'ky dk vR;fèkd egRo gSA ;s f'kYi 

u dsoy Hkkjrh; lekt ds jkstejkZ ds thou dk fgLlk jgs gSa] cfYd ;s dyk] laL—fr vkSj 
vkfFkZd thou'kSyh ds egRoiw.kZ ?kVd Hkh gSaA gkykafd] cnyrs le; ds lkFk bu f'kYiksa dh 
çklafxdrk dks cuk, j[kuk pqukSrhiw.kZ gks x;k gSA bl leL;k ls fuiVus vkSj bu f'kYiksa dks 
iqutÊfor djus ds fy, m|ferk vkSj O;kolkf;d f'k{kk dks c<+kok nsuk vR;ar vko';d gSA bl 
ifjçs{; esa] f'kYiksa esa u dsoy u, fMtkbuksa vkSj rduhdksa dk lekos'k fd;k tk ldrk gS] cfYd 
bu f'kYiksa dks vkfFkZd –f"Vdks.k ls Hkh l'kä fd;k tk ldrk gSA 

m|ferk dk vFkZ gksrk gS O;olk; 'kq: djuk vkSj u, voljksa dh igpku djukA tc 
m|ferk ijaijkxr f'kYiksa esa lekfgr gksrh gS] rks ;g f'kYidkjksa dks vius mRiknksa dks u, cktkjksa 
esa çLrqr djus] budh xq.koÙkk dks lqèkkjus vkSj f'kYi ds çpyu dks c<+kus ds fy, çsfjr djrh 
gSA m|ferk ls tqM+s tksf[keksa dks viukdj f'kYidkj vius dkS'ky dk vfèkdre mi;ksx dj ldrs 
gSaA m|ferk dks viukdj ijaijkxr f'kYi u, :i esa çnf'kZr gks ldrs gSa vkSj bUgsa oSfÜod cktkj 
esa igpku fey ldrh gSA 

O;kolkf;d f'k{kk dk mís'; ;qokvksa dks jkstxkj ds fy, O;kogkfjd Kku vkSj dkS'ky çnku 
djuk gSA tc ijaijkxr f'kYiksa esa ;g f'k{kk lekfgr dh tkrh gS] rks f'kYidkjksa dks u, rduhdh 
–f"Vdks.k] vkèkqfud mRiknu fofèk;ksa vkSj foi.ku ds u;s rjhds lh[kus dks feyrs gSaA ;g mUgsa u 
dsoy vius mRiknksa dh xq.koÙkk esa lqèkkj djus esa enn djrk gS] cfYd cktkj dh ekax ds vuqlkj 
f'kYi mRiknksa dks rS;kj djus dh {kerk Hkh çnku djrk gSA blds vfrfjä] f'kYidkjks a dks foÙkh; 
;kstuk vkSj çcaèku ds ckjs esa Hkh tkudkjh nh tkrh gS] ftlls os vius O;olk; dks l'kä cuk 
ldrs gSaA 

ijaijkxr f'kYiksa esa O;kolkf;d f'k{kk dk lekos'k u dsoy f'kYidkjksa dks u, fMtkbuksa ds 
çfr laosnu'khy cukrk gS] cfYd mUgsa mPp xq.koÙkk ds mRikn cukus ds fy, Hkh çsfjr djrk gSA 
blds ekè;e ls f'kYiksa dks vkèkqfud :i esa <kyk tk ldrk gS] tks ;qok ih<+h dks vkdf"kZr dj 
lds vkSj oSfÜod cktkj esa çfrLièkkZ dj ldsA f'kYi m|ksx esa vkèkqfud mRiknu rduhdksa dk 
lekos'k ikjaifjd f'kYiksa dks uohure oSfÜod ekudksa ds vuqlkj <kyus esa enn djrk gSA mnkgj.k 
Lo:i] 3D fçafVax] v‚Vkses'ku vkSj LekVZ fuekZ.k rduhdksa dk mi;ksx f'kYidkjksa dks xq.koÙkkiw.kZ 
mRikn rS;kj djus ds fy, çsfjr djrk gSA 
ifjp;% 
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ijaijkxr f'kYi vkSj dkS'ky Hkkjrh; lekt dh lkaL—frd èkjksgj dk vge fgLlk gSaA bu 
f'kYiksa vkSj dkS'kyksa us u dsoy lekt dh vkfFkZd xfr'khyrk esa ;ksxnku fd;k gS] cfYd Hkkjrh; 
dyk vkSj laL—fr dks Hkh le`) fd;k gSA vkt ds oSfÜod vkSj rduhdh ;qx esa bu f'kYiksa vkSj 
dkS'kyks a dks l'kä cukus ds fy, m|ferk vkSj O;kolkf;d f'k{kk dk lekos'k vko';d gks x;k 
gSA ;g u dsoy xzkeh.k vkSj 'kgjh {ks=ksa esa jkstxkj mRiUu djus dk ,d ekè;e gS] cfYd vkfFkZd 
fodkl vkSj lkaL—frd laj{k.k dk Hkh ,d egRoiw.kZ rjhdk gSA 

ijaijkxr f'kYi vkSj dkS'ky Hkkjrh; lekt dk vfHkUu fgLlk jgs gSa vkSj bUgsa lkaL—frd 
èkjksgj ds :i esa lgstk x;k gSA Hkkjrh; f'kYidyk] gLrf'kYi] cqukbZ] ewfrZdyk vkSj vU; ikjaifjd 
dkS'ky çkphu le; ls ysdj vkt rd yxkrkj fodflr gksrs jgs gSaA ;g f'kYi u dsoy lkaL—
frd vkSj ,sfrgkfld –f"V ls egRoiw.kZ gSa] cfYd budk vkfFkZd vkSj lkekftd lanHkZ Hkh vR;ar 
egRoiw.kZ gSA bu ikjaifjd f'kYiksa dh enn ls yk[kksa yksxksa dh vkthfodk tqM+h gqbZ gS] vkSj ;g 
jkstxkj l̀tu esa Hkh egRoiw.kZ ;ksxnku djrs gSaA 

vkt ds oSfÜod ;qx esa] tgka rduhdh vkSj O;kolkf;d f'k{kk dk egRo c<+k gS] ogha ijaijkxr 
f'kYi vkSj dkS'ky dks ,d ubZ fn'kk esa ys tkus dh vko';drk eglwl gks jgh gSA ijaijkxr f'kYi 
vkSj dkS'ky esa m|ferk vkSj O;kolkf;d f'k{kk dk la;kstu mu dkS'kyksa dks ledkyhu cktkj dh 
vko';drkvksa ds vuq:i <kyus esa enn dj ldrk gSA ;g u dsoy ikjaifjd f'kYidyk ds 
laj{k.k esa lgk;d gS] cfYd blls u, jkstxkj voljksa dk l̀tu Hkh gksrk gS vkSj ;qok ih<+h dks 
bu f'kYiksa esa vius Hkfo"; dks laokjus dk volj çkIr gksrk gSA 

m|ferk vkSj O;kolkf;d f'k{kk dk lekos'k ikjaifjd f'kYiksa esa djus ls budh mRikndrk vkSj 
xq.koÙkk esa lqèkkj gks ldrk gS] ftlls bu f'kYiksa dk oSfÜod cktkj esa çfrLièkkZRed ykHk c<+ 
ldrk gSA bl çdkj] ijaijkxr f'kYi vkSj dkS'ky esa m|ferk vkSj O;kolkf;d f'k{kk dk feJ.k 
u dsoy bu f'kYiksa dks iqutÊfor djus dk dk;Z djsxk] cfYd ;g xzkeh.k vkSj 'kgjh {ks=ks a esa 
vkfFkZd le`f) ds u, jkLrs Hkh [kksysxkA 

bl çLrkouk dk mís'; ijaijkxr f'kYi vkSj dkS'ky ds egRo dks le>uk vkSj ;g fn[kkuk 
gS fd dSls m|ferk vkSj O;kolkf;d f'k{kk bu f'kYiksa dks u dsoy lajf{kr dj ldrh gS] cfYd 
mUgsa ,d u, vkfFkZd –f"Vdks.k ls Hkh tksM+ ldrh gSA 
ijaijkxr f'kYi vkSj dkS'ky dh Hkwfedk% 

Hkkjr esa dbZ çdkj ds ijaijkxr f'kYi vkSj dkS'ky ik;s tkrs gSa] tSls dkjhxjh] d<+kbZ] gkFk 
ls cqukbZ] ewfrZdyk] èkkrq vkSj feêh dk dke] jaxkbZ] vkSj dbZ vU; gLrdyk dk;ZA ;s f'kYi Hkkjrh; 
lekt dh lkaL—frd èkjksgj dk fgLlk gSa vkSj ns'k dh vkfFkZd thou'kSyh ls tqM+h gqbZ gSaA bu 
f'kYiksa dk O;olkf;d egRo Hkh gS] tSls gFkdj?kk m|ksx] VsjkdksVk f'kYi] dkyhu cqukbZ] pkanh vkSj 
ihry dk dke vkfnA 
m|ferk dk egRo% 
m|ferk dk vFkZ gS uokpkj] jpukRedrk vkSj tksf[ke ds lkFk ,d u;k O;kikfjd miØe 'kq: 
djukA tc ge ijaijkxr f'kYi vkSj dkS'ky dh ckr djrs gSa] rks ;g f'kYi m|ksx Hkh m|ferk 
ds ekè;e ls çxfr dj ldrs gSaA m|ferk ds ekè;e ls ijaijkxr f'kYi dks u, :i esa çLrqr 
fd;k tk ldrk gS] ftlls ;g u dsoy vfèkd çklafxd cus] cfYd cktkj esa budh ekax Hkh c<+sA 
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f'kYidkjks a dks vius dkS'ky dks l'kä cukus] mRiknksa dh xq.koÙkk dks lqèkkjus vkSj foi.ku ds u, 
rjhdks a dk mi;ksx djus dh vko';drk gksrh gSA 
vkfFkZd fodkl esa ;ksxnku% 
m|ferk fdlh Hkh ns'k dh vFkZO;oLFkk dks etcwr cukus esa egRoiw.kZ Hkwfedk fuHkkrh gSA u, 
O;olk;ksa dh LFkkiuk ls mRikndrk c<+rh gS] vkSj jkstxkj ds volj mRiUu gksrs gSa] ftlls 
vkfFkZd fodkl dks xfr feyrh gSA 
jkstxkj l`tu% 
m|ferk u, O;kikj] lsok,¡ vkSj mRiknksa dh 'kq#vkr djrh gS] tks lhèks rkSj ij jkstxkj ds voljksa 
dks c<+krs gSaA NksVs vkSj cM+s O;olk;ksa ds ekè;e ls yksx fofHkUu {ks=ksa esa dke ik ldrs gSa] tSls 
mRiknu] foi.ku] forj.k vkfnA 
uokpkj vkSj rduhdh fodkl% 
m|eh ges'kk u, fopkjksa vkSj rduhdksa ds lkFk dke djrs gSa] tks uokpkj dks c<+kok nsrs gSaA blls 
u dsoy O;kikj dh o`f) gksrh gS] cfYd lekt esa ubZ rduhdh çxfr Hkh gksrh gS] tks thou dh 
xq.koÙkk esa lqèkkj ykrh gSA 
O;fäxr l'kfädj.k% 
m|ferk ls O;fä dks Lora=rk] fu.kZ; ysus dh {kerk vkSj foÙkh; vkRefuHkZjrk feyrh gSA vius 
O;olk; ds ekè;e ls O;fä viuh {kerkvksa dk iwjh rjg ls mi;ksx dj ldrk gS vkSj lekt esa 
viuh igpku cuk ldrk gSA 
lekt esa cnyko vkSj fodkl% 
tc m|eh vius O;olk; dks 'kq: djrs gSa] rks os lekt ds fofHkUu eqíksa dk lekèkku djus ds 
fy, u, –f"Vdks.k çLrqr djrs gSaA blls u dsoy vkfFkZd fLFkfr esa lqèkkj gksrk gS] cfYd lkekftd 
cnyko Hkh vkrk gS] tSls efgykvksa dh l'kfädj.k] xzkeh.k fodkl vkfnA 
vk;kr&fu;kZr esa o`f)% 
m|ferk ls NksVs O;olk;ksa dks oSfÜod Lrj ij foLrkj djus dk volj feyrk gSA blds 
ifj.kkeLo:i ns'k dk vk;kr&fu;kZr c<+rk gS] ftlls fons'kh eqæk vftZr gksrh gS vkSj jk"Vªh; 
vFkZO;oLFkk dks Qk;nk gksrk gSA 
çfrLièkkZ dks c<+kok% 
m|ferk ls O;kikfjd çfrLièkkZ c<+rh gS] ftlls daifu;k¡ viuh lsokvksa vkSj mRiknksa dh xq.koÙkk 
esa lqèkkj djrh gSaA çfrLièkkZ O;olk;ksa dks vfèkd mRiknd vkSj uokpkjh cuus ds fy, çsfjr djrh 
gS] tks varr% miHkksäkvksa ds fy, Qk;nsean gksrk gSA 
lekèkku vkèkkfjr –f"Vdks.k% 
m|ferk lekt dh leL;kvksa dk gy <wa<+us ds fy, u;s&u;s mik;ksa ij dke djrh gSA mnkgj.k 
ds fy,] i;kZoj.kh; ladV] tyok;q ifjorZu vkSj LokLF; ladV tSls eqíksa ij dke djus okys 
m|fe;ksa }kjk u, lekèkku çLrqr fd, tkrs gSaA 
foÙkh; lk{kjrk vkSj Lora=rk% 
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m|ferk ls foÙkh; lk{kjrk esa o`f) gksrh gSA m|eh O;olk; ds lapkyu ds nkSjku ctV cukuk] 
ykxr fu;af=r djuk] vkSj foÙkh; fu.kZ; ysuk lh[krs gSa] ftlls mudh foÙkh; fLFkfr etcwr gksrh 
gSA 
LFkkuh; vkSj oSfÜod igpku% 
tc ,d m|eh vius O;olk; esa lQyrk çkIr djrk gS] rks mldk O;olk; u dsoy LFkkuh; 
Lrj ij] cfYd oSfÜod Lrj ij Hkh igpku cukrk gSA blls mRikn ;k lsok dh ekax c<+rh gS 
O;kolkf;d f'k{kk vkSj çf'k{k.k%  
O;kolkf;d f'k{kk vkSj çf'k{k.k dk mís'; ;qokvksa dks jkstxkj ;ksX; cukus ds fy, O;kogkfjd Kku 
vkSj dkS'ky çnku djuk gSA tc ;g f'k{kk ijaijkxr f'kYiksa vkSj dkS'kyksa esa çnku dh tkrh gS] 
rks ;g f'kYidkjksa dks u, rduhdh –f"Vdks.k] fMtkbu] mRiknu fofèk;ksa vkSj foi.ku j.kuhfr;ksa 
ds ckjs esa fl[kkrh gSA blls f'kYidkjksa dh mRikndrk c<+rh gS] os cktkj dh ekax ds vuqlkj 
vius mRiknksa dks rS;kj dj ldrs gSa vkSj vius O;kikj dk foLrkj dj ldrs gSaA 
ijaijkxr f'kYiksa esa O;kolkf;d f'k{kk dk çHkko% 

 ubZ rduhdksa vkSj fMtkbuksa dk lekos'k% ijaijkxr f'kYi esa O;kolkf;d f'k{kk ds lekos'k 
ls u, fMtkbuksa vkSj rduhdksa dk mi;ksx fd;k tk ldrk gS] ftlls bu f'kYiksa esa u;kiu 
vk,xk vkSj os ;qok ih<+h dks vkdf"kZr djsaxsA 

 LekVZ foi.ku% ikjaifjd f'kYidkjks a dks v‚uykbu IysVQ‚eks Za dk mi;ksx djuk lh[kuk 
pkfg,] tSls fd bZ&d‚elZ osclkbV vkSj lks'ky ehfM;k dk bLrseky djds vius mRiknksa 
dks oSfÜod cktkj esa çLrqr djukA 

 LekVZ fuekZ.k rduhdsa% u, ;qx dh fuekZ.k rduhdksa ds ckjs esa lh[kuk] tSls 3D fçafVax] 
v‚Vkses'ku vkSj xq.koÙkk fu;a=.k] f'kYi mRiknksa dh xq.koÙkk dks c<+k ldrs gSaA 

 mèkkj vkSj foÙkh; lgk;rk% f'kYidkjksa dks foÙkh; ;kstukvksa] _.k vkSj lfClMh ds ckjs esa 
tkudkjh nsus ls mUgsa vius O;olk; dks c<+kus ds fy, vko';d iwath fey ldrh gSA 

pqukSfr;ka vkSj lekèkku% 

 lalkèkuksa dh deh% dbZ ijaijkxr f'kYidkjksa ds ikl i;kZIr lalkèku ugha gksrs gSa] ftlls os 
vius dke dks foLrkj ugha ns ikrs gSaA blds fy, ljdkj vkSj futh {ks= dks lgk;rk 
çnku djuh pkfg,A 

 ijaijkxr f'k{kk dh deh% dbZ f'kYidkjksa ds ikl 'kSf{kd vkSj O;kolkf;d f'k{kk dh deh 
gksrh gS] ftlls os vkèkqfud cktkj dh vko';drkvksa ds vuqlkj vius mRiknksa dks ugha 
<ky ikrsA blds fy, çf'k{k.k dsaæksa vkSj dk;Z'kkykvksa dh vko';drk gSA 

 cktkj dh vfLFkjrk% oSfÜod cktkj esa çfr;ksfxrk vkSj dherksa dh vfLFkjrk ijaijkxr 
f'kYi mRiknksa ds fy, ,d cM+h pqukSrh gSA blds fy, f'kYidkjks a dks fujarj f'k{kk vkSj 
viMsVsM ekdZsfVax rduhdksa dh vko';drk gSA 

fu"d"kZ% 
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ijaijkxr f'kYi vkSj dkS'kyksa esa m|ferk vkSj O;kolkf;d f'k{kk dk lekos'k bu f'kYiksa dks vkfFkZd 
–f"Vdks.k ls vfèkd l'kä vkSj çfrLièkÊ cuk ldrk gSA ;g u dsoy jkstxkj ds volj iSnk 
djsxk] cfYd Hkkjr dh lkaL—frd èkjksgj dks Hkh lajf{kr j[ksxkA bu {ks=ksa esa fuos'k vkSj f'k{kk dks 
c<+kok nsus ls u dsoy f'kYidkjks a ds thou Lrj esa lqèkkj gksxk] cfYd lekt ds fodkl esa Hkh 
;ksxnku gksxkA 
lq>ko% 

 ljdkjh vkSj xSj&ljdkjh laxBuksa dks f'kYi m|ksxksa ds fy, ,d etcwr f'k{kk vkSj çf'k{k.k 
ç.kkyh LFkkfir djuh pkfg,A 

 f'kYidkjks a dks foÙkh; lgk;rk] foi.ku vkSj fMt+kbu esa u;s –f"Vdks.k viukus ds fy, 
çksRlkfgr djuk pkfg,A 

 ikjaifjd f'kYiksa dks oSfÜod Lrj ij igpku fnykus ds fy, varjkZ"Vªh; O;kikfj;ksa ds lkFk 
lk>snkjh dh ;kstuk cukbZ tkuh pkfg,A 

lanHkZ% 

 Hkkjr ljdkj dh esd bu bafM;k ;kstuk 

 f'kYi ea=ky; }kjk çdkf'kr fjiksV~lZ 

 fofHkUu f'kYi f'k{kk vkSj çf'k{k.k dsaæksa ds MsVk 
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Hkkjrh; Kku iz.kkyh vkSj izkS|ksfxdh 
MkW- vafdrk pUnzkdj 

izkpk;Z 
Jh “;ke ckykth dkWyst egkleqUn 

beyhHkkaBk] rglhy o ftyk & egkleqUn 

lkjka'k  
Hkkjrh; Kku ç.kkyh ,d le`) vkSj fofoèkrkiw.kZ ijaijk gS] tks çkphu dky ls ysdj vkt rd fofHkUu 

{ks=ksa esa ;ksxnku djrh jgh gSA ;g ç.kkyh osnksa] mifu"knksa] iqjk.kksa] vkSj vU; çkphu xzaFkksa ij vkèkkfjr gS] ftlesa 
Kku dk vfèkxzg.k rkfÙodrk] vuqHko] vkSj è;ku ds ekè;e ls gksrk gSA Hkkjrh; Kku ç.kkyh esa foKku] xf.kr] 
vk;qoZsn] [kxksy'kkL=] vkSj okLrqdyk tSls egRoiw.kZ {ks=ksa ij xgjk è;ku fn;k x;k gSA 

çkphu Hkkjrh; xf.krKksa us 'kwU; vkSj n'keyo ç.kkyh dk fodkl fd;k] tks vkèkqfud xf.kr ds vkèkkj 
gSaA vk;qoZsn] tks 'kkjhfjd] ekufld vkSj vkfRed LokLF; ds larqyu ij vkèkkfjr gS] vkt Hkh ,d egRoiw.kZ 
fpfdRlk i)fr ekuh tkrh gSA Hkkjrh; [kxksy'kkL= us vkdk'kxaxkvksa] xzgksa vkSj rkjs dh xfr dks le>us esa 
egRoiw.kZ ;ksxnku fn;kA Hkkjrh; okLrqdyk us eafnjksa] egyksa] vkSj vU; lajpukvksa ds ekè;e ls dyk vkSj foKku 
dk laxe çLrqr fd;kA 

Hkkjrh; çkS|ksfxdh dk bfrgkl Hkh dkQh le`) gSA çkphu dky esa Hkkjrh;ksa us èkkrqdyk] ty vkiwfrZ 
ç.kkyh vkSj flapkbZ rduhdksa esa uokpkj fd,A vkt ds le; esa] Hkkjr us lwpuk çkS|ksfxdh] varfj{k foKku] vkSj 
tSo çkS|ksfxdh tSls {ks=ksa esa mYys[kuh; çxfr dh gS] fo'ks"k :i ls Hkkjrh; varfj{k vuqlaèkku laxBu us paæ 
vkSj eaxy fe'ku tSlh ifj;kstukvksa ls oSfÜod igpku çkIr dh gSA 

bl çdkj] Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh u dsoy Hkkjr dh lkaL—frd èkjksgj dk fgLlk gSa] 
cfYd ;s vkt ds le; esa oSfÜod fodkl esa ;ksxnku nsus dh {kerk j[krs gSaA bu {ks=ksa dk iqu#RFkku vkSj lgh 
rjhds ls mi;ksx djds Hkkjr u dsoy viuh igpku dks etcwr dj ldrk gS] cfYd oSfÜod pqukSfr;ksa dk 
lekèkku Hkh çLrqr dj ldrk gSA 

ifjp; 
Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh dk le`) bfrgkl gS] tks çkphu dky ls ysdj vkèkqfud le; rd 

fofHkUu {ks=ksa esa mUufr dk dkj.k jgk gSA Hkkjrh; lH;rk us foKku] xf.kr] vk;qoZsn] [kxksy'kkL=] okLrqdyk] —
f"k] vkSj dyk ds fofHkUu {ks=ksa esa vf}rh; ;ksxnku fn;k gSA Hkkjrh; Kku ç.kkyh esa çkphu xzaFkksa] f'k{kkvksa vkSj 
–f"Vdks.kksa dk lekos'k gksrk gS tks vkt Hkh çklafxd gSaA Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh dk bfrgkl vR;ar 
le`) vkSj fofoèk gS] tks çkphu dky ls ysdj vkèkqfud le; rd ekuork ds fodkl esa ,d egRoiw.kZ Hkwfedk 
fuHkkrk vk;k gSA Hkkjrh; Kku ç.kkyh u dsoy nk'kZfudrk vkSj rkfÙodrk ij vkèkkfjr gS] cfYd ;g thou ds 
fofHkUu igyqvksa tSls foKku] xf.kr] fpfdRlk] [kxksy'kkL=] vkSj dyk esa xgjs 'kksèk vkSj fodkl dks n'kkZrh gSA 
Hkkjrh; çkS|ksfxdh us çkphu le; esa Hkh vf}rh; vkSj çklafxd uokpkj fd,] ftuesa ty çcaèku] f'kYidyk] 
èkkrqdyk] vkSj fpfdRlk foKku 'kkfey gSaA 

Hkkjr dk Kku ijaijk] osnksa] mifu"knksa] iqjk.kksa vkSj fofHkUu èkkfeZd&rkfÙod xzaFkksa ls mRiUu gksrh gS] tks 
vkt Hkh oSKkfud vkSj rduhdh –f"Vdks.k ls çklafxd gSaA xf.kr ds {ks= esa Hkkjr us 'kwU; vkSj n'keyo ç.kkyh 
dk vkfo"dkj fd;k] ftlus oSfÜod x.kuk i)fr;ksa dks u;k :i fn;kA vk;qoZsn] Hkkjrh; fpfdRlk i)fr] tks 
'kkjhfjd vkSj ekufld LokLF; ds lkeatL; ij vkèkkfjr gS] vkt Hkh foÜoHkj esa egRo j[krh gSA Hkkjrh; 
[kxksy'kkL= vkSj okLrqdyk us Hkh thou ds fofHkUu igyqvksa dks le>us vkSj mls lajf{kr djus esa vge Hkwfedk 
fuHkkbZ gSA 

vkt ds vkèkqfud ;qx esa] Hkkjrh; çkS|ksfxdh us lwpuk çkS|ksfxdh] varfj{k foKku] tSo çkS|ksfxdh] vkSj 
ÅtkZ {ks= esa egRoiw.kZ çxfr dh gSA Hkkjrh; varfj{k vuqlaèkku laxBu us paæ;ku] eaxy;ku vkSj xxu;ku tSlh 
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ifj;kstukvksa ds ekè;e ls varfj{k vuqlaèkku esa oSfÜod igpku cukbZ gSA bl çdkj] Hkkjrh; Kku ç.kkyh vkSj 
çkS|ksfxdh u dsoy gekjs ,sfrgkfld èkjksgj dk fgLlk gSa] cfYd ;g vkt ds le; esa Hkh oSfÜod fodkl vkSj 
uokpkj esa viuh egRoiw.kZ Hkwfedk fuHkk jgs gSaA 

bl çLrkouk ds ekè;e ls] ge Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh ds ,sfrgkfld vkSj ledkyhu 
egRo dks le>us dk ç;kl djsaxs] lkFk gh ;g Hkh ns[ksaxs fd dSls bu nksuks a {ks=ks a dks iqutÊfor djds ge oSfÜod 
pqukSfr;ks a dk lekèkku vkSj lrr fodkl lqfuf'pr dj ldrs gSaA 
Hkkjrh; Kku ç.kkyh% Hkkjrh; Kku ç.kkyh dk vkèkkj osnksa] mifu"knksa] iqjk.kksa] vkSj vU; çkphu xzaFkksa esa gSA bl 
ç.kkyh esa Kku dk vfèkxzg.k O;fäxr vuqHko] è;ku] vkSj rkfÙodrk ls gksrk gSA blds vykok] Hkkjrh; Kku 
ç.kkyh esa lekt dh HkykbZ] uSfrdrk vkSj i;kZoj.k ds çfr ftEesnkjh dks Hkh egRo fn;k x;k gSA 

eq[; {ks= 
foKku vkSj xf.kr% Hkkjrh; xf.krKksa us cgqr igys 'kwU; vkSj n'keyo ç.kkyh dk fodkl fd;k] tks vkèkqfud 
xf.kr dk vkèkkj gSA vk;ZHkV] HkkLdjkpk;Z] vkSj czãxqIr tSls xf.krKksa us le; vkSj x.kuk ds {ks= esa egRoiw.kZ 
;ksxnku fn;kA 
vk;qoZsn: vk;qoZsn Hkkjrh; fpfdRlk i)fr gS] tks 'kkjhfjd] ekufld vkSj vkfRed LokLF; dks larqfyr djus 
dh çfØ;k gSA bl çkphu fpfdRlk i)fr dk mi;ksx vkt Hkh fofHkUu ns'kksa esa fd;k tkrk gSA 
[kxksy'kkL=% Hkkjrh; [kxksy'kkL= us varfj{k ds vè;;u esa egRoiw.kZ ;ksxnku fn;k gSA çkphu Hkkjrh; [kxksyKksa 
us vkdk'kxaxkvksa] xzgksa vkSj rkjs dh xfr ds ckjs esa xgjs Kku dh çkfIr dh FkhA 
okLrqdyk% Hkkjrh; okLrqdyk us eafnjksa] egyks a] fdyksa vkSj vU; lajpukvksa esa mR—"Vrk fn[kk;h gSA blds 
mnkgj.k rkt egy] dkaph dqekjh eafnj] vkSj xksy xqEct tSls HkO; lajpukvksa ds :i esa feyrs gSaA 
çkS|ksfxdh dk fodkl% Hkkjrh; çkS|ksfxdh esa Hkh ,sfrgkfld fodkl gqvk gS] tks vkt ds vkèkqfud Hkkjr esa foKku 
vkSj rduhdh uokpkj esa çeq[k Hkwfedk fuHkkrk gSA 
çkphu rduhdh uokpkj% Hkkjrh; f'kYidkjksa vkSj bathfu;jksa us fofHkUu çdkj dh rduhdh oLrq,a fodflr dha 
tSls èkkrqdyk] ty vkiwfrZ ç.kkyh] flapkbZ rduhd] vkSj fpfdRlk midj.kA Hkkjr esa ty çcaèku ds fy, flapkbZ 
ugjksa vkSj dqvksa dk fuekZ.k fd;k x;k Fkk] tks tyok;q dh pqukSfr;ksa ls fuiVus ds fy, mi;ksxh FksA 
vkèkqfud rduhdh {ks=% vkt] Hkkjr us lwpuk çkS|ksfxdh] varfj{k foKku] vkSj tSo çkS|ksfxdh ds {ks=ksa esa egRoiw.kZ 
çxfr dh gSA Hkkjrh; varfj{k vuqlaèkku laxBu ¼ISRO½ us paæ fe'ku vkSj eaxy fe'ku tSlh ifj;kstukvksa ds 
ekè;e ls varfj{k {ks= esa foÜoHkj esa igpku cukbZ gSA 
Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh dk ledkyhu egRo% vkt ds oSfÜod lanHkZ esa Hkkjrh; Kku ç.kkyh vkSj 
çkS|ksfxdh dks fQj ls lathfor djus dh vko';drk gSA ;g u dsoy Hkkjr ds lkaL—frd èkjksgj dks lajf{kr 
djus esa enn djsxk] cfYd oSfÜod pqukSfr;ksa dk lekèkku [kkstus ds fy, Hkh mi;ksxh gksxkA mnkgj.k ds fy,] 
vk;qoZsn vkSj ;ksx dks oSfÜod LokLF; ç.kkyh esa lfEefyr fd;k tk ldrk gSA blds vykok] Hkkjr ds ikl ,d 
fo'kky ;qok 'kfä gS] tks rduhdh uokpkjksa esa ;ksxnku nsus dh {kerk j[krh Gsa 

Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh dk ledkyhu egRo 
Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh dk ledkyhu egRo fofHkUu dkj.kksa ls c<+ x;k gS] D;ksafd ;g u dsoy 
gekjs ,sfrgkfld vkSj lkaL—frd èkjksgj dk fgLlk gS] cfYd vkt ds oSfÜod vkSj rduhdh ifjos'k esa Hkh budk 
mi;ksx çklafxd gSA fuEufyf[kr fcanqvksa ds ekè;e ls ge Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh ds ledkyhu 
egRo dks le> ldrs gSa% 

 oSfÜod Lrj ij Hkkjrh; laL—fr vkSj Kku dh igpku% Hkkjrh; Kku ç.kkyh esa u dsoy vkè;kfRedrk] 
cfYd oSKkfud –f"Vdks.k Hkh lekfgr gSA vkt] tc nqfu;k i;kZoj.kh; ladV] LokLF; leL;kvksa vkSj 
'kkjhfjd ekufld larqyu dh [kkst esa gS] Hkkjrh; çkphu Kku tSls vk;qoZsn] ;ksx vkSj è;ku] oSfÜod 
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Lrj ij Lohdkj fd, tk jgs gSaA ;s çkphu i)fr;k¡ u dsoy 'kkjhfjd LokLF;] cfYd ekufld vkSj 
vkfRed larqyu dks Hkh egRo nsrh gSa] tks vkt ds rukoiw.kZ thou esa vR;ar çklafxd gSaA 

 vkèkqfud fpfdRlk esa vk;qoZsn dk ;ksxnku% vk;qoZsn] tks Hkkjrh; fpfdRlk i)fr gS] esa çkphu le; ls 
'kkjhfjd vkSj ekufld larqyu dh vko';drk dks le>k x;k gSA vktdy] nqfu;k Hkj esa vk;qoZsn vkSj 
çk—frd fpfdRlk i)fr;ksa dks LokLF; mipkj ds :i esa fQj ls viuk;k tk jgk gSA Hkkjrh; 
fpfdRlk'kkL= vkSj uhfr;ksa ds ekè;e ls oSdfYid fpfdRlk i)fr;k¡ vkSj thou'kSyh dks c<+kok fn;k 
tk ldrk gSA 

 lrr fodkl vkSj i;kZoj.k laj{k.k esa ;ksxnku% Hkkjrh; Kku ç.kkyh esa ç—fr vkSj i;kZoj.k dk laj{k.k 
,d vge LFkku j[krk gSA çkphu Hkkjrh;ks a us ty çcaèku] ou laj{k.k] vkSj —f"k ds fofHkUu ikjaifjd 
rjhdksa dks fodflr fd;k FkkA vkt] tc i;kZoj.kh; ladVksa dk lkeuk fd;k tk jgk gS] rks bu ikjaifjd 
Kku ç.kkfy;ksa dk iquuZok vkSj mi;ksx vko';d gSA Hkkjrh; lekt dh ikjaifjd —f"k i)fr;k¡ vkSj 
ty çcaèku rduhdsa vkt Hkh vusd LFkkuksa ij ykxw dh tk ldrh gSaA 

 vkèkqfud foKku vkSj çkS|ksfxdh esa ;ksxnku% Hkkjrh; çkS|ksfxdh us çkphu le; esa èkkrqdyk] ty vkiwfrZ 
ç.kkfy;ksa vkSj Hkou fuekZ.k esa vf}rh; uokpkj fd,A vkt] Hkkjrh; varfj{k vuqlaèkku laxBu ¼ISRO½ tSls 
laLFkku nqfu;k esa viuh lQyrk ds çrhd cu pqds gSaA paæ;ku] eaxy;ku] vkSj xxu;ku tSlh 
ifj;kstuk,¡ Hkkjrh; çkS|ksfxdh ds ledkyhu ;ksxnku dk mnkgj.k gSa] tks varfj{k foKku vkSj çkS|ksfxdh 
esa vxz.kh Hkwfedk fuHkk jgs gSaA 

 uSfrdrk vkSj lekt ds lexz fodkl esa ;ksxnku% Hkkjrh; Kku ç.kkyh ds varxZr] lekt ds lexz 
fodkl] uSfrdrk vkSj èkeZ dk fof'k"V LFkku gSA Hkkjrh; laL—fr esa ;g le> gS fd dsoy HkkSfrd 
le`f) ugha] cfYd vkè;kfRed vkSj uSfrd le`f) Hkh vko';d gSA orZeku esa] tc lekt esa HkkSfrdokn 
vkSj miHkksäkokn dk çHkko c<+ jgk gS] Hkkjrh; Kku ç.kkyh lekt esa uSfrd ewY;ksa vkSj ekuork dh 
LFkkiuk esa egRoiw.kZ Hkwfedk fuHkk ldrh gSA 

 xf.kr vkSj foKku ds {ks= esa çkphu Hkkjrh; ;ksxnku% Hkkjrh; xf.krKksa us 'kwU; vkSj n'keyo ç.kkyh 
dh [kkst dh] tks vkt ds foKku vkSj xf.kr dh uhao gSaA ;gh dkj.k gS fd vkt tc ge x.kuk vkSj 
daI;wVj foKku dh ckr djrs gSa] rks Hkkjrh; Kku ç.kkyh dk ;ksxnku vR;ar egRoiw.kZ gSA blds vykok] 
çkphu Hkkjrh; [kxksy'kkL= us vkdk'kh; fiaMksa vkSj xzgksa dh xfr ds ckjs esa tks xgjk Kku fn;k] og 
vkt Hkh foKku ds vè;;u esa çklafxd gSA 

 ;ksx vkSj ekufld LokLF;% ;ksx] ftls Hkkjrh; Kku ç.kkyh dk vfHkUu fgLlk ekuk tkrk gS] vktdy 
ekufld LokLF; vkSj 'kkjhfjd fQVusl ds fy, oSfÜod :i ls yksdfç; gSA ekufld ruko] volkn 
vkSj fpark ds c<+rs ekeyks a esa ;ksx ,d çHkkoh mipkj ds :i esa lkeus vk;k gSA ;g Hkkjrh; Kku ç.kkyh 
ds egRo dks n'kkZrk gS] tks 'kkjhfjd vkSj ekufld larqyu ij è;ku dsafær djrk gSA 

 uokpkj vkSj m|ferk ds {ks= esa Hkkjrh; –f"Vdks.k% Hkkjrh; laL—fr vkSj Kku ç.kkyh us ges'kk uokpkj 
vkSj m|ferk dks çksRlkfgr fd;k gSA vkt ds ;qx esa] Hkkjrh; ;qok foKku] çkS|ksfxdh] vkSj uokpkj ds 
{ks= esa oSfÜod Lrj ij çeq[k Hkwfedk fuHkk jgs gSaA Hkkjrh; çkS|ksfxdh daifu;ksa] LVkVZvIl vkSj m|fe;ksa 
us oSfÜod cktkj esa viuh igpku cukbZ gS] tks Hkkjrh; Kku vkSj uokpkj dh rkdr dks n'kkZrk gSA 

fu"d"kZ 
Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh dk bfrgkl cgqr gh le`) vkSj fofoèkrkiw.kZ gSA ;g u dsoy Hkkjr 

ds lkaL—frd èkjksgj dk fgLlk gS] cfYd ;g vkt dh rduhdh vkSj oSKkfud nqfu;k esa Hkh egRoiw.kZ ;ksxnku 
ns ldrk gSA bls lgh rjhds ls le>dj vkSj fodflr djds] Hkkjr u dsoy viuh lkaL—frd igpku dks 
lajf{kr j[k ldrk gS] cfYd oSfÜod fodkl esa Hkh ;ksxnku ns ldrk gSA Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh 
dk bfrgkl cgqr iqjkuk vkSj le`) gSA çkphu Hkkjr us u dsoy thou ds fofHkUu igyqvksa tSls n'kZu] xf.kr] 
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foKku] vkSj fpfdRlk esa egRoiw.kZ ;ksxnku fn;k] cfYd çkS|ksfxdh ds {ks= esa Hkh dbZ uokpkj fd,A Hkkjrh; Kku 
ç.kkyh dk vkèkkj oSfnd xzaFkksa] mifu"knksa] iqjk.kksa] vkSj vU; çkphu lkfgR; esa fNik gqvk gS] tks u dsoy rkfÙodrk 
ij vkèkkfjr gS] cfYd foKku vkSj çkS|ksfxdh ds fodkl dks Hkh çsfjr djrk gSA Hkkjrh; Kku ç.kkyh dks le>us 
ds fy, ;g vko';d gS fd ge mldh ,sfrgkfld vkSj lkaL—frd èkjksgj dks tkusaA bl ç.kkyh esa thou ds 
gj igyw dks le>us dh dksf'k'k dh tkrh gS] ftlesa çk—frd foKku] lekt'kkL=] fpfdRlk] [kxksy'kkL=] vkSj 
n'kZu 'kkfey gSaA 

Hkkjrh; xf.krKksa us 'kwU; vkSj n'keyo ç.kkyh dk vkfo"dkj fd;k] tks vkt ds xf.kr dk vkèkkj gSaA 
vk;ZHkV] HkkLdjkpk;Z vkSj czãxqIr tSls xf.krKksa us le; vkSj x.kuk ds {ks= esa egRoiw.kZ ;ksxnku fn;kA Hkkjrh; 
xf.krKksa dk ;ksxnku u dsoy Hkkjr esa] cfYd oSfÜod Lrj ij ns[kk tkrk gSA vk;qoZsn Hkkjrh; fpfdRlk i)fr 
gS] tks 'kjhj] eu vkSj vkRek ds chp lkeatL; LFkkfir djus ij tksj nsrh gSA ;g u dsoy 'kkjhfjd mipkj 
cfYd ekufld vkSj vkè;kfRed mipkj dh Hkh çfØ;k gSA Hkkjrh; [kxksy'kkL= us vkdk'kxaxkvksa] xzgksa vkSj rkjksa 
ds vè;;u esa egRoiw.kZ ;ksxnku fd;kA çkphu Hkkjrh; fo}ku tSls ojkgfefgj vkSj vk;ZHkV us czãkaM dh lajpuk 
vkSj xzgksa dh xfr dks le>us dh fn'kk esa 'kksèk fd;kA 
Hkkjrh; okLrqdyk esa Hkh vR;fèkd fodkl gqvk Fkk] tks eafnjksa] egyksa] vkSj fdyksa ds fuekZ.k esa fn[krk gSA rkt 
egy] dkaph dqekjh eafnj vkSj nf{k.k Hkkjr ds eafnj bl ckr ds çek.k gSa fd Hkkjrh; okLrqdyk esa vf}rh; 
uokpkj vkSj lqanjrk FkhA 

çkphu Hkkjr esa rduhdh uokpkjksa dk fo'ks"k LFkku FkkA Hkkjr ds f'kYidkjks a vkSj oSKkfudksa us u dsoy 
vkStkjksa vkSj fuekZ.k çfØ;kvksa esa mR—"Vrk gkfly dh] cfYd ty çcaèku vkSj —f"k esa Hkh uokpkj fd,A Hkkjrh; 
f'kYidkjksa us èkkrq foKku esa vR;fèkd mUufr dh FkhA yksgs dh èkkrq dk mi;ksx] tks Hkkjrh; miegk}hi esa lcls 
igys fodflr fd;k x;k] foÜo çfl) gks x;k FkkA çkphu Hkkjr esa ty çcaèku ds fy, vf}rh; ugjsa] tyk'k; 
vkSj dq,a cuk, x, FksA ;s rduhdsa u dsoy —f"k ds fy,] cfYd thou ds vU; igyqvksa ds fy, Hkh egRoiw.kZ 
FkhaA 

vkt ds le; esa] Hkkjrh; çkS|ksfxdh us lwpuk çkS|ksfxdh] varfj{k foKku] tSo çkS|ksfxdh] vkSj uSuks 
çkS|ksfxdh ds {ks=ksa esa tcjnLr mUufr dh gSA Hkkjrh; varfj{k vuqlaèkku laxBu us paæ;ku vkSj eaxy;ku 
fe'kuksa ds ekè;e ls varfj{k esa viuh vge Hkwfedk fuHkkbZ gSA 
Hkkjrh; Kku ç.kkyh vkSj çkS|ksfxdh dk bfrgkl cgqr gh le`) vkSj fofoèk gSA ;g u dsoy Hkkjr dh lkaL—
frd èkjksgj dk fgLlk gS] cfYd bldk ;ksxnku vkt Hkh oSfÜod fodkl vkSj uokpkj esa egRoiw.kZ gSA Hkkjrh; 
Kku vkSj çkS|ksfxdh us u dsoy çkphu le; esa foKku vkSj fpfdRlk ds {ks= esa ;ksxnku fn;k] cfYd vkt ds 
rduhdh ;qx esa Hkh viuh igpku cukbZ gSA bl le`) èkjksgj dks le>dj vkSj bldk lgh rjhds ls mi;ksx 
djds] ge u dsoy Hkkjr dh lkaL—frd igpku dks iqutÊfor dj ldrs gSa] cfYd oSfÜod pqukSfr;ksa dk lekèkku 
Hkh çnku dj ldrs gSaA 

lanHkZ xzaFk lwph 
 "The History of Ancient Indian Science and Technology" – By S. N. Sen 

 "Indian Knowledge Systems and Scientific Traditions" – By N. S. Rajaram 

 "Science and Technology in Ancient India" – By R. P. Goyal 

 "Ayurveda: The Science of Self-Healing" – By Dr. Vasant Lad 

 "The Wonder That Was India" – By A. L. Basham 

 "Astronomy in India" – By B. V. S. Bhat 

 "Indian Mathematics" – By K. S. Shukla 

 "Indian Architecture: Its Psychology, Structure, and History" – By Satish Grover 

 "Vedic Mathematics" – By Jagadguru Swami Sri Bharati Krishna Tirtha 

 "The Ancient Engineering of India" – By R. K. Verma 
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jpukRed ikBîØe esa ikjaifjd dyk vkSj lkSan;Z'kkL=% ,d 'kksèki= 
 

MkW- ljkst “kqDyk 
lgk;d izk/;kid 

lanhiuh ,dsMeh vNksVh 
lkjka”k% 
bl 'kksèki= dk mís'; jpukRed ikBîØe esa ikjaifjd dyk vkSj lkSan;Z'kkL= ds lekos'k ds egRo 
vkSj blds çHkko dks le>uk gSA vkèkqfud f'k{kk ç.kkyh esa ikjaifjd dyk :iksa vkSj lkSan;Z'kkL= 
dk lekos'k Nk=ksa ds lexz fodkl ds fy, vko';d gSA ;g u dsoy Nk=ksa ds dykRed vkSj 
jpukRed dkS'ky dks fu[kkjrk gS] cfYd mUgsa viuh lkaL—frd èkjksgj ls Hkh tksM+rk gSA 
'kksèki= esa ;g crk;k x;k gS fd ikjaifjd dyk tSls fp=dyk] ewfrZdyk] laxhr] ùR;] vkSj 
gLrf'kYi u dsoy fo|kfFkZ;ksa dks jpukRed vfHkO;fä dk volj çnku djrs gSa] cfYd mUgsa 
vkykspukRed lksp vkSj lkekftd laosnu'khyrk Hkh fl[kkrs gSaA lkSan;Z'kkL=] tks dyk vkSj lkSan;Z 
ds fl)karksa ij vkèkkfjr gS] Nk=ksa dks dyk ds xgjs vFkksZa vkSj muds çHkko dks le>us esa enn 
djrk gSA 
'kksèk esa ;g Hkh mYys[k fd;k x;k gS fd jpukRed ikBîØe esa bu dyk :iksa dks lekfgr djus 
ls f'k{kk ç.kkyh esa dbZ ldkjkRed cnyko gks ldrs gSaA ;g Nk=ksa esa vkRefoÜokl] laosnu'khyrk] 
vkSj vkRe&vfHkO;fä dh {kerk dks c<+krk gSA lkFk gh] ;g Nk=ksa dks thou ds fofHkUu igyqvksa 
dks dyk ds ekè;e ls ns[kus vkSj le>us dh ubZ –f"V çnku djrk gSA 
gkykafd] ikBîØe esa bu dyk :iksa ds lekos'k ls tqM+h dqN pqukSfr;k¡ Hkh gSa] tSls lalkèkuksa dh 
deh] le; dh lhek,¡ vkSj ikjaifjd dyk :iksa ds çfr vkèkqfud –f"Vdks.k dk vHkkoA bu 
pqukSfr;ksa dk lekèkku djus ds fy,] f'k{kk ç.kkyh esa vko';d lalkèkuksa dh miyCèkrk] çf'kf{kr 
f'k{kdksa dk lg;ksx vkSj fMftVy ekè;eksa dk mi;ksx djuk egRoiw.kZ gksxkA 
var esa] 'kksèki= ;g fu"d"kZ çLrqr djrk gS fd jpukRed ikBîØe esa ikjaifjd dyk vkSj 
lkSan;Z'kkL= dk lekos'k f'k{kk ç.kkyh dks le`) cuk ldrk gS] ftlls Nk=ksa dks O;kid vkSj lexz 
f'k{kk çkIr gks lds vkSj os lekt esa laosnu'khy] jpukRed vkSj lkaL—frd :i ls tkx:d 
ukxfjd ds :i esa fodflr gks ldsaA 
1- çLrkouk % 

vkt ds 'kSf{kd ifjçs{; esa jpukRedrk vkSj lkaL—frd èkjksgj dk lekos'k ,d egRoiw.kZ 
vko';drk cu x;k gSA f'k{kk dk mís'; dsoy Kku çnku djuk ugha] cfYd Nk=ksa ds ekufld 
vkSj HkkoukRed fodkl dks Hkh çksRlkfgr djuk gSA ikjaifjd dyk vkSj lkSan;Z'kkL= u dsoy gekjh 
lkaL—frd igpku dk vfHkUu fgLlk gSa] cfYd ;s jpukRedrk] lkspus dh Lora=rk] vkSj 
vkRe&vfHkO;fä ds egRoiw.kZ lkèku Hkh gSaA 

ikjaifjd dyk] tks gekjs bfrgkl] laL—fr vkSj lekt ls tqM+h gqbZ gS] cPpksa dks ,d l'kä 
ekè;e çnku djrh gS ftlls os viuh Hkkoukvksa] fopkjksa vkSj laL—fr;ksa dks le> ldrs gSa vkSj 
O;ä dj ldrs gSaA blds vykok] lkSan;Z'kkL=] tks dyk dh lqanjrk] mldh Hkkouk vkSj rRoksa ds 
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chp lacaèk dks le>us dk ,d rjhdk gS] Nk=ksa dks vius vklikl dh nqfu;k dks ,d u, –
f"Vdks.k ls ns[kus dh {kerk çnku djrk gSA 

jpukRed ikBîØe esa ikjaifjd dyk vkSj lkSan;Z'kkL= dk lekos'k fo|kfFkZ;ksa ds 'kSf{kd 
vuqHko dks le`) djus dk ,d ekè;e cu ldrk gSA ;g u dsoy muds dykRed dkS'ky dks 
fodflr djrk gS] cfYd muds lexz fodkl esa Hkh ;ksxnku djrk gSA tc Nk= ikjaifjd dyk 
:iksa vkSj lkSan;Z'kkL= dks lh[krs gSa] rks os u dsoy dyk ds fl)karksa dks le>rs gSa] cfYd ,d 
lkaL—frd vkSj ,sfrgkfld lanHkZ esa viuh igpku dks Hkh etcwr djrs gSaA 

;g çLrkouk bl 'kksèk i= dk çkjaHk gS] ftlesa ge ;g le>us dh dksf'k'k djsaxs fd 
ikjaifjd dyk vkSj lkSan;Z'kkL= dks jpukRed ikBîØe esa dSls lekfgr fd;k tk ldrk gS] vkSj 
blds Nk=ksa ij fdl çdkj ds ldkjkRed çHkko iM+ ldrs gSaA blds ekè;e ls] ge ;g Hkh tkuus 
dk ç;kl djsaxs fd ikjaifjd dyk dh 'kSf{kd –f"V ls D;k egRo gS vkSj ;g oSÜohdj.k vkSj 
vkèkqfudrk ds çHkkoksa ds chp dSls viuh Hkwfedk fuHkk ldrh gSA 

ikjaifjd dyk f'k{kk esa Nk=ksa dks muds lkaL—frd bfrgkl vkSj èkjksgj ls ifjfpr djkrh 
gSA Hkkjr tSls ns'k esa] tgk¡ fofHkUu tkrh;] Hkk"kkbZ vkSj lkaL—frd lewg gSa] ikjaifjd dyk :iksa 
dk vè;;u Nk=ksa dks viuh tM+ksa ls tksM+rk gSA ;g mUgsa muds ikjaifjd ewY;ksa vkSj igpku dks 
le>us vkSj lEekfur djus dk volj çnku djrk gSA blds ekè;e ls] ,d ih<+h ls nwljh ih<+h 
rd lkaL—frd èkjksgj dk laj{k.k gksrk gSA 

ikjaifjd dyk :iksa tSls fp=dyk] u`R;] laxhr] vkSj ewfrZdyk ds ekè;e ls Nk=ksa esa 
jpukRed lksp dks c<+kok feyrk gSA ;s dyk,¡ Nk=ksa dks viuh Hkkoukvksa] fopkjksa] vkSj laosnukvksa 
dks ,d vf}rh; vkSj l̀tukRed rjhds ls O;ä djus dk volj çnku djrh gSaA dyk dh ;s 
foèkk,¡ fo|kfFkZ;ksa ds ekufld fodkl dks Hkh çksRlkfgr djrh gSa] ftlls os u, –f"Vdks.k ls 
leL;kvksa dk lekèkku <wa<+us esa l{ke gksrs gSaA 

lkSan;Z'kkL= dyk vkSj lkSan;Z ds rRoksa dh xgjh le> dks fodflr djus esa enn djrk 
gSA ;g fo|kfFkZ;ksa dks dyk ds ewY;] mlds çHkko vkSj mldh laosnukRed Hkwfedk dks le>us dk 
volj çnku djrk gSA lkSan;Z'kkL= ds vè;;u ls Nk=ksa esa vkykspukRed lksp dk fodkl gksrk 
gS] tks u dsoy dyk cfYd thou ds vU; igyqvksa esa Hkh mi;ksxh lkfcr gksrk gSA 
2- ikjaifjd dyk dk egRo 
 ikjaifjd dyk Hkkjrh; laL—fr vkSj bfrgkl dk egRoiw.kZ fgLlk jgh gSA ;g dyk :i u 
dsoy lkSan;Z dk çrhd gksrs gSa, cfYd ;g lekt, èkkfeZd ekU;rkvksa vkSj lkaL—frd èkjksgj dk 
Hkh laoèkZu djrs gSaA fp=dyk Hkkjrh; ikjaifjd dyk dk ,d vge fgLlk gS, ftlesa fofHkUu 
'kSfy;k¡ tSls eèkqcuh, okjyh, jktLFkkuh vkSj igkM+h fp=dyk 'kkfey gSaA bu fp=ksa esa èkkfeZd, 
lkekftd vkSj çk—frd fp=.k fd;k tkrk gS, tks Hkkjrh; laL—fr ds fofoèk igyqvksa dks n'kkZrs 
gSaA ewfrZdyk Hkh Hkkjrh; ikjaifjd dyk dk ,d vfHkUu vax gS, ftlesa nsoh-nsorkvksa, jktkvksa 
vkSj egRoiw.kZ ,sfrgkfld ?kVukvksa dks ewfrZ;ksa ds :i esa mdsjk tkrk gSA Hkkjr esa xqIr dky, pksy 
dky, vkSj [ktqjkgks tSls LFkyksa ij ewfrZdyk ds vf}rh; mnkgj.k feyrs gSa, tks f'kYidyk ds 
mR—"V mnkgj.k gSaA 
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laxhr Hkkjrh; laL—fr esa xgjs :i ls fufgr gS, vkSj Hkkjrh; 'kkL=h; laxhr ds nks çeq[k çdkj 
gSa—fganqLrkuh vkSj dukZfVd laxhrA ;g nksuksa laxhr ç.kkfy;k¡ jkx, rky, vkSj y; ds ekè;e ls 
xgjh Hkkoukvksa vkSj fopkjks a dks O;ä djus dk ,d l'kä ekè;e gSaA ùR; Hkkjrh; ikjaifjd dyk 
dk egRoiw.kZ :i gS, ftlesa HkjrukVîe, dFkd, dqfpiqnh vkSj vksfMlh tSls 'kkL=h; ùR; 'kSfy;k¡ 
çeq[k gSaA ;s ùR; 'kSfy;k¡ u dsoy dyk ds :i esa gksrh gSa, cfYd èkkfeZd dFkkvksa vkSj Hkkoukvksa 
dks vfHkO;ä djus dk Hkh ,d çHkkoh rjhdk gSaA 
gLrf'kYi Hkkjrh; ikjaifjd dyk esa ,d vkSj egRoiw.kZ :i gSA Hkkjrh; gLrf'kYi esa ydM+h, 
dkalk, ihry, vkSj diM+s ls cuh oLrq,a 'kkfey gSa, tks fofHkUu jkT;ksa dh laL—fr dks çnf'kZr 
djrh gSaA tSls jktLFkku ds ihry ds crZu, d'ehj ds dkyhu vkSj fgekpy çns'k ds gLrf'kYi, 
bu lHkh esa ikjaifjd f'kYidyk dk vf}rh; mnkgj.k feyrk gSA ikjaifjd dyk ds bu lHkh :iksa 
dk vè;;u vkSj laj{k.k Hkkjrh; laL—fr ds çfr gekjh le> vkSj lEeku dks c<+krk gS, vkSj ;g 
gesa gekjh lkaL—frd èkjksgj ls tksM+rk gSA 
3- lkSan;Z'kkL= vkSj jpukRedrk 

lkSan;Z'kkL= ,d ,slk {ks= gS tks dyk] ç—fr] vkSj thou ds lkSan;Z dks le>us vkSj 
ewY;kadu djus dk vè;;u djrk gSA ;g u dsoy lkSan;Z ds rRoks a tSls jax] :i] vkSj lajpuk dks 
igpkurk gS] cfYd ;g gekjs vuqHkoksa] Hkkoukvksa] vkSj fopkjksa ds lkFk dyk ds lacaèk dks Hkh mtkxj 
djrk gSA lkSan;Z'kkL= dk mís'; gS] dyk vkSj lkSan;Z ds ekè;e ls O;fä dks xgjs vuqHko çnku 
djuk] tks mls ekufld 'kkafr] vkuan vkSj vkRek dh mUufr dh vksj ekxZn'kZu djrk gSA blds 
fl)karksa dk ikyu djrs gq,] ge fdlh Hkh dyk :i ds okLrfod lkSan;Z dks u dsoy ns[k ldrs 
gSa] cfYd mldh xgjkbZ vkSj çHkko dks Hkh le> ldrs gSaA 

jpukRedrk dk lacaèk u, fopkjksa] lekèkkuksa vkSj vfHkO;fä;ksa dks mRiUu djus ls gSA ;g 
gekjh dYiuk] lkspus dh {kerk vkSj leL;kvksa dks gy djus dh 'kfä ls tqM+h gksrh gSA lkSan;Z'kkL= 
vkSj jpukRedrk ds chp xgjk lacaèk gS D;ksafd lkSan;Z'kkL= gesa dyk ds fofoèk :iksa dks ns[kus 
vkSj eglwl djus dk u;k rjhdk çnku djrk gS] tcfd jpukRedrk gesa bu :iks a dks viuh 
O;fäxr –f"V ls iqu% mRiUu djus ;k vfHkO;ä djus dh çsj.kk nsrh gSA tc ge lkSan;Z'kkL= ds 
fl)karksa dk ikyu djrs gq, fdlh dyk :i dks le>rs gSa] rks ;g gekjh jpukRedrk dks c<+kok 
nsrk gS] D;ksafd ge dyk dks u dsoy ,d ckgjh vuqHko ds :i esa ns[krs gSa] cfYd mlds vanj 
fNih xgjh vFkZ vkSj lans'k dks Hkh eglwl djrs gSaA bl çdkj] lkSan;Z'kkL= vkSj jpukRedrk nksuksa 
,d nwljs dks çHkkfor djrs gSa vkSj dyk ds çfr gekjh le> dks vkSj Hkh le`) cukrs gSaA 
4- jpukRed ikBîØe esa ikjaifjd dyk dk lekos'k 
 jpukRed ikBîØe esa ikjaifjd dyk dk lekos'k fo|kfFkZ;ksa ds lexz fodkl ds fy, 
vR;ar egRoiw.kZ gSA ikjaifjd dyk] tSls fp=dyk] ewfrZdyk] ùR;] laxhr vkSj gLrf'kYi] u dsoy 
cPpksa ds dykRed dkS'ky dks fu[kkjus esa enn djrh gSa] cfYd mudh lkaL—frd vkSj ,sfrgkfld 
le> dks Hkh xgjk djrh gSaA tc Nk=ksa dks bu dyk :iks a ds ekè;e ls muds lkaL—frd èkjksgj 
ls ifjfpr djk;k tkrk gS] rks os viuh tM+ksa ls tqM+s jgrs gSa vkSj lekt dh fofoèkrk vkSj bfrgkl 
dks le>us esa l{ke gksrs gSaA ikjaifjd dyk fo|kfFkZ;ksa dks jpukRed lksp vkSj vkRe&vfHkO;fä 
dh {kerk fodflr djus dk volj çnku djrh gSA blds vykok] ;g muds vkykspukRed lksp] 
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lkSan;Z'kkL= vkSj dYiuk 'kfä dks Hkh c<+krh gSA tc bu dyk :iksa dks ikBîØe esa lekfgr fd;k 
tkrk gS] rks ;g fo|kfFkZ;ksa dks thou dh xgjh le>] laosxkRedrk vkSj vU; lkekftd dkS'kyksa 
dks fl[kkrk gS] ftlls os ,d larqfyr vkSj laosnu'khy O;fäRo fodflr dj ikrs gSaA bl çdkj] 
ikjaifjd dyk dk lekos'k jpukRed ikBîØe esa Nk=ksa ds fy, ,d l'kä 'kSf{kd vkSj lkaL—
frd vuqHko çnku djrk gSA 
5- O;kogkfjd –f"Vdks.k vkSj pqukSfr;k¡ 
O;kogkfjd –f"Vdks.k vkSj pqukSfr;k¡ 
jpukRed ikBîØe esa ikjaifjd dyk dk lekos'k vR;ar ykHkdkjh lkfcr gks ldrk gS] ysfdu 
blds dk;kZUo;u esa dqN O;kogkfjd –f"Vdks.k vkSj pqukSfr;k¡ Hkh lkeus vkrh gSaA 
O;kogkfjd –f"Vdks.k 
ikjaifjd dyk dks ikBîØe esa lekfgr djus ds fy, igys ls LFkkfir ikBîØeksa esa cnyko dh 
vko';drk gksrh gSA f'k{kdksa dks bu dyk :iksa dh xgjh le> vkSj çf'k{k.k nsuk t:jh gS rkfd 
os Nk=ksa dks lgh rjhds ls ekxZn'kZu dj ldsaA lkFk gh] 'kSf{kd laLFkkuks a dks ,sls lalkèkuksa dh 
vko';drk gksrh gS tks ikjaifjd dyk ds fofHkUu :iksa ds vè;;u dks lgt vkSj çHkkoh cuk ldsa] 
tSls dyk midj.k] laxzg.k lkexzh vkSj fo'ks"kK f'k{kdA Nk=ksa ds chp bu dyk :iksa ds çfr 
tkx:drk vkSj #fp c<+kus ds fy, dyk dk;Z'kkykvksa] çn'kZfu;ksa vkSj lkaL—frd dk;ZØeks a dk 
vk;kstu Hkh egRoiw.kZ gks ldrk gSA 
pqukSfr;k¡ 
lalkèkuksa dh deh% ikjaifjd dyk ds vè;;u ds fy, fo'ks"k midj.k vkSj lkexzh dh vko';drk 
gksrh gS] tks dbZ Ldwyksa vkSj d‚ystksa esa ugha miyCèk gksrhA blds vykok] bu dyk :iksa dks 
fl[kkus ds fy, çf'kf{kr f'k{kdksa dh Hkh deh gks ldrh gSA 
le; dh lhek,¡% jpukRed ikBîØe esa ikjaifjd dyk dk lekos'k djus ds fy, le; dh 
fo'ks"k O;oLFkk djuh iM+rh gS] D;ksafd ikjaifjd dyk dks lh[kus vkSj vH;kl djus esa le; 
yxrk gSA vdknfed ikBîØe vkSj vU; xfrfofèk;ksa ds chp bl le; dks lek;ksftr djuk 
,d pqukSrh gks ldrk gSA 
vkèkqfudrk dk çHkko% vkt ds fMftVy ;qx esa] Nk= vDlj ikjaifjd dyk dh ctk; vkèkqfud 
vkSj rduhdh dyk esa vfèkd #fp fn[kkrs gSaA ,sls esa ikjaifjd dyk dks ikBîØe esa çHkkoh :i 
ls lekfgr djus ds fy, Nk=ksa dks bl dyk ds egRo ds ckjs esa le>kuk vko';d gSA 
 
lkekftd vkSj lkaL—frd caèku: dqN ikjaifjd dyk :iksa dks le>us vkSj vH;kl djus ds 
fy, xgjh lkaL—frd i`"BHkwfe dh vko';drk gksrh gS] tks lHkh Nk=ks a ds fy, miyCèk ugha gks 
ldrhA dqN ikjaifjd dyk :iksa dks LFkkuh; ;k {ks=h; igpku ls tksM+k tkrk gS] ftlls vU; 
{ks=ks a ds Nk=ksa ds fy, bls le>uk pqukSrhiw.kZ gks ldrk gSA 
6- oSÜohdj.k vkSj ikjaifjd dyk- 

• vkèkqfud f'k{kk dk çHkko% 
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vkèkqfud f'k{kk i)fr us ikjaifjd dyk ij dbZ çdkj ls çHkko Mkyk gSA eq[; :i ls] vkt ds 
f'k{kk ra= esa foKku] xf.kr] vkSj rduhdh f'k{kk dks vfèkd çkFkfedrk nh tkrh gS] tcfd ikjaifjd 
dyk dks çk;% nwljh Js.kh esa j[kk tkrk gSA ;g fLFkfr ikjaifjd dyk :iksa ds çfr Nk= leqnk; 
dh #fp dks de dj ldrh gS] D;ksafd vfèkdka'k f'k{kk laLFkku 'kkL=h; dyk] ùR;] vkSj laxhr 
ds ctk; vU; 'kSf{kd {ks=ksa ij vfèkd è;ku dsafær djrs gSaA blds vykok] vkèkqfud f'k{kk ç.kkyh 
esa fMftVy vkSj rduhdh f'k{kk dk çHkqRo gS] ftlls ikjaifjd dyk :iksa dh çklafxdrk dqN gn 
rd detksj gks ldrh gSA bu ikjaifjd dyk :iksa dks lh[kus vkSj fl[kkus ds fy, le; vkSj 
lalkèkuksa dh deh Hkh ,d pqukSrh cu ldrh gSA 

 oSÜohdj.k dk çHkko% 
oSÜohdj.k us tgka ,d vksj nqfu;k dks vkil esa tksM+k gS] ogha nwljh vksj blus ikjaifjd dyk 
:iksa ij ncko Hkh Mkyk gSA oSÜohdj.k ds dkj.k if'peh laL—fr vkSj thou'kSyh dk çHkko 
Hkkjrh; lekt ij c<+k gS] vkSj blds ifj.kkeLo:i ikjaifjd dyk vkSj lkaL—frd èkjksgj dh 
vksj de è;ku fn;k x;k gSA yksx vc vfèkdrj if'peh laxhr] QS'ku] vkSj dyk :iksa esa #fp 
fn[kkrs gSa] tcfd ikjaifjd Hkkjrh; dyk :i tSls fp=dyk] ewfrZdyk] ùR; vkSj laxhr dk 
ewY; de gksrk tk jgk gSA 

• ikjaifjd dyk dks thfor j[kus ds mik; 

1- f'k{kk esa lekos'k 
ikjaifjd dyk dks ikBîØe esa 'kkfey djuk lcls çHkkoh mik; gSA vxj Ldwyksa vkSj d‚ystksa esa 
bu dyk :iksa dk çf'k{k.k fn;k tk,] rks ;qok ih<+h bu dyk :iksa ds egRo dks le>sxh vkSj bUgsa 
vkxs c<+k,xhA ;g dyk fo|kfFkZ;ksa dks lkaL—frd èkjksgj ls tksM+us dk ,d mR—"V rjhdk gSA 
fo'ks"k dk;Z'kkyk,¡] çn'kZfu;k¡] vkSj lkaL—frd dk;ZØe vk;ksftr djds Nk=ksa dks bu dyk :iksa 
ds çfr tkx:d fd;k tk ldrk gSA 
2- ljdkjh vkSj futh laLFkkvksa dk lg;ksx% 
ljdkj vkSj futh laLFkk,¡ ikjaifjd dyk dks lajf{kr djus ds fy, fofHkUu ;kstuk,¡ vkSj dk;ZØe 
pyk ldrh gSaA tSls fd ikjaifjd dyk çn'kZuh] çfr;ksfxrk,¡] f'kYi esyksa vkSj dyk dk;Z'kkykvksa 
dk vk;kstu] rkfd bu dyk :iksa dks laj{k.k feys vkSj vfèkd yksx buls ifjfpr gks ldsaA blds 
vykok] ljdkjh vuqnku vkSj lfClMh çnku djds f'kYidkjksa vkSj dykdkjksa dks çksRlkfgr fd;k 
tk ldrk gSA 
3- fMftVy IysVQkeksZa dk mi;ksx% 
vktdy lks'ky ehfM;k vkSj fMftVy IysVQkeksZa dk O;kid mi;ksx gks jgk gSA ikjaifjd dyk 
dks thfor j[kus ds fy, bu IysVQkeksZa dk mi;ksx fd;k tk ldrk gSA dykdkj viuh dyk dks 
v‚uykbu çnf'kZr dj ldrs gSa vkSj varjkZ"Vªh; Lrj ij bls çpkfjr dj ldrs gSaA ;wVîwc] 
baLVkxzke] Qslcqd tSls IysVQkeksZa ij ikjaifjd dyk ls lacafèkr ohfM;ks] fp= vkSj dk;Z'kkykvksa ds 
ekè;e ls dyk dk çlkj fd;k tk ldrk gSA 
4- ikjaifjd dyk dk O;kolkf;dj.k% 
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ikjaifjd dyk :iksa dks O;kolkf;d :i esa mi;ksx djuk Hkh ,d çHkkoh mik; gks ldrk gSA 
gLrf'kYi] ikjaifjd oL=] vkHkw"k.k] vkSj dykRed mRiknksa dks cktkj esa ykdj bu dyk :iksa dks 
thfor j[kk tk ldrk gSA blls dykdkjksa dks vkfFkZd ykHk Hkh gksxk vkSj ikjaifjd dyk dk 
egRo Hkh c<+sxkA 
5- dqVqac vkSj leqnk;ksa dh Hkkxhnkjh% 
ikjaifjd dyk dks lajf{kr j[kus esa LFkkuh; leqnk;ksa vkSj dqVqacksa dh Hkh egRoiw.kZ Hkwfedk gSA ;g 
dyk :i dbZ ckj NksVs leqnk;ksa esa fodflr gqbZ gSa vkSj budk lapkj ikfjokfjd vkSj lkekftd 
thou dk fgLlk gksrk FkkA vxj bu dyk :iksa dks ifjokj vkSj lekt ds Lrj ij çksRlkfgr 
fd;k tk,] rks ;s dyk :i thfor jg ldrs gSaA 
6- ikjaifjd dyk ls tqM+s dk;ZØeksa dk çpkj% 
lkaL—frd egksRlo] esyksa vkSj D;wjh dk;ZØeksa ds ekè;e ls ikjaifjd dyk dk çpkj djuk pkfg,A 
fofHkUu jkT;ksa esa bu dyk :iksa ds çn'kZu vkSj çf'k{k.k dsaæ LFkkfir fd, tk ldrs gSa] rkfd vkus 
okyh ih<+h bls vklkuh ls fl[k lds vkSj bl ij dke dj ldsA 
7- dyk ds ikjaifjd :iksa dks uokpkj ds lkFk tksM+uk% 
ikjaifjd dyk dks thfor j[kus ds fy, mlesa dqN uokpkj vkSj vkèkqfudrk dk lekos'k djuk 
Hkh ,d vPNk mik; gks ldrk gSA ikjaifjd dyk ds rduhdh vkSj lkaL—frd igyqvksa dks vkèkqfud 
fMt+kbu] dyk vkSj çkS|ksfxdh ds lkFk tksM+k tk ldrk gS] rkfd bls u, lanHkZ esa çLrqr fd;k 
tk lds vkSj ;qok ih<+h ls tqM+k tk ldsA 
7- fu"d"kZ 
jpukRed ikBîØe esa ikjaifjd dyk vkSj lkSan;Z'kkL= dk lekos'k f'k{kk ç.kkyh esa egRoiw.kZ 
cnyko yk ldrk gSA tc ikjaifjd dyk vkSj lkSan;Z'kkL= dks ikBîØe esa 'kkfey fd;k tkrk 
gS] rks ;g Nk=ksa ds lexz fodkl esa lgk;d gksrk gSA ;g u dsoy muds dykRed vkSj jpukRed 
dkS'ky dks fu[kkjrk gS] cfYd mudh lkaL—frd vkSj ,sfrgkfld le> dks Hkh xgjk djrk gSA 
blls fo|kfFkZ;ksa esa lkspus dh {kerk] vkykspukRed –f"Vdks.k] vkSj jpukRed vfHkO;fä dk fodkl 
gksrk gSA lkSan;Z'kkL= dk vè;;u mUgsa dyk] laxhr] ùR;] vkSj vU; lkaL—frd :iksa ds ekè;e ls 
lkSan;Z ds rRoksa vkSj mudk ewY;kadu djus dh le> çnku djrk gSA ogha] ikjaifjd dyk dh 
fofoèkrk vkSj xgjh lkaL—frd èkjksgj ls tqM+us dk volj feyrk gS] tks mUgsa viuh igpku vkSj 
tM+ksa ls tksM+s j[krk gSA 
bl cnyko ls f'k{kk ç.kkyh esa ,d lexz –f"Vdks.k dk lekos'k gksxk] ftlesa fo|kfFkZ;ksa dks u 
dsoy 'kSf{kd] cfYd HkkoukRed] lkaL—frd vkSj lkekftd –f"Vdks.k ls Hkh l'kä cuk;k tk,xkA 
jpukRed ikBîØe ds ekè;e ls Nk=ksa esa jpukRed lksp] lkaL—frd laosnu'khyrk vkSj O;fäxr 
vfHkO;fä dh 'kfä fodflr gksxh] tks mUgsa Hkfo"; esa ,d laosnu'khy vkSj tkx:d ukxfjd 
cukus esa lgk;d lkfcr gksxhA 

8- lanHkZ 

• f}osnh] ds- ¼2014½- Hkkjrh; 'kkL=h; dyk vkSj laL—fr- ubZ fnYyh: jk"Vªh; iqLrd U;klA 



International Seminar [Hybrid Mode] on “Integrating Indian Knowledge System with Modern Education: Explore 

frameworks for incorporating IKS into contemporary curricula, aligning with NEP 2020” 19-20 Dec’2024  

With e-ISSN 2394-8426 & International Impact Factor 8.249                                    ISSUE-IV(II), VOLUME-XI 

DOI link - https://doi.org/10.69758/GIMRJ/2412IV02V12P0021 

--------------------------------------------------------------------------------------------------------------------------------------------- 

------------------------------------------------------------------------------------------------------------------------------------ 

97 

 

bl iqLrd esa Hkkjrh; ikjaifjd dyk vkSj laL—fr ds egRo ij foLrkj ls ppkZ dh xbZ gS] tks 
jpukRed ikBîØe esa budk lekos'k djus ds lanHkZ esa mi;ksxh gSA 

 dqekj] ,l- ¼2017½- lkSan;Z'kkL= vkSj dyk: ,d foospukRed vè;;u- t;iqj: jRus'k 
çdk'kuA 

bl lanHkZ xzaFk esa lkS an;Z'kkL= ds fl)karksa vkSj muds 'kSf{kd mi;ksx ij è;ku dsafær fd;k x;k 
gS] tks jpukRed f'k{kk esa ikjaifjd dyk ds lekos'k ds fy, ekxZn'kZu çnku djrk gSA 

 ikaMs;] j- ¼2015½- f'k{kk esa dyk vkSj lkSan;Z'kkL=- bykgkckn: Hkkjrh; f'k{kk laLFkkuA 
bl iqLrd esa f'k{kk ra= esa ikjaifjd dyk vkSj lkSan;Z'kkL= dks lekfgr djus ds fofHkUu igyqvksa 
ij fopkj fd;k x;k gSA 

 ** 'kekZ] ,e- ¼2018½-** ikjaifjd dyk vkSj lkaL—frd èkjksgj dk laj{k.k- fnYyh: lkfgR; 
eaMyA 

;g xzaFk ikjaifjd dyk :iksa ds laj{k.k vkSj f'k{kk esa muds lekos'k ij dsafær gSA blesa 
jpukRed ikBîØe dks lqèkkjus ds fy, fofHkUu mik;ksa dk lq>ko fn;k x;k gSA 

 flag] vkj- ¼2020½- vkèkqfud f'k{kk vkSj ikjaifjd dyk- Hkksiky: f'k{kk vkSj dyk laoknA 
bl iqLrd esa ikjaifjd dyk dks vkèkqfud f'k{kk ç.kkyh esa lekfgr djus dh pqukSfr;k¡ vkSj 
mik;ksa ij ppkZ dh xbZ gSA ;g f'k{kk ç.kkyh esa budk çHkko vkSj ;ksxnku le>kus esa lgk;d 
gSA 

 >k] ,l- ¼2016½- Hkkjrh; dyk dk lkSan;Z'kkL=: ,d vè;;u- eqacbZ: foÜoukFk çdk'kuA 
bl xzaFk esa Hkkjrh; dyk vkSj lkSan;Z'kkL= ds fofHkUu igyqvksa dk foLrkj ls vè;;u fd;k x;k 
gS] tks jpukRed ikBîØe esa budk lekos'k djus ds lanHkZ esa mi;ksxh gSA 

 dqekj] ,l-] & 'kekZ] ç- ¼2019½- dyk vkSj laL—fr f'k{kk esa lekos'k- fnYyh: lkfgR; 
çdk'kuA 
;g iqLrd f'k{kk ç.kkyh esa dyk vkSj laL—fr ds lekos'k dh vko';drk vkSj blds 
egRo ij dsafær gSA ;g jpukRed ikBîØe ds lanHkZ esa Nk=ksa dh O;kid f'k{kk ds fy, 
ekxZn'kZu çnku djrh gSA 

fjlpZ isij ds çeq[k fcanq% 
1- ikjaifjd dyk vkSj lkSan;Z'kkL= Nk=ksa dks u dsoy l̀tukRedrk esa enn djrs gSa] cfYd 
os lkaL—frd èkjksgj dks thfor j[kus dk Hkh dk;Z djrs gSaA 
2- jpukRed ikBîØe dk mís'; Nk=ksa esa u dsoy vdknfed Kku cfYd HkkoukRed vkSj 
ekufld fodkl dks Hkh c<+kok nsuk gS] vkSj ikjaifjd dyk bl çfØ;k esa ,d vge Hkwfedk fuHkkrh 
gSA 
3- bl çdkj ds ikBîØe dks ykxw djus ls Nk=ksa dh lexz f'k{kk ij ldkjkRed çHkko iM+ 
ldrk gS] D;ksafd ;g mUgsa lkaL—frd igpku vkSj lkekftd ftEesnkjh ls tksM+rk gSA 
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uSfrdrk vkSj ewY;& vk/kkfjr f”k{kk 
js.kq lkgw 

lgk;d izk/;kid 
lkanhiuh ,dsMeh vNksVh] nqxZ ¼N-x-½ 

lkjka”k 
uSfrdrk vkSj ewY; vk/kkfjr f”k{kk dk mÌs”; fo|kfFkZ;ksa dks thou ds lgh vkSj xyr i{k 

dks le>us] vius vkpkj&O;ogkj esa lq/kkj ykus vkSj lekt esa ,d ftEesnkj ukxfjd cuus ds 
fy, rS;kj djuk gSA bl izdkj dh f”k{kk fo|kfFkZ;ksa dks flQZ “kSf{kd Kiu ugha Cyfd thou ds 
ewY; vkSj uSfrd fl)kar Hkh fl[kkrh gSA ;g f”k{kk lekt esa vkilh lEeku] le> vkSj lfg’.kqrk 
dks c<+kok nsrh gS] ftlls lekt esa ln~Hkko vkSj “kkafr LFkkfir gksrh gSA 

uSfrdrk ls rkRi;Z gS mu fl)karksa vkSj ekudksa ls] tks fdlh O;fDr ds vkpj.k dks lgh ;k 
xyr ds :Ik esa ifjHkkf’kr djrs gSaA blesa bZekunkjh] lgkuqHkwfr] U;k; vkSj lEeku tSls xq.k “kkfey 
gSaA ewY;&vk/kkfjr f”k{kk esa cPpksa dks bu uSfrd ewY;ksa dk ikyu djuk fl[kk;k tkrk gS rkfd os 
viuh O;fDrxr vkSj lkekftd ftEesnkfj;ksa dks le> ldsaA 

fo|kfFkZ;ksa esa lekt esa vkilh lEeku vkSj lg;ksx vkSj Hkkouk iSnk gksrh gSA ;g f”k{kk 
fo|kfFkZ;ksa ds O;fDrRo dk lexz fodkl djrh gS] ftlls ds vkRefuHkZj vkSj vkRefo”oklh curs 
gSaA ewY; vk/kkfjr f”k{kk fo|kfFkZ;ksa dks fofHkUu laLd`fr;ksa vkSj /keksZa dk lEeku djuk fl[kkrh gSA 
fo|kfFkZ;ksa dks uSfrd fu.kZ; ysus dh {kerk izkIr gksrh gS] ftlls os thou ds dfBu ifjfLFkfr;ksa 
esa lgh fodYi pqu ldrs gSaA 

gkykafd] uSfrdrk vkSj ewY; vk/kkfjr f”k{kk dks ykxw djus esa dqN pqukSfr;k¡ Hkh gSa] tSls lekt 
esa HkkSfrdokn vkSj lQyrk dh udkjkRed izo`fr;k¡] f”k{kdksa dh mflr izf”k{k.k dh deh vkSj 
ifjokjksa dk lgh fn”kk esa ekxZn”kZu u djukA bu pqukSfr;ksa ds ckotwn] lekos”kh f”k{kk iz.kkyh] 
f”k{kd izf”k.k vkSj ifjokj dh Hkwfedk dks etcwr djus ds mi;ksa ls bu leL;kkvksa dk lek/kku 
fd;k tk ldrk gSA 
varr% uSfrdrk vkSj ewY;&vk/kkfjr f”k{kk u dsoy fo|kfFkZ;ksa ds O;fDrRo dks lq/kkjrh gS] cfYd 
;g lekt esa ,d ldkjkRed vkSj ftEesnkj ukxfjdrk dh Hkkouk dks Hkh c<+kok nsrh gSA;fn bls 
lgh <ax ls ykxw fd;k tk,] rks ;g ,d csgrj] vf/kd uSfrd vkSj laosnu”khy lekt dh fn”kk 
esa egRoiw.kZ dne lkfcr gks ldrh gSA 
ifjp;% 
uSfrdrk vkSj ewY;&vk/kkfjr f”k{kk dk m|s”; fo|kfFkZ;ksa dks thou esa lgh vkSj xyr ds chp 
varj djuk fl[kkuk gSA ;g f”k{kk mUgsa u dsoy vdknfed Kku] cfYd lekt esa ftEesnkj vkSj 
bZekunkj ukxfjd cuus ds fy, vko”;d xq.kks a ls Hkh voxr djkrh gSA ,d ewY; vk/kkfjr f”k{kk 
iz.kkyh cPpksa dks flQZ muds dfj;j esa lQyrk ugha fnykrh] cfYd m?Ugsa lekt vkSj ns”k ds 
izfr viuh ftEesnkfj;ksa dk vglkl Hkh djkrh gSA 
uSfrdrk vkSj ewY; vk/kkfjr f”k{kk lekt ds lokZaxh.k fodk”k ds fy, vR;ar egRoiw.kZ gSA 
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;g f”k{kk dsoy Kku vtZu rd lhfer ugha jgrh cfYd ;g O;fDr ds vkpkj&fopkj] vkLFkk,Wa 
vkSj lekt ds izfr ftEesnkjh dh Hkkouk dks Hkh lqǹ<+ djrh gSA uSfrdrk fdlh Hkh lekt dh 
vk/kkj”khyrk gksrh gSA D;ks afd ;g O;fDr ds vkarfjd xq.kks a dks tkx~r djrh gS vkSj mls gh lgh 
xyr dk Hkku djkrh gSA ewY; vk/kfjr f”k{kk thou ds izfr ldkjkRed ǹf’Vdk.k vkSj vkn”kksZa 
dks izLrqr djus dk l”kDr ek/;e gS] ftlds ek/;e ls lekt esa “kkafr lg;ksx vkSj lekurk dk 
okrkoj.k rS;kj fd;k tk ldrk gSA 
Vkt ds oS’ohdj.k vkSj izkS|ksfxdh ds bl ;qx esa tc HkSfrdokn vkSj miHkksDrkokn dk izHkko c<+ 
jgk gS rks ,sls esa ewY; vkSj uSfrd f”k{kk dh vgfe;r vkSj Hkh c<+ tkrh gSA fo|kfFkZ;ksa dks u 
dsoy vdknfed Kku nsuk ] cfYd mUgsa thou ds lgh ewY;ksa vkSj vkn”kksZa ls Hkh ifjfpr djkuk 
vfuok;Z gSA ,d l”kDr vkSj le+̀) lekt dh jpuk ds fy, ;g vko”;d gS fd f”k{kk esa uSfrdrk] 
bZekunkjh ] lgkuqHkqfr ] n;k lEeku vkSj Ikjksidkj tSls ewY; “kkkfey fd, tk,aA 
        bl lanZHk esa ewY; vk/kkfjr f”k{kk dk mn~ns”; fo|kfFkZ;ksa dks dsoy lkekftd vkSj 
lkaLd`frd ewY;ks ds izfr tkx:d djuk ugh cfYd mUgs vkRe&fuHkZj lgu”khy vkSj ] ftEesnkj 
ukxfjd ds :Ik esa fodflr djuk Hkh gSA blds ek/;e ls fo?kkfFkZ;ks esa ekufld ]ckSf)d vkSj 
vkfRed larqyy dk fodkl gksrk gS] tks mUgs thou dh dfBukb;ks dk lkeuk djus ds fy, l{ke 
cukrk gSA 
          uSfrdrk] vkSj eqY; vk/kkfjr f”k{kk dk izHkko dsoy fo|ky;ks rd gh lhfer ugh jgrk 
gS cfYd ;g O;kid ds :i ls ifjokj ]lkekt vkSj jk’Vª fuekZ.k esa Hkh egRoiw.kZ Hkwfedk fuHkkrh 
gSA tc lkekt ds izR;sd lnL; esa mPp ekuoh; eqY; gksaxs ] rHkh lkekt le`) vkSj izxfr dh 
vksj vxzlj gksxkA blfy, ;g vko”;d gS fd ge f”k{kk ds izR;sd Lrj ij uSfrdrk vkSj ewY;ks 
dks izkFkfedrk ns] rkfd vkus okyh ih<+h l”kDr ] le>nkj vkSj ftEesvkj ukxfjd ds :Ik esa 
viuh Hkqfedk fuHkk ldsA  
uSfrdrk dk egRo % 
uSfrdrk ls rkRi;Z mu fl)karks vkSj ekudks ls gS tks lkekt esa lgh vkpj.k vkSj O;ogkj dks 
fu/kkZfjr djrs gSA bles  bZekunkjh ]leiZ.k ] U;k; ]lEeku vkSj lgkuqHkqfr tSls xq.k “kkfey gSA 
uSfrdrk u dsoy O;fDrxr thou dks izHkkfor djrh gS]cfYd lkekt ds lexz fodkl esa Hkh 
egRoiw.kZ Hkwfedk fuHkk ldsA 
ewY; vk/kkfjr f”k{kk dk egRo %  
ewY; vk/kkfjr f”k{kk dk mn~ns”; dsoy “kSf{kd dkS”ky fodflr djuk ufg gS cfYd ;g fo|kfFkZ;ksa 
dks l”kDr cukrh gS rkfd os vius O;fDrxr thou esa mPp ekudks dk ikyu djs vkSj lkekt esa 
uSfrd ftEesnkjh fuHkk,aA ewY; vk/kkfjr f”k{kk fo|kfFkZ;ksa dks vkRe & lao/kZu ] lfg’.kqrk ] VheodZ 
vkSj ifjokfid vkSj lkekftd  ewY;ks ds egRo dks le>krh gSA  
uSfrdrk vkSj ewY;&vk/kkfjr f”k{kk ds ykHk(  

 lekt es ln~Hkkouk %  tc fo|kfFkZ;ks dks uSfrd f”k{kk nh tkrh gS] rks os lekt esa vkilh 
lEeku vkSj le> dk vknku&iznku djrs gS] ftlls lekt esa ln~Hkkouk esa vkSj “kkafr 
c<+rh gSA 
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 O;fRdRo fodkl %  ;g f”k{kk cPpksa ds O;fRdRo ds fodkl esa lgk;d gksrh gS] ftlls os 
vkRefo”oklh vkSj vkRefuHkZj curs gSA os viuh Xkyfr;ksa ls lh[krs gSa vkSj lgh fu.kZ; ysus 
dh {kerk fodlhr djrs gSA  

 /kkfeZd vkSj lkaLd`frd ln~Hkko %  ewY;&vk/kkfjr f”k{kk fo|kfFkZ;ks dks fofHkUu /kkfeZd ] 
lkaLd`frd vkSj lkekftd ǹf’Vdks.k ls ns[kus ds fy, izsfjr djrh gSA 

 uSfrd fu.kZ; {kerk %  tc fo|kFkhZ uSfrd ewY;kas vkSj fl)karks ds ckjs esa lksprs gSa] rks os 
vius thou esa csgrj fu.kZ; ysus dh {kerk fodlhr djrs gSA ;g f”k{kk mUgsa thou ds 
dfBure {k.kks esa lgh vkSj xyr ds chp varj djus dh le> nsrh gSA 

uSfrdrk vkSj ewY;&vk/kkfjr f”k{kk esa pqukSfr;k¡%  
 lekt esa cnyko %   orZeku lekt esa O;kolkf;d lQyrk vkSj HkkSfrdokn dh vksj 
>qdko us   uSfrd f”k{kk dh vgfe;r dks de dj fn;k gSA fo|kfFkZ;ks esa vDlj uSfrdrk 
dh ctk; dsoy vPNs vad izkIr djus dk tokc jgrk gSA 

 f”k{kdksa dh Hkwfedk %   uSfrd f”k{kk nsus ds fy, f”k{kdks dh Hkwfedk vR;ar egRoiwZ.k gksrh 
gS] ysfdu dbZ ckj f”k{kd bl fn”kk esa vf/kd /;ku ugha ns ikrsA blds dkj.k ewY;&vk/kfjr 
f”k{kk dk izHkko detksj gks ldrk gSA 

 ifjokj vkSj lekt dk izHkko %  cPpks ij ifjokj vkSj lekt dk izHkko Hkh egRoiw.kZ gksrk 
gSA ;fn ifjokj esa uSfrdrk vkSj ewY; ugha fl[kk, tkrs] rks Ldwy esa uSfrd f”k{kk dk vlj 
lhfer gks ldrk gSA    

uSfrdrk vkSj ewY;&vk/kkfjr f”k{kk ds mik;% 
uSfrdrk vkSj ewY;&vk/kkfjr f”k{kk fo|kfFkZ;ksa esa lgh vkSj xyr dk Hksn le>us] 
vPNs vkPkj&O;ogkj dks viukus vkSj lekt ds çfr ftEEsknkjh dk ,glkl djkus 
ds fy, egRoiw.kZ gSA bl çdkj dh f”k{kk ç.kkyh u dsoy f”k{kk esa lq/kkj djrh 
gS] cfYd ;g fo|kfFkZ;k dk csgrj ukxfjx cuus esa Hkh enn djrh gSA uSfrdrk 
vkSj ewY;&vk/kkfjr f”k{kk ds dqN çeq[k mik; fuEufyf[kr gS % 

 Lkekos”kh f”k{kk ç.kkyh% Ldwyks vkSj fo”ofo|ky;ks a esa uSfrd f”k{kk dks ikB~;dze esa ,d 
vfuok;Z fgLlk cukuk pkfg,A fo|kfFkZ;ksa dks ,slh ifjfLFkfr;k¡ çnku dh tkuh pkfg, ftuesa 
os uSfrd fu.kZ; ysus vkSj muds ifj.kkeksa dk le>us esa l{ke gks ldsaA  

 f”k{kdks dk çf”k{k.k% f”k{kdks dks uSfrdrk vkSj ewY;&vk/kkfjr f”k{kk ij fo”ks’k çf”k{k.k fn;k 
tkuk pkfg, rkfd os cPPkks dks lgh ekxZn”kZu vkSj çsj.kk nsa ldsaA  

 ifjokj dh Hkwfedk% ifjokj dks cPpks dks lgh ewY; vkSj uSfrd f”k{kk nsus esa viuh Hkwfedk 
fuHkkuh pkfg,A ifjokj dk okrkoj.k cPps ds ofäRo ij xgjk çHkko Mkyrk gSA 

 d{kk esa uSfrdrk vkSj ewY;ksa dks lekfgr djuk% 
uSfrd f”k{kk ds ikB~;dze dk lekos”k: Ldwyksa vkSj dkWyst ds ikB~;dze esa uSfrd f”k{kk 
dks ,d vyx fo’k; ds :Ik esa ;k fofHkUu fo’k;ksa esa lekfgr fd;k tk ldrk gSaA bleas 
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vPNs O;ogkj] bZekunkjh] U;k;] lekurk] n;k] lkgl] vkSj lekt ds çfr ftEesnkjh tSls 
ewY;ksa dks fl[kk;k tk ldrk gSaA  

 dgkuh vkSj midFkk,¡% çkphu Hkkjrh; dFkk,¡ tSls jkek;.k] egkHkkjr] vkSj iapra= dh 
dgkfu;k¡] tks uSfrd f”k{kk nsus dk ,d ç.kkyh lk/ku gSa] dk mi;ksx fd;k tk ldrk gSaA 

 O;fäRo mnkgj.k }kjk f”k{kk%             
f”k{kd vkSj vfHkHkkod fo|kfFkZ;ks ds fy, vkn”kZ gksrk gSaA ;fn f”k{kd [kqn uSfrd ewY;ksa dk ikyu 
djrs gSa] rks Nk=ksa ij bldk ldkjkRed izHkko iM+rk gSA 
O;fäxr mnkgj.k nsuk % f”k{kd vkSj vfHkHkkod vius vkpj.k] fu.kZ; vkSj O;ogkj esa uSfrdrk dk 
ikyu djds cPpksa dks ;g fl[kk ldrs gS fd dSls viuh uSfrdrk vkSj ewY;ksa dks lkFk thou 
thuk pkfg,A 

 Lkekt lsok vkSj lk{kkRdkj 
fo|kfFkZ;ks dks lekt esa ;ksxnku nsus ds fy, izksRlkfgr fd;k tkuk pkfg,A ;g lekt 
lsok] i;kZoj.k laj{k.k] xjhcksa dh enn djus ;k vU; lkekftd dk;ksZ ds ek/;e ls gks 
ldrk gSA  

 lk{kkRdkj vkSj ppkZ % ukSfrdrk vkSj ewY;ks ij ckrphr djus ds fy, fo”ks’kKksa dks cqyk;k 
tk ldrk gS] tks fo|kfFkZ;ksa dks bu fo’k;ks ij xgjs fopkj djus dk volj iznku djsaA  

 lewg xfrfof/k;k¡ vkSj ifj;kstuk,¡  
fo|kfFkZ;ks dks lewg esa dke djus ds fy, izsfjr fd;k tkrk gS] tgka os ,d nwljs ls lh[krs 
gS vkSj lkekftd ewY;ksa dks le>rs gSaA  lewg ifj;kstukvksa esa VheodZ] lg;ksx] vkSj nwljksa 
ds izfr lgkuqHkwfr tSls xq.kksa dk fodkl gks ldrk gSA 
 

 lewg ppkZ vkSj fu.kZ; ysuk % fo|kfFkZ;ks dks ukSfrd nqfo/kkvksa ij ppkZ djus ds fy, izsfjr 
djsa] ftlls os vius fopkjksa dks O;ä dj ldsa vkSj lgh fu.kZ; ysus dh izfdz;k le> ldsaA 

 ukSfrd vkSj ewY;&vk/kkfjr dk;Z”kkyk,¡ vkSj lsfeukj 

 f”k{kdks vkSj fo|kkfFkZ;ks ds fy, uSfrdrk vkSj ewY;ks ij dk;Z”kkyk,¡ vk;ksftr dh tk ldrh 
gSA bues fo”ks’kKksa ls ckrfpr] dsl LVMh] vkSj fopkj & foe”kZ ds ek/;e ls uSfrd fu.kZ; 
ysus ds rjhds fl[kk, tk ldrs gSA 

 /kkfeZd f”k{kk% /kkfeZd f”k{kk esa uSfrdrk vkSj ewY;ksa dks “kkfey fd;k tk ldrk gS ]tks 
fofHkUu /kekZsa ds f”k{kkvksa dks le>us vkSj mudk ikyu djus dk volj çnku djrk gSA 

 uSfrd fu.kZ; ysusdh {kerk dk fodkl 

 fo|kfFkZ;ksa dks uSfrd fu.kZ; ysus esa enn djus ds fy, mUgsa fopkj”khy vkSj laosnu”khy 
cuk;k tkuk pkfg,A mnkgj.k ds rkSj ij]tc dksbZ dfBu fLFkfr vkrh gS] rks Nk=ks a dks ;g 
fl[kk;k tk ldrk gS fd os vius QSlys ij fopkj djsa] ifj.kkek dks le>sa vkSj fQj lgh 
jkLrs dk p;u djsaA 
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 ewY; vk/kkfjr [ksy vkSj xfrfof/k;k¡% [ksyksa vkSj vU; “kSf{kd xfrfof/k;ksa ds ek/;e ls 
fo|kfFkZ;ksa esa vkRe&fu;a=.k]bZekunkjh vkSj [ksy Hkkouk dks c<+kok fn;k tk ldrk gSaA 

 lekt vkSj ikfjokfjd ewY; 

ifjokj esa uSfrd ewY;ksa dk ikyu djuk vkSj mUgsa le>kuk cPpksa ds fy, cgqr egRoiw.kZ 
gSA ;fn ifjokj esa vPNs ewY; gksrs gS] rks cPpksa esa Hkh ;s xq.k fodflr gksrs gSaA 

 vk/kqfud rduhd dk mi;ksx% uSfrd f”k{kk dks vkWuykbu IysVQkWeZ vkSj eksckby ,sIl ds 
ek/;e ls Hkh c<+kok fn;k tk ldrk gS] rkfd cPpksa dks ewY;ksa ds ckjs esa fl[kk;k tk ldsA 

 iqu% ewY;kadu vkSj lq/kkj 

 le;&le; ij f”k{kk ds rjhds vkSj ikBÓØe dk ewY;kadu fd;k tkrk pkfg, rkfd ;g 
lqfuf”pr fd;k tk lds fd fo|kfFkZ;ksa dks lgh uSfrd f”k{kk fey jgh gSaA 

 uSfrd ewY; ij vk/kkfjr ijh{kk% fo|kfFkZ;ksaa ds uSfrd fu.kZ; vkSj ewY;ksa dh ijh{kk yh tk 
ldrh gS] tks ;g lqfuf”pr djrh gS fd os bu vo/kkj.kkvksa dks vPNh rjg ls le>rs gSa 
vkSj mudk ikyu djrs gSaA 

fu’d’kZ%  
    uSfrdrk vkSj ewY;&vk/kkfjr f”k{kk dsoy KkuktZu rd lhfer ugha gS] cfYd ;g lekt ds 
lexz fodkl vkSj O;fDrxr O;fDrRo ds fuekZ.k ds fy, fy, vR;ar vko”;d gSA ;g f”k{kk 
fo|kfFkZ;ksa dks ftEesnkj vkSj laosnu”khy ukxfjd cukus esa enn djrh gSA blds ek/;e ls os vius 
lekt vkSj ns”k ds fy, ldkjkRed ;ksxnku nsus esa l{ke curs gSaA gkaykafd] blds lQy 
dk;kZUo;u esa dbZ pqukSfr;k¡ gSa] ysfdu ;fn ge lexz ǹf’Vdks.k ls bls viukrs gSa rks ge ,d 
csgrj vkSj uSfrd lekt dh fn”kk esa dne c<+k ldrs gSaA 
    uSfrdrk vkSj ewY;&vk/kkfjr f”k{kk fdlh Hkh lekt ds fy, vR;ar egRoiw.kZ gS] D;ksafd ;g 
dsoy ,d O;fDr ds Kku vkSj dkS”ky dks c<+kok ugha nsrh] cfYd mldh lksp] ǹf’Vdks.k vkSj 
lkekftd ftEesnkfj;ksa dks Hkh vkdkj nsrh gSaA tc f”k{kk esa uSfrd vkSj ekuoh; ewY; lekfgr gksrs 
gSa] rks ;g O;fDr dks u dsoy vPNk balku cukrh gS] cfYd lekt ds izfr mlds nkf;Roksa dks Hkh 
izxk<+ djrh gSA 
    vkt ds nkSj esa] tgka HkkSfrdokn] miHkksDrkokn vkSj vkRedsafnzr lksp dk izHkko c<+ jgk gSa] 
ogka ewY; vk/kkfjr fa”k{kk dh vko”;drk vkSj Hkh c<+ tkrh gSA ;g f”k{kk O;fDr;ksa dks u dsoy 
thou ds lgh vkSj xyr ds chp varj fl[kkrh gS]cfYd mUgsa lkewfgd dY;k.k] lfg’.kqrk]vkSj 
lg;ksx dh Hkkouk ls Hkh ifjiw.kZ djrh gSA blls fo|kfFkZ;ksa esa vkRe& fuHkZjrk] u;kiu] lgkuqHkwfr] 
vkSj lkekftd psruk dk fodkl gksrk gS] tks muds O;fDrxr thou vkSj lekt ds fy, Qk;nsean 
lkfcr gksrs gSaA 
    uSfrd f”k{kk vkSj ewY; vk/kkfjr f”k{kk dk lcls cM+k ykHk gS fd ;g fo|kfFkZ;ksa dks flQZ 
ijh{kk ds ifj.kkeksa rd lhfer ughsa j[krh]cfYd mUgsa ,d l”Dr] le>nkj vkSj ftEesnkj ukxfjd 
ds :i esa fodflr djrh gSaA ,slh f”k{kk ds ek/;e ls lekt esa u dsoy vkilh laca/kksa esa lq/kkj 
gksrk gS] cfYd lexz :i ls “kkafr] le`f) vkSj U;k; dh Hkkouk dk Hkh izlkj gksrk gSaA   
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varr%]ge dg ldrs gSa fd uSfrdrk ewY;&vk/kkfjr f”k{kk dk lekos”k u dsoy “kSf{kd iz.kkyh dks 
etcwr cukrk gS] cfYd lekt dh lkekftd] lkaLd`frd vkSj vkfFkZd izxfr esa Hkh ;ksxnku djrk 
gSA ;g gj {ks= esa lPp]s bZekunkj vkSj le>nkj ukxfjdksa dh vko”;dr dks iwjk djrk g]S tks 
lkekt dks ,d csgrj fn”kk esa vkxs c<k ldrk gaSA  
lanZHk xzaFk lwfp%&  

 “kekZ] vkj- ,u-¼2015½- f”k{kk vkSj ewY;- fnYyh% cwd ,aM ifCyf”kax- 

 cxph] ,-¼2007½- uSfrd f”k{kk vkSj lekt- bykgkckn% fganh lkfgR; lEesyu- 

 dqekj] MkW- ef.kdkar ¼2010½- ewY; vk/kkfjr f”k{kk% vko”;drk vkSj  pquSrh- esjB: vxzoky 
ifCyds”kUl- 

 jkor] MkW- lw;Zizdk”k¼2013½-uSfrdrk] ewY; vkSj lkekt esa f”k{kk- t;iqj% jktLFku ifCy”klZ-  

 tks”kh] MkW- iadt ¼2018½- ewY; f”k{kk vkSj mldk izHkko- y[kum% f”k{kk izdk”ku- flag] MkW- 
jkeukFk ¼2012½- ewY; vk/kkfjr f”k{kk vkSj O;fDrRo fodkl- okjk.klh% “kkjnk ifCyf”kax- 

 MsDLVj ,- ¼2014½-baVjus”kuy ,tqds”ku ,aM lks”ky ,fFkDl- U;w;kWdZ: jkmVyst- 

 uhy] FkkWel ¼2009½- ewY; vk/kkfjr f”k{kk ds fl}kar vkSj vH;kl- eqacbZ: ih,pih izdk”ku- 

 prqosZnh] MkW- jkeo`{k ¼2016½- uSfrd f”k{kk: ǹf’Vdks.k vkSj fl}kar- Hkksiky: e/; izns”k f”k{k 
ifj;kn~- 

 ,fjlu] ikWy ¼2011½- lkoZtfud thou esa uSfrd vkSj f”k{kk- yanu: baXySaM vdknfed izsl- 
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